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Background of the School 
 A CMI Secondary School in Sheung Shui 
◦ Because of the special geographic location, the 

school has admitted a considerable amount of 
students from Shenzhen 

 The school was established in 1996 

 Mostly average students in terms of English 
proficiency 
◦ Weaker language support from their families 

◦ Need to be provided with more exposure to 
English  

 The English Department works with 
HKEAA on implementing the Pilot Scheme 
on SA for the second year 
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Why do we join the Pilot Scheme again? 

 To provide students with more exposure to 
English materials 

 To enable students to have greater autonomy 
over their study 

 To provide students with an extra source of 
assessment (i.e. continuous assessment 
[formative]) 

 To provide teachers with instant data and 
analysis about students’ performance 

 To find out the strengths and weaknesses of 
students and developing teaching strategies 
based on the results 
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Class selected for the Pilot Scheme 

3A 

 A split class of 26 students 

 Students are of intermediate level of 

English 

 Students are not very motivated about 

learning English 
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Focuses of the Pilot Scheme 

 To investigate if SA system is helpful in 

enhancing students' motivation in self-

learning 

 To investigate if SA system can help to 

find out the strengths and weaknesses of 

students and help them learn better 
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Approach 

 Theme-based approach 

◦ Mapping between the school’s scheme of 

work and the exercises available in the pool 

of SA system 

 Skills focused: Receptive skills 

◦ Reading  

◦ Listening 
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Timeline of the Pilot Scheme 
Time Strategies 

January  

(Planning) 

Decision made on the theme(s) of exercises to be 

included in ‘Assessment 1’ 

Early February 

(Implementation) 

Students were assigned to do ‘Assessment 1’ 

Late February 

(Evaluation and 

Planning) 

Analysis of students’ performance in ‘Assessment 1’ to 

find out their strengths and weaknesses 

Activities/exercises focusing on students’ weakest parts 

were chosen from the resource bank developed by EDB 

for improvements  

Decision made on the theme(s) of exercises to be 

included in ‘Assessment 2’ 

Early – mid March 

(Implementation) 

Activities were conducted during English lessons and 

exercises were assigned to students 

April 

(Implementation) 

Students were assigned to do ‘Assessment 2’ 

7 



Timeline of the Pilot Scheme 

(Continued) 
Time Strategies 

Early – mid May 

(Evaluation and 

planning) 

•Analysis of students’ performance in ‘Assessment 2’ to 

find out students’ strengths and weaknesses. 

•Another batch of materials focusing on students’ 

weaknesses were chosen for further training for students 

Late May 

(Implementation) 

The materials were gone through with students during 

English lessons 

Early June 

(Implementation) 

Students were assigned to do ‘Assessment 3’ 

Mid-Late June 

(Evaluation) 

•Evaluation on the effectiveness of the SA system on 

helping students to improve their reading and listening 

skills 
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Details of implementation 

1. Review on the school-based curriculum and 
find out the themes to be focused on  
 Units 1 and 4:  

Travelling in Macau/Travelling in London 

 Unit 7: Law and order 

2. Discussion on skills to be covered 
 Reading and listening (receptive skills) 

3. Selection of tasks  
 Tasks selected are based on the themes chosen 

to ensure their suitability 

4. Introducing the SA system to students 
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Details of implementation 

(Continued) 

4. Completion of tasks by students during the 
opening period (i.e. one week) 
 The teacher took them to MMLC to complete 

the tasks for the 1st assessment 

 Students are allowed to complete the tasks at 
home for other assessments  

5. Data Analysis 
 Ms. Ng from HKEAA will identify the weaknesses 

of students based on testing focuses of the 
questions  

6. Follow-up work by teachers 
 Carry out remedial measures 
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Assessment 1 

 January 2014 

 Theme: Travelling Overseas 

 Tally with school-based curriculum 
(i.e. Units 1 and 4: Travelling in Macau / 
London)  

