7. ENGLISH LANGUAGE

Result of Primary 3 English Language in TSA 2006

The Territory-wide percentage of P.3 students achieving English Language Basic
Competency in TSA 2006 was 79.4%. There was a slight improvement in the percentage

achieving basic competency in 2006 relative to performance levels in 2004 and 2005.

Primary 3 Assessment Design

The assessment tasks for P.3 English Language were based on the Basic Competency (BC)
Descriptors (Tryout Version) for English Language at the end of Key Stage 1 (Primary 3)
and the CDC Syllabus for English Language (Primary 1 — 6) 1997. The tasks covered the
four language skills of listening, reading, writing and speaking, as well as learning
objectives in three interrelated strands, i.e. Interpersonal (IS), Knowledge (KS) and
Experience (ES).

The P.3 written assessment consisted of three sub-papers for Listening and three
sub-papers for Reading and Writing, comprising a total of 93 items and 104 score points.
The duration of each Listening sub-paper was approximately 15 minutes, while each
Reading and Writing sub-paper was 25 minutes. The oral assessment consisted of eight

sub-papers. The composition of the P.3 sub-papers is provided in Table 7.1.

Table 7.1 Composition of P.3 Sub-papers

Written Assessment Speaking Assessment
Basic No. of Items Basic No. of Items
Competency (Score Points) Competency (Score Points)
Listening 3EL1 | 3EL2 | 3EL3 3ES]1 | 3ES3 | 3ESS | 3ES7
L1-S-3-P3BC & & & &
_ L2-L-1-P3BC 1) | 20 | 4@) | (shortanswers) | 3ES2 | 3ES4 | 3ES6 | 3ESS
(discriminating sounds) 2(8) 2(8) 2(8) 2(8)
L2-L-3-P3BC
(listening strategies) 17Q7) 15(15) 12(12)
Readin L2-S-5-P3BC | 3ES1/ | 3ES3/ | 3ESS/ | 3ES7/
g 3ERWI1 | 3ERW2 | 3ERW3 | ¢ 1 ulaic | 3ES2 | 3ES4 | 3ES6 | 3ESS
L2-R-5-P3BC expressions) 1(2) 12) 1(2) 1(2)
(reading strategies) 17a7) 2727) 2727)
L2-R-6-P3BC
. 7(7) 0(0) 0(0) L3-S-1-P3BC
(reference skills) (Picture 3ES2 | 3ES4 | 3ES6 | 3ES8
Writing 3ERW1 | 3ERW2 | 3ERW3 | deseriptions- | 12) | 1) | 1) | 19
pronunciation)
pevatideasy | 1O |10 |10
L3-R-3-P3BC | 3ES1 3ES3 3ESS 3ES7
L2-W-4-P3BC 13) 13) 1(3) | (readingaloud) | 1(4) 14) | 14) 1(4)
(language use)
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P.3 Listening ltems

Each student was required to attempt one of the three sub-papers (about 15 minutes each),

each of which consisted of two listening tasks. All listening materials were played twice.

Descriptions of the listening assessment tasks are provided in the following Tables 7.2 and

7.3.
Table 7.2 P.3 Listening: Distribution of Items
Basic Descriptor No. of
Competency Items
L2-L-1-P3BC Discriminating between common words with a 5
small range of vowel and consonant sounds
L2-L-3-P3BC Using a small range of strategies to understand the 29
meaning of short and simple texts on familiar
topics which are delivered slowly and clearly in
familiar accents
TOTAL 34
Table 7.3 P.3 Listening: Item Description and Question Types
Basic Item Description Question Type | No. of Items
Competency (Score Points)
L2-L-1-P3BC Writer of the month Multiple choice 10(10)
L2-L-3-P3BC 3ELI Part 1
L2-L-3-P3BC Trouble at home Multiple choice 8(8)
3ELI Part 2
3EL2 Part 2
L2-L-1-P3BC Picnic Multiple choice 9(9)
L2-L-3-P3BC | 3EL2 Part
3EL3 Part 1
L2-L-1-P3BC Making pancakes Multiple choice 7(7)
L2-L-3-P3BC 3EL3 Part 2
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P.3 Reading Items

Each student was required to attempt three reading tasks in one of the three Reading and

Writing sub-papers (25 minutes each). About 15 minutes were allotted for the reading

tasks in each sub-paper. Descriptions of the reading tasks are provided in Tables 7.4 and