 Skills: Listening + Reading 

 Different text types 

◦ Letter 

◦ Travel blog 
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Analysis on Assessment 1 

 Types of tasks: 

◦ 1 listening task 

◦ 2 reading tasks 

 The items of these tasks are designed 

according to the "Basic Competency" (BC) 
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Analysis on Assessment 1 

(Continued) 
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Task Name Dimension Descriptions for Basic Competency 

Travelling 

Overseas 

Listening L5-L-2S3BC Using an increasing range of 

strategies to understand the 

meaning of simple texts on 

familiar and less familiar topics 

which are delivered clearly and in 

generally familiar accents 

Holiday in 

London 

Reading L6-R-1S3BC Using and increasing range of 

reading strategies to understand 

the meaning of texts with some 

degree of complexity 

Vic Falls Reading L6-R-1S3BC Using and increasing range of 

reading strategies to understand 

the meaning of texts with some 

degree of complexity 



Analysis: Listening 

 Students were able to: 

◦  extract specific information  

 They have difficulties in: 

◦ making connection between ideas 
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Example 1 
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Uncle Tony: I like Dubai because it offers an opportunity to spend nights camping in the desert. 

It can be fairly cool in the winter months. It can go down to 8 to 10 degrees Celsius. The 

beauty of lying under the stars in the desert is that it feels like you can almost touch the 

sky. The stars seem so close to you. Also, it is absolutely quiet and silent at night. 



Example 1:  

Results and findings 

Answer Percentage 

A 11% 

B 8% 

C 31% 

D (correct) 42%  

-- 8% 

 Most students could 
find out that the 
beauty of lying under 
the star is one of the 
reasons why Uncle 
Tony like spending 
nights in the desert.  

 Nevertheless, they 
could not find out the 
other reasons by 
making connection 
between ideas. 
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Analysis: 1st Reading Task 

 Students performed better in the first 

reading tasks.  

 In general, they were able to identify the 

contextual clues.  

 However, some of them may have 

difficulty in identifying specific information. 
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Example 2 
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Example 2:  

Results and findings 

Answer Percentage 

A 38% 

B 16% 

C (correct) 38% 

D  0%  

-- 8% 

 Students could not 

find out what subject 

Angel is studying at 

the university.  

 It might be because 

they did not 

understand the 

meaning of 

architecture course. 
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Example 3 
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Example 3:  

Results and findings 

Answer Percentage 

A 27% 

B (correct) 38% 

C 19% 

D  8%  

-- 8% 

 Some students chose 

‘Hyde Park’ instead.  

 This may be because 

they did not know 

that Hampstead 

Heath is a park. 
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Analysis: 2nd Reading Task 

 Students were comparatively weaker in 

working out the meaning of unknown 

words and expressions.  

 Students were not good at making 

inferences and connection between ideas. 
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Example 4 
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Example 4:  

Results and findings 
Question 

No.. 

Answer Percentage of 

students getting 

the correct 

answer 

6. grove 4% 

7. cafe 50% 

8. spotless 31% 

9. hiking 8% 

10. scenery 23% 

 Students have 

difficulties in finding 

out words from the 

passage to replace 

the words given in 

question no. 6 to 

no.10 
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Example 5 
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Example 5:  

Results and findings 

 Students were not 

able to infer from the 

paragraph what 

Jonathan is not likely 

to learn about in the 

Livingstone Museum 

when answering 

question no. 15. 
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Answer Percentage 

A 15% 

B 31% 

C 31% 

D (correct) 15% 

-- 8% 



Example 6 
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Example 6:  

Results and findings 

 Students also found 

it difficult to make 

connection between 

ideas.  

 They could not find 

out when Jonathan 

saw the hippos in the 

river by linking the 

ideas in the same 

paragraph. 
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Answer Percentage 

A 19% 

B 12% 

C (correct) 23% 

D  34% 

-- 12% 



Summary of findings from 

Assessment 1 
 In general, they were able to identify the 

contextual clues.  

 However, they may have difficulties in  

◦ identifying specific information.  

◦ working out the meaning of unknown words 

and expressions 

◦ making inferences and connection between 

ideas. 
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Follow-up activities 

 To address students’ learning problems, 

some teaching/learning materials are 

provided for teacher’s reference.  The 

materials can be found from the following 

link: 

 http://wlts.edb.hkedcity.net/en/english/ks3/

listening/l5_l_2_s3bc.html 
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http://wlts.edb.hkedcity.net/en/english/ks3/listening/l5_l_2_s3bc.html
http://wlts.edb.hkedcity.net/en/english/ks3/listening/l5_l_2_s3bc.html
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http://wlts.edb.hkedcity.net/en/english/ks3/listening/l5_l_2_s3bc.html
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Task: Travelling in Australia 
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http://wlts.edb.hkedcity.net/en/english/ks3/reading/l6_r_2_s3bc.html


Assessment 2 

 April 2014 

 Theme: Crime 

 Tally with school-based curriculum 

(i.e. Units 7: Law and Order)  

 Skills: Listening + Reading 

 Different text types 

◦ Article 

◦ News report 
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Analysis on Assessment 2 

 Types of tasks: 

◦ 1 listening task 

◦ 2 reading tasks 

 The items of these tasks are designed 

according to the "Basic Competency" (BC) 
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Analysis on Assessment 2 

(Continued) 
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Task Name Dimension Descriptions for Basic Competency 

An 

Eyewitness 

Listening L5-L-2-S3BC Using an increasing range of 

strategies to understand the 

meaning of simple texts on familiar 

and less familiar topics which are 

delivered clearly and in generally 

familiar accents 

Shoplifting Reading L6-R-1-S3BC Using and increasing range of 

reading strategies to understand the 

meaning of texts with some degree 

of complexity 

A Project 

About Crime 

Reading L6-R-1-S3BC Using and increasing range of 

reading strategies to understand the 

meaning of texts with some degree 

of complexity 



Analysis: Listening 

 Students were able to: 

◦  extract specific information.  
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Example 1 
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BACK 



Example 1:  

Results and findings 
 They could recognize the features like 

‘small round eyes’, ‘a small sharp nose’ and 

‘a thin moustache’. 
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Analysis: 1st Reading Task 

 Students were able to work out the 

meaning of unfamiliar word.  

 However, they have difficulty in identifying 

contextual clues. 
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Example 2 
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Example 2:  

Results and findings 

Answer Percentage 

A 15% 

B 15% 

C  54% 

D (correct) 8% 

-- 8% 

 Students could not find out 
that the housewife in the 
supermarket was not put 
into a jail.  

 Many of them thought that 
the housewife paid double 
for the potato chips.  

 It might be because 
students just read the 
sentence ‘He asked a 
housewife to pay double 
the price for the potato 
chips’. They did not read 
the whole paragraph to find 
out the development of the 
incident. 
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Analysis: 2nd Reading Task 

 Students have difficulties in identifying 

contextual clues 

 Students were unable to make connection 

between ideas 

 Students were not good at making 

inferences 
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Example 3 
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Pilot scheme_Assessment 2/Tasks/A Project about Crime.doc


Example 3:  

Results and findings 

Answer Percentage 

A 

(correct) 

27% 

B  31% 

C 27% 

D  4% 

-- 12% 

 Only a few students knew that 
it was because the police 
posted the suspect’s picture on 
their own Facebook page.  

 Quite a number of them 
thought that the reason was 
the police posted pictures on 
the suspect’s Facebook instead.  

 This might be because students 
just read the sentence ‘He was 
identified by members of the 
public who viewed him on the 
website’. They did not read the 
previous sentence ‘Pictures of 
him were displayed on the 
Police Department’s Facebook 
page.  