7.5.
Table 7.4 P.3 Reading: Distribution of Items
Basic Descriptor No. of
Competency Items
L2-R-5-P3BC Using a small range of reading strategies to 48
understand the meaning of short and simple texts
with the help of cues
L2-R-6-P3BC Applying a small range of simple reference skills 7
TOTAL 55
Table 7.5 P.3 Reading: Item Description and Question Types
Basic Item Description Question Type | No. of Items
Competency (Score Points)
L2-R-6-P3BC | Book cover Multiple Choice 4(4)
3ERWI Part 14
L2-R-5-P3BC | Contents Page Multiple Choice 5(5)
L2-R-6-P3BC | 3ERWI Part 1B
L2-R-5-P3BC | Timetable Multiple Choice 7(7)
3ERWI Part 2
3ERW?2 Part 2
L2-R-5-P3BC | Letter Multiple Choice 8(8)
3ERWI Part 3
3ERW3 Part 3
L2-R-5-P3BC | Riddles Multiple Choice 8(8)
3ERW?2 Part 1
3ERW3 Part 1
L2-R-5-P3BC | Story about the lost purse Multiple Choice 12(12)
3ERW?2 Part 34 — 3B
L2-R-5-P3BC | Comic about a naughty cat Multiple Choice 11(11)
3ERW3 Part 2
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P.3 Writing Tasks

Each student was required to attempt one writing task in one of the three Reading and

Writing sub-papers (25 minutes each). About 10 minutes were allotted for the writing task

in each sub-paper. Descriptions of the writing tasks are provided in Tables 7.6 and 7.7.

Table 7.6 P.3 Writing: Distribution of Items

Basic Descriptor No. of
Competency Items
L2-W-3-P3BC Writing and/or responding to short and simple 2
texts with relevant information and ideas with the
help of cues
L2-W-4-P3BC Writing short and simple texts using a small 2
range of vocabulary, sentence patterns and
cohesive devices fairly appropriately with the
help of cues despite some spelling and
grammatical mistakes
TOTAL 4
Table 7.7 P.3 Writing: Item Description and Question Types
Basic Item Description No. of Items
Competency (Score Points)
L2-W-3-P3BC Story about shopping 1(5)
L2-W-4-P3BC 3ERWI Part 4 1(3)
3ERW?2 Part 4
L2-W-3-P3BC My favourite teacher 1(4)
L2-W-4-P3BC 3ERW3 Part 4 1(3)
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P.3 Speaking Tasks

Each student was required to attempt either ‘Reading Aloud’ and ‘Expression of Personal
Experiences’ or ‘Picture Descriptions’ in one of the eight sub-papers (about 5 minutes each
including preparation time). All students were assessed on ‘Spontaneous Language Use’.
There were two sub-papers in each of the four sessions during the two days of oral
assessment. Each session had a different topic: shopping (3ES! & 3ES2), hobbies (3ES3 &
3ES4), holiday (3ES5 & 3ES6) and signs (3ES7 & 3ESS). Descriptions of the speaking
tasks are provided in Table 7.8.

Table 7.8 P.3 Speaking: Distribution of Tasks

Basic Task Description Descriptor
Competency a

L2-S-5-P3BC | Spontaneous Language Using formulaic expressions to

Use in Given Situations establish and maintain routines and
relationships in school contexts with
All sub-papers the help of cues
L2-R-3-P3BC | Reading Aloud Showing a basic understanding of
short, simple and familiar texts by
3ESI, 3ESS, reading aloud the texts clearly and
3ES5 & 3ES7 comprehensibly
L1-S-3-P3BC | Expression of Personal Providing short answers to short and
Experiences simple questions
3ESI, 3ES3,
3ES5 & 3ES7
L3-S-1-P3BC | Picture Descriptions Pronouncing simple and familiar
words comprehensibly
3ES2, 3ES4,
3ES6 & 3ESS
L1-S-3-P3BC Providing short answers to short and

simple questions
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Performance of P.3 Students with Minimally Acceptable Levels of
Basic Competence in TSA 2006

P.3 Listening

Students with minimally acceptable levels of basic competence were able to identify key
words with given cues, to identify main ideas in short, spoken texts, to understand the
basic differences in intonation, to discriminate between a small range of vowel and

consonant sounds and to make simple inferences.
Key Words

e  Many students at this level were able to identify key words for book titles (3ELI Part
1 ‘Writer of the month’ Q.2), months (3ELI Part 1 ‘Writer of the month’ Q.3), jobs
(3ELI Part 1 ‘Writer of the month’ Q.4) and places (3EL2 / 3EL3 Part 1 "Picnic’ Q.2)
when they were read out clearly. The majority of students could also identify pictures
of food such as chicken wings and potato chips when given verbal cues (3EL2 / 3EL3
Part 1 ‘Picnic’ Q.3).

Main Ideas

e  Most students were able to identify the main ideas in short, spoken texts. They were
able to identify activities by listening to verbal cues (3ELI / 3EL2 Part 2 ‘Trouble at
home’ Q.8).

Intonation

e  Many students were able to distinguish the basic differences in intonation about
happy and sad feelings (3ELI / 3EL2 Part 2 Trouble at home’ 0.2 & Q.6). Many
could also identify intonations regarding feelings about being puzzled, scared and
bored (3EL1/3EL2 Part 2 ‘Trouble at home’ Q.3, 0.4 & QO.7).

Sounds

e  The majority of students were able to distinguish 20™ correctly from options like
12t 20" and 30" (3EL2 / 3EL3 Part 1 ‘Picnic’ Q.I). For stressed and
unstressed sounds, quite a number of students were able to distinguish the stressed
sound ‘30° from ‘13’ (3EL3 Part 2 ‘Making pancakes’ Q.I). Students were also able
to identify the initial consonant ‘H’ (Harry) from options like ‘G’ (Gary), ‘K’ (Kerry)
and ‘T (Terry) (3EL2 /3EL3 Part 1 ‘Picnic’ Q.4).
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Inference Skills

Most students were able to make simple inferences from the spoken texts. They could
infer that someone was a housewife from the spoken text “Her mother didn’t go to
work. She stayed at home and looked after her big family.” (3ELI Part 1 ‘Writer of
the month’ Q.5). The majority of the students could also infer the item to bring on
picnic day — ‘a football” when they heard the spoken text ‘I like ball games.” (3EL2 /
3EL3 Part 1 ‘Picnic’ Q.5).

P.3 Reading

Students with minimally acceptable levels of basic competence were able to identify key

words when reading a timetable or a comic. They could also identify main ideas in the

riddles as well as the information on the book cover and the contents page. They were also

capable of making simple inferences and interpreting reference words correctly.

Key Words

Students were capable of identifying key words such as ‘vase’ with pictorial cues
(BERW3 Part 2 ‘Comic about a naughty cat’ Q.4). They could also identify key
words about subjects and places like ‘G.S.” and ‘playground’ with the help of
contextual clues (3ERW1 /3ERW2 Part 2 ‘Timetable’ Q.1 & (Q.6).

Main Ideas

Students could identify the main ideas of the riddles about objects and food (3ERW2
/ 3ERW3 Part 1 ‘Riddles’ 0.1 & Q.3). They were also capable of identifying the
main idea — ‘The Kkitten eats a fish.” when reading the éomic (BERWS3 Part 2 ‘Comic
about a naughty cat’ Q.6). They were able to identify the main idea of a chapter —
“What I eat’ by using the contextual clue ‘I eat a lot of bamboo every day.” (3ERWI
Part 1B ‘Contents page’ Q.4).

Book Concepts

Students performed well in identifying the book title on a book cover (3ERW1 Part
14 ‘Book cover’ Q.1). They were also able to locate information about the illustrator
and the contents of the book (3ERWI Part 14 ‘Book cover’ Q.2 & Q.3). They were
also capable of identifying the page number of a topic and the number of chapters in
the book (3ERW1 Part 1B ‘Contents page’ Q.1 & Q.3).
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Inference Skills

e  Students were able to make simple inferences. They could infer the gift Mary
received — ‘a music box’ by using contextual clues ‘There is a beautiful ribbon on it.
It can make sounds.” (3ERWI / 3ERW3 Part 3 ‘Letter’ Q.1). They could also infer
the reason why Mum gets angry in the comic — ‘the house is very dirty’ (3ERW3
Part 2 ‘Comic about a naughty cat’ Q.6).

Reference Words

e Students were able to interpret the reference word ‘it” correctly to mean ‘Coco’ the

naughty cat (3ERW3 Part 2 ‘Comic about a naughty cat’ Q.3).

P.3 Writing

Writing involved completing one writing task of about 30 words. Students with minimally
acceptable levels of basic competence generally understood the task requirements and
were able to provide some relevant ideas/responses to the story/questions. They were able

to communicate ideas quite clearly.

A story about shopping (3BERW1 /SERWZ2 Part 4)

Students with minimally acceptable levels of basic competence were able to provide some
brief ideas relevant to the story based on given pictures. Their descriptions were quite clear

but lacked supporting details.

Student Exemplar 1

e  This student provided some relevant but brief ideas based on the given pictures.
e  The student provided an appropriate ending to the story.
Ideas were presented quite clearly despite some grammatical and spelling

mistakes.
Ben and his mother 90 Go the s.‘faqo‘pr}:ﬂgz
C@hf)@ ) tba'r\ John Sfec A Cr;f‘-; Se
h.e/ go TG o {ook- at z’j/,,p Cair.

Mom cee.S 7N drees « Sheo g0 Go watdn
Chle dvrees.

John  camnmmeZ fimd filo wmortber:
oeo fe  ories © Where S rraenn C ° Then
e . —mes  _ARe W,Tnhh 'S
M7 P er—.  TIohn £ /ﬁa,;,qfu;_\
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My favourite teacher (3ERWS3 Part 4)

Students with minimally acceptable levels of basic competence were able to provide some

relevant ideas/responses to the questions. Their descriptions were quite clear.

Student Exemplar 2

e This student provided relevant ideas about his/her favourite teacher.
e  The description of the teacher was quite clear despite some grammatical and

spelling mistakes.
sl N J / - ~ o~
/Iil/?/“/;lﬁf : -ng"//z /»«15;7//;?‘:’/’ j’m/,&/ <N j’: /ﬁ

T an, Ahy Lok o tiu d cnd
L j/”_/f/‘ﬂ««é J//%/ /Z /ﬁé/mz cz/f%f%f

W . Mecaunar LA 4 ,rf/,wi,é//%
M/_ -/?;C(;f A J/L’(;,% A4

P.3 Speaking

12 or 24 students (depending on the school size) were randomly selected from each school
to participate in the oral assessment. No attempt was made to define a standard of basic
competency in speaking because of the sample size. However, a summary of the overall

performance levels of students is given in the ‘General Comments on P.3 Student

Performances’ section.
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Performance of the Best P.3 Students in TSA 2006

P.3 Listening

Students with good listening skills demonstrated their ability in the following areas:
Key Words

e  Students were capable of identifying key words among other distractors in a spoken
text. They were able to identify the ingredient to put on the pancakes — ‘butter’ from
other distractors such as ‘jam’ and ‘fruit’ (3EL3 Part 2 ‘Making pancakes’ Q.5).
Students could also identify the item to get for the picnic — ‘hot dogs’ from another
distractor ‘hamburgers’ (3EL2 /3EL3 Part 1 ‘Picnic’ Q.3).

Sounds

e  Students were able to identify the initial consonant of ‘P’ (Pong) from options like
‘H’ (Hong), ‘T’ (Tong) and ‘W’ (Wong) (3ELI Part I ‘Writer of the month’ Q.1).

Connection between Ideas

e  Students were able to understand the procedures of making pancakes by identifying
cohesive devices, such as ‘first’, ‘then’ and ‘and’ (3EL3 Part 2 ‘Making pancakes’
0.3). They were also able to identify the sequence of events of how a person
becomes a writer by listening to verbal cues like ‘after’ and ‘now’ (3ELI Part 1
‘Writer of the month’ Q.8).

Inference Skills

e  Many students performed well and could infer the meaning of ‘The children are on
the school bus.” from the spoken text ‘Here’s my stop. I have to get off now.” (3EL2 /
3EL3 Part 1 ‘Picnic’ Q.6).

P.3 Reading
Students with good reading skills were capable of the following:
Key Words

e  Students could identify key words ‘feeding her kitten’ with the help of pictorial cues
(BERWS3 Part 2 ‘Comic about a naughty cat’ Q.1). They could also identify the
correct Christmas tree by using contextual clues ‘many lights on the tree’ and ‘with a
big star at the top” (3ERW1 /3ERW3 Part 3 ‘Letter’ Q.2).
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Muain Ideas

Students were able to identify main ideas such as the best title for the comic (3ERW3
Part 2 ‘Comic about a naughty cat’ 0.8), things that happened to Tom at the end of
the story (3ERW?2 Part 3B ‘Story about the lost purse’ Q.3) and the reason why the
old man was angry in the story (3ERW2 Part 3B ‘Story about the lost purse’ Q.4).

Unfamiliar Words

Students were able to identify the correct picture of the old man in the story by
interpreting unfamiliar words ‘The old man...took out a long magic wand...’

(3ERW?2 Part 3B ‘Story about the lost purse’ Q.2).

Inference Skills

Students were able to interpret the meaning of some sentences where ideas were
implicit in the story. They were able to tell the reason why the old man thought Ann
was a good girl — ‘Ann only took her lost purse’ (3ERW2 Part 34 ‘Story about the
lost purse’ Q.4). They could also infer that doing Math homework should not be
included in ‘Activities’ lessons (3ERWI / 3ERW?2 Part 2 ‘Timetable’ Q.7).

Students could also infer what Tom wanted to get in the story — ‘one thousand
dollars’ by interpreting more than two ideas in the same paragraph (3ERW2 Part 3B
‘Story about the lost purse’ Q.5).

Students could infer the time that Winnie wrote the letter with the help of contextual
clue ‘I must sleep now because everyone is in bed.” (3ERW1 /3ERW3 Part 3 ‘Letter’

0.5).

Reference Words

Students could correctly interpret reference words such as ‘it’, meaning ‘the magic
wand’ (3ERW2 Part 3B ‘Story about the lost purse’ Q.1) and ‘we’, meaning ‘Winnie
and her Mum’ (3ERW1 / 3ERW3 Part 3 ‘Letter’ Q.6).
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P.3 Writing

Students with good writing skills were able to communicate their ideas clearly and

coherently.

A story about shopping (SERW1 /3ERWZ2 Part 4)

Student Exemplar 3
e This student was able to provide interesting ideas to the story based on the
pictures with many supporting details. An appropriate ending was also given.
e The description was very clear and coherent with few grammatical and
spelling mistakes.
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My favourite teacher (3ERW3 Part 4)

Student Exemplar 4
e This student provided many relevant ideas about his/her favourite teacher with
supporting details or examples.

e The description of the teacher was very clear and coherent with few
grammatical and spelling mistakes.
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P.3 Speaking

Students with good speaking skills were capable of the following:

In ‘Spontaneous Language Use’, students could give appropriate responses to
situations such as ‘Are you ready to start now?’ and ‘Well done!/Good!’. They
responded readily and spoke audibly.

In ‘Reading Aloud’, students were able to read a text fluently and clearly with
appropriate pausing and intonation. They made very few or no mistakes in

pronunciation.

In ‘Expression of Personal Experiences’, students provided relevant answers to all
the questions. They were able to respond to most of the questions naturally and

readily and could provide some elaboration.

In ‘Picture Descriptions’, students could provide clear descriptions of the pictures.
They were able to speak very clearly and readily with very few mistakes in

pronunciation. They could provide elaboration to some of the questions.
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General Comments on P.3 Student Performances

P.3 Listening

Students performed well in identifying key words with given verbal cues.

Students could also understand intonation in common expressions about a person

being happy, sad, bored, puzzled or even scared.

Students were also capable of distinguishing initial consonants if the speaker spoke

slowly and with a clear accent.

Most of the students were able to make simple inferences from spoken texts.
However, only the more able students could infer the meaning of some sentences

from implicitly stated ideas.

Many students had difficulty in identifying the connection between ideas, even
though the ideas were clearly linked by cohesive devices.

P.3 Reading

Students were generally capable of identifying key words with given pictorial cues.

They could also identify key words in a timetable.

Students performed well in identifying main ideas in riddles. However, many

students had difficulty in identifying main ideas in longer texts (e.g. stories).

Many students were capable of understanding book concepts. They could identify

the book title, the illustrator, and information on the contents page of a book.

Many students were weak in interpreting reference words and making inferences in

longer texts such as letters and stories.
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P.3 Writing

Most students were able to write a short story based on the given pictures. In general,
students were able to describe briefly what they saw in the pictures. A small number
of students could write stories with interesting / imaginative ideas, some supporting

details and appropriate endings.

Quite a number of students were able to write about their favourite teachers with the
help of given prompts. A small number were able to provide clear and coherent

descriptions with details or examples.

Many students had difficulty with verb forms, spelling and the use of cohesive

devices.

- P.3 Speaking

The majority of students did well in ‘Spontaneous Language Use’. They were able to
give appropriate responses to simple daily situations. They responded readily and

spoke audibly.

Students performed well in ‘Reading Aloud’. They were able to read a text fluently
and clearly. However, there were some mistakes in pronunciation, such as ‘shopping
centres’ and ‘tasting’ (3ES1), ‘super’ and ‘painting’ (3ES3), ‘Holiday’ and
‘December’ (3ESS5) as well as ‘signs’ and ‘everywhere’ (3ES7).

In ‘Expression of Personal Experiences’, students were able to provide relevant
answers to questions with some prompting from oral assessors. Most of the answers

were brief, but the more able students could provide elaboration to some questions.

In ‘Picture Descriptions’, more than half the number of students were able to provide
relevant answers to the questions but some needed prompting from oral assessors.
Most answers given by students were brief. Some students with top scores were able
to provide elaboration to some questions. For more than half the number of students,

pronunciation was clear and they spoke readily with few mistakes.
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Comparison of Student Performances in English Language at
Primary 3 TSA 2004, 2005 and 2006

This was the third year that Primary 3 students participated in the Territory-wide System
Assessment at the end of Key Stage 1. The percentage of students achieving Basic
Competency is provided in Table 7.9.

Table 7.9  Percentage of Students Achieving English Language
Basic Competency in 2004, 2005 & 2006

Year % of Students Achieving English Language Basic Competency
2004 75.9
2005 78.8
2006 79.4

A comparison of the strengths and weaknesses of P.3 student performances in TSA 2004,
2005 and 2006 provides useful information on how teachers can help students improve

(Table 7.10 summarises such a comparison).
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Result of Primary 6 English Language in TSA 2006

The Territory-wide percentage of P.6 students achieving English Language Basic
Competency in TSA 2006 was 71.3%. There was a slight improvement in the percentage

achieving basic competency in 2006 relative to performance levels in 2005.

Primary 6 Assessment Design

The assessment tasks for P.6 English Language were based on the Basic Competency (BC)
Descriptors (Tryout Version) for English Language at the end of Key Stage 2 (Primary 6)
and the CDC Syllabus for English Language (Primary I — 6) 1997. The tasks covered the
four language skills: listening, reading, writing and speaking, and were designed in
accordance with the learning objectives in three interrelated strands: Interpersonal (IS),
Knowledge (KS) and Experience (ES).

The P.6 written assessment consisted of three sub-papers for Listening and three sub-
papers for Reading and Writing, comprising a total of 136 items and 146 score points. The
duration of each Listening sub-paper was approximately 30 minutes, while each Reading
and Writing sub-paper was 50 minutes. The oral assessment consisted of eight sub-papers.

The composition of the P.6 sub-papers is summarised in Table 7.11.

Table 7.11 Composition of P.6 Sub-papers

Written Assessment Speaking Assessment
Basic No. of Items Basic No. of Items
Competency (Score Points) Competency (Score Points)
Listening 6EL1 6EL2 6EL3
L3.L.1.P6BC L3-R-3-P6BC 6ES1 6ES3 6ESS | 6ES7
Lol (reading aloud 1(4 1(4 14 14
(discriminafing sounds) 0 0 1(1) galoud) | 1(4) 4) 4) @)
L4-L-2-P6BC 6ES1 | 6ES3 | 6ES5 | 6ES7
0 22) 0
(language use) L3-S-3-P6BC & & & &
LA-L-3-P6BC (ideas) 6ES2 | 6ES4 | 6ES6 | GESS
(listening strategies) 2424 | 212D | 25@25) 28) | 28) | 28 | 28
Reading 6ERW1 | 6ERW2 | 6ERW3 6ES1 | 6ES3 | 6ES5 | 6ES7
L3-R-5-P6BC L3-S-4-P6BC & & & &
(reading strategies) 3434) 26(26) 36(36) (languageuse) | 6ES2 | 6ES4 | 6ES6 | 6ES8
L3-R-6-P6BC 33) 33) 0 20) | 26) | 26) | 20
(reference skills)
(LI:I')R':'?‘ES) 0 7(7) 1) | L4-S-1-P6BC | 6ES2 | 6ES4 | 6ES6 | 6ES8
guag (pronunciation) | 13) | 13) | 13) | 13)
Writing 6ERW1 | 6ERW2 | 6ERW3
L3-W-3-P6BC
(relevant ideas) 16) 16) 14
eye contact 6ES2 | 6ES4 | 6ES6 | 6ES8
L3-W-4-P6BC 16) 16) 16) (notB.C.) 1) | 1 | o |1
(language use)
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P.6 Listening ltems

Each student was required to attempt three listening tasks in one of the three Listening sub-

papers (about 30 minutes each). Listening materials were played once or twice, depending

on the nature and difficulty of the task. Descriptions of the listening tasks are provided in
the following Tables 7.12 and 7.13.

Table 7.12 P.6 Listening: Distribution of Items

Basic Descrintor No. of
Competency P Items
L3-L-1-P6BC | Discriminating between words with a range of vowel 1

and consonant sounds )
L4-L-2-P6BC | Understanding the use of a small range of language 2
features in simple literary / imaginative spoken texts
L4-L-3-P6BC | Using a range of strategies to understand the meaning of 48
simple texts on familiar topics which are delivered
clearly in familiar accents
TOTAL 51
Table 7.13 P.6 Listening: Item Description and Question Types

Basic o . . No. of Items
Competency Item Description Question Type (Score Points)
L4-L-3-P6BC | Cookery contest

6ELI Part 14 Multiple choice 4(4)
6ELI Part 1B Sequencing 6(6)
L4-L-3-P6BC | Play about a rich man and a baker | Multiple choice 7(7)
6ELI Part 2 Sequencing
6EL2 Part 2
L4-L-3-P6BC | Radio programme about exercise Multiple choice 7(7)
6ELI Part 3
6EL3 Part 3
L4-L-3-P6BC | Conversation — If I were a teacher | Multiple choice 8(8)
6EL2 Part 1
6EL3 Part 1
L4-L-2-P6BC | Poem about chicks Multiple choice 8(8)
L4-L-3-P6BC | 6EL2 Part 34, 3B
L3-L-1-P6BC | Survey on food shopping Multiple choice 11(11)
L4-L-3-P6BC | 6EL3 Part 24, 2B
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P.6 Reading Items

Each student was required to attempt four or five reading tasks in one of the three Reading

and Writing sub-papers (50 minutes each). About 25 minutes were allotted for the reading

tasks in each sub-paper. Descriptions of the reading tasks are provided in Tables 7.14 and

7.15.
Table 7.14 P.6 Reading: Distribution of Items
Basic Descriptor No. of

Competency Items

L3-R-5-P6BC | Using a range of reading strategies to understand the 70
meaning of simple texts with the help of cues

L3-R-6-P6BC Applying simple reference skills with the help of cues 3

L4-R-4-P6BC | Understanding the use of a small range of language 8
features in simple literary / imaginative texts

TOTAL 81
Table 7.15 P.6 Reading: Item Description and Question Types
Basic No. of Items

Competency Item Description Question Type (Score Points)

L3-R-5-P6BC | Contents page of a monthly magazine | Multiple choice 7(7)

L3-R-6-P6BC | 6ERWI1/6ERW?2 Part 1

L3-R-5-P6BC | Story about a smart turtle Multiple choice 12(12)
6ERWI Part 2

L3-R-5-P6BC | Poster about a play Multiple choice 8(8)
6ERWI/6ERW3 Part 3

L3-R-5-P6BC | News article about an eating disorder | Multiple choice 10(10)
6ERWI Part 44

L3-R-5-P6BC | Story about a rich man and a baker Multiple choice 14(14)
6ERW2/6ERW3 Part 24, 2B

L3-R-5-P6BC | School notice Multiple choice 7(7)
6ERW?2 Part 3

L3-R-5-P6BC | Riddles

L4-R-4-P6BC | 6ERW?2 Part 44 Short answer 4(4)
6ERW?2 Part 4B Multiple choice 4(4)

L3-R-5-P6BC | Text about the MTR Multiple choice 7(7)
6ERW3 Part 1

L3-R-5-P6BC | Poem about a pet dog Multiple choice 8(8)

L4-R-4-P6BC | 6ERW3 Part 4
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P.6 Writing Tasks

Each student was required to attempt one writing task of about 80 words in one of the three

Reading and Writing sub-papers (50 minutes each). About 25 minutes were allotted for the

writing task in each sub-paper. Descriptions of the writing tasks are provided in Tables

7.16 and 7.17.
Table 7.16 P.6 Writing: Distribution of Items
Basic Descrintor No. of
Competency p Items
L3-W-3-P6BC | Writing and / or responding to simple texts with 2
relevant information and ideas (including personal
experiences, imaginative ideas and evaluative remarks)
with the help of cues
L3-W-4-P6BC | Writing simple texts using a small range of vocabulary, 2
sentence patterns, cohesive devices and verb forms
fairly appropriately with the help of cues despite some
spelling and grammatical mistakes
TOTAL 4
Table 7.17 P.6 Writing: Item Description and Question Types
Basic Item Description No. of Items
Competency p (Score Points)
L3-W-3-P6BC | Suggestions of ways of staying healthy 1(4)
L3-W-4-P6BC | 6ERWI Part 4B 1(3)
L3-W-3-P6BC | A story about a big mistake 1(4)
L3-W-4-P6BC | GERW2 Part5 1(3)
6ERW3 Part 5
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P.6 Speaking Tasks

Each student was required to attempt either ‘Reading Aloud’ and ‘Teacher-Student

Interaction’ or ‘Presentation’ in one of the eight sub-papers (about 5 minutes each

including preparation time). There were two sub-papers in each of the four sessions during

the two days of oral assessment. Each session had a different topic: Reading and
Storytelling (6ESI & 6ES2), Clubs and Activities (6ES3 & 6ES4), Our Neighbourhood
(6ES5 & 6ES6) and A Clean Environment (6ES7 & 6ESS). Descriptions of the speaking
tasks are provided in Table 7.18.

Table 7.18 P.6 Speaking: Distribution of Tasks

Basic
Competency

Task Description

Descriptor

L3-R-3-P6BC

Reading Aloud
6ESI, 6ES3,
6ES5 & 6ES7

Showing a basic understanding of simple and
familiar texts by reading aloud the texts with
comprehensible pronunciation and generally
appropriate pace, stress, thythm and intonation

L3-S-3-P6BC

L3-S-4-P6BC

Teacher-Student
Interaction

6ES1, 6ES3,
6ES5 & 6ES7

Providing and / or exchanging (asking and
answering) simple information and ideas
(including personal experiences, imaginative
ideas and evaluative remarks), and attempting
to provide some elaboration with the help of
cues

Using a small range of vocabulary, sentence
patterns and cohesive devices to convey simple
information and ideas fairly appropriately with
the help of cues despite some grammatical
mistakes

L4-S-1-P6BC

L3-S-3-P6BC

L3-S-4-P6BC

Presentation
6ES2, 6ES4,
6ES6 & 6ESS

Pronouncing familiar words comprehensibly

Providing and / or exchanging (asking and
answering) simple information and ideas
(including personal experiences, imaginative
ideas and evaluative remarks), and attempting
to provide some elaboration with the help of
cues

Using a small range of vocabulary, sentence
patterns and cohesive devices to convey simple
information and ideas fairly appropriately with
the help of cues despite some grammatical
mistakes
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Performance of P.6 Students with Minimally Acceptable Levels of
Basic Competence in TSA 2006

P.6 Listening

In listening, students with minimally acceptable levels of basic competence were able to
sequence pictures in the correct order, to extract specific information, to identify key words
with given cues and the tone of speakers. They were capable of understanding the meaning

of simple spoken texts on familiar topics.
Sequence
e Most students were able to sequence pictures in the correct order in a ‘Cookery
Contest’ task (6ELI Part 1B).
Key Words
e Most students were able to identify key words, for example, ‘teenagers’ to refer to the
age group of 13 to 19-year-old youths (6ELI/6EL3 Part 3 Teen Talk — Exercise’ Q.1).
Specific Information

e Most students could extract specific information about an age group, jobs, places and
the amount of money spent on food (6EL3 Part 2 ‘Food Shopping’ Q.3 -5 & 7).

e Most students could extract specific information from given pictorial cues as options,
for example, where the rich man and the baker were (6ELI/6EL2 Part 2 ‘The Rich
Man and the Baker’ Q.1).

e In the radio programme ‘Teen Talk’ (6ELI/6EL3 Part 3), most students were able to
interpret what the programme was about when listening to its introduction (Q.2) and
in the conversation ‘If I were a teacher’ (6EL2/6EL3 Part 1). They were also capable
of extracting specific information, for example, what Paul would do if he were a

teacher (Q.6) and if he did not go to school (Q.7).

e In the poem ‘Chicks’ (6EL2 Part 3B), most students were able to understand specific

information as to what the farmer was doing (Q.2).

Tone

o Most students were able to identify the surprised tone of the speaker in ‘Food
Shopping’ (6EL3 Part 2B Q.4), when Paul gave the woman a gift.
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P.6 Reading

Students with minimally acceptable levels of basic competence were capable of extracting
specific information from a short introduction to a play and a story. They were also able to
identify different text-types, such as newspapers and narratives. They could understand the
meaning of unfamiliar expressions by using contextual cues as well as information that was

not explicitly stated in a story.

Text-types

e Students could identify different text-types, such as a narrative (6ERW2/6ERW3 Part 24
‘The Rich Man and the Baker’ Q.1) and a newspaper article (6ERWI Part 4 ‘Eating
Disorder’ Q.1).

Specific Information
e Students were able to identify specific information with given pictorial cues as options.

For example, when reading a story about the places where the rich people and the baker
lived (GERW2/6ERW3 Part 24 ‘The Rich Man and the Baker’ Q0.2).

e Students were also capable of interpreting information from a contents page in a
magazine ‘Women’s Monthly’ (GERWI1/6ERW?2 Part 1) with a situation of how to make

one’s home more beautiful (Q.6).

e Students were able to extract specific information when reading a poster for a play
(6ERWI1/6ERW3 Part 3). For example, the year when the author was born and what a
student has to bring if he/she wants to buy a ticket to the play 0.2 and Q.7).

Reference Words

e Students were able to interpret reference words when reading a school notice (6ERW2

Part 3), such as the pronoun ‘you’ referring to all students (Q.1).

Unfamiliar Words

e Students were able to interpret the meaning of unfamiliar words and expressions such
as ‘The baker’s face grew red’ and ‘He jumped around like a mad monkey’, meaning
he was ‘angry’ (6ERW2/6ERW3 Part 2B ‘The Rich Man and the Baker’ O.4).

Inference Skills

e Students were able to infer information not explicitly stated in a school notice, for
example, Paul needed to buy a new school uniform because it was too small (6ERW?2
Part 3) — students should wear a proper school uniform (Q.2). Also, they were able to
infer that the turtle was clever when it tricked the hunters to set itself free (6ERWI Part
2 ‘Small Turtle’ Q.11).
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P.6 Writing

The writing assessment at this level required the completion of one writing task of about
80 words. Students with minimally acceptable levels of basic competence generally
understood the task requirements and completed at least half of the required word length
with relevant content and ideas. Students could write with a fairly appropriate range of
vocabulary, sentence patterns, cohesive devices and verb forms, though some grammatical

and spelling mistakes were apparent.

Staying Healthy (6ERW1 Part 4B)

In a writing task, when asked to suggest ways of staying healthy, students at the minimally
acceptable level of basic competence were able to provide relevant ideas with few or no
supporting details or very limited ideas with some elaboration. Though grammatical and
spelling mistakes were apparent, they could still communicate their ideas quite clearly

(Student Exemplar 1).

Student Exemplar 1

Staying Healthy
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_1€ ;Ab Wﬂwfl? $ ;LH‘)\.Q& [{z&rg& STP. Umder 3 Jaon, 'R ﬂcx—/L 7&'
f (( Y \
J}"\QM\%- 'ﬂgaumm . A’lﬂ’\})/ ﬂ @D‘{(QJJL Mx; . AA QMLVH (B(Ik
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A Big Mistake (6ERW2 Part 5/6ERWS3 Part 5)

Based on a sequence of picture prompts showing a student getting on the wrong bus,
students at the minimally acceptable level of basic competence were able to either write a
factual account with some elaboration or provide a few brief ideas. In many cases, an
ending was provided. The description of the story was quite clear and coherent despite

spelling and grammatical mistakes (Student Exemplar 2).

Student Exemplar 2

A Big Mistake

fﬁm&,_m_&e. 30JG on the \JL% X

Pe. week e é I\\Q LYOLIEN Ts\iegi\)i\ﬂ. 9@,3&,&
%Yf \o&a&\\\%%m\\ﬂm}g ‘ogﬂf‘ an @Q‘ .uﬂﬁ bus . H& g&; AN (h@
C?\\"'P,(‘JD N '

&Jgo, RV ZAA@\ 10&@ the \Lgxclv\PV \cml N\u An Yot fee

D C or ﬁ

, éLdIf}\@?P?[g\ |

Ho, wpnk tohane M Wha  Kin,

~ )
T\\P Q{‘()‘i)\) (IdNQ/ %@DX\D{Q) \m/lSP/_f‘f)fo MP, }DQ< ‘fn /Al\ﬂ’@,

P.6 Speaking

12 or 24 students (depending on the school size) were randomly selected from each school
to participate in the oral assessment. No attempt was made to define a standard of basic
competency in speaking because of the sample size. However, a summary of the overall
performance levels of students is given in the ‘General Comments on P.6 Student

Performances’ section.
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Performance of the Best P.6 Students in TSA 2006

P.6 Listening

Students with the best performance demonstrated their ability in the following areas:

Personification

e Students were able to interpret the representation of the hen in the poem ‘Chicks’
(6EL2 Part 3B) as a person when the hen by the tree shouts to her children (Q.3).

Specific