45 



Example 4 
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Example 4:  

Results and findings 
 Students could not find 

out what happened 
when the thief saw the 
camera.  

 Some of them thought 
that the thief hid his 
face instead of feeling 
surprised.  

 This might because they 
could not understand 
the sentence ‘He looks 
round, sees it and 
suddenly there’s just a 
shocked look…His face 
definitely drops.’. 
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Answer Percentage 

A 12% 

B 38% 

C 15% 

D (correct) 23% 

-- 12% 



Example 5 
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Example 5:  

Results and findings 
 Many students could 

not find out how the 
security camera got a 
picture of the thief.  

 This might because 
they did not 
understand the 
sentence. ‘…the man 
got too hot while try 
to break into the safe, 
took off his ski mask 
and revealed his face 
to a hidden security 
camera.’ 
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Answer Percentage 

A 23% 

B (correct) 23% 

C 27% 

D  15% 

-- 12% 



Example 6 
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Example 6:  

Results and findings 

 They were not able to 

infer from the 

paragraph why the 

bar’s assistant 

manager thought that 

the thief was a former 

employee 
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Answer Percentage 

A 15% 

B 12% 

C (correct) 23% 

D  38% 

-- 12% 



Follow-up activities 

 To address students’ learning problems, 

some teaching/learning materials are 

provided for teacher’s reference.  The 

materials can be found from the following 

link: 

 http://wlts.edb.hkedcity.net/en/english/ks3/

reading/l6_r_1_s3bc.html 
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http://wlts.edb.hkedcity.net/en/english/ks3/reading/l6_r_1_s3bc.html
http://wlts.edb.hkedcity.net/en/english/ks3/reading/l6_r_1_s3bc.html
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Task: Spotting the offenders 
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Pilot scheme_Assessment 2/WLTS/Task_Spotting the offenders.docx


Teacher’s feedback 

 Teacher finds it much easier to identify 

the strengths and weaknesses of students 

and hence adjust the focus of teaching  

◦ For example, from the results of listening 

assessments, it is found that our students are 

particularly weak at: 

 making connection between ideas 

 Students formed the habit of doing the 

assessments 

55 



How does it help students with 

learning? 

 

 

1) Individual report 

 provides students instant feedback on their performance 
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How does it help students with 

learning? 

 

 

2) Gain more exposures to different text types 

 Letter, travel blog, article, etc 

3) Have more fun from doing the exercises of greater 

variety 

 Interactive questions included 

(e.g. drag and drop) 
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How does it help with teaching? 

 

 

1) Individual report and class report  

 Provide feedback on students performances 

2) Detailed analysis on basic competencies needed 

for each paper   

 E.g. looking for contextual clues 

 Remedial measures can be taken according to students’  

weaknesses discovered by the system 

 Suggestions on follow-up actions are provided 

3) Diversity of text types and testing focuses  

 Supplement school-based curriculum  
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How does it help with teaching? 

4) A flexible source of assignments 

 Different skills tested  

(e.g. Listening with recording provided) 

 Flexible design of exercises based on needs 

(i.e. A big pool of exercises available for selection) 

 Multi-purpose (e.g. in-class exercise, holiday HW, etc)  

5) Lessen marking workload 

  Marking are done automatically by the system 

 It helps to save teachers’ time on doing the analysis, 

which is quite time-consuming 
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How does it help with teaching? 
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Limitations  

 Students may not have computers at 
home 

 Students and teachers may encounter 
technical problems 

◦ E.g. system requirements 

 Students may forget the passwords from 
time to time 

◦ Instant support from HKEAA (except 
holidays) 
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In the future  

 Familiarize our teachers with the SA 

system more 

◦ E.g. how to select the right components from 

the pool of questions for their students 

 Better planning on the use of the SA 

system and the data obtained from the 

analysis 

◦ E.g. further extend the scheme to S2 
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THANK YOU! 

THE END 
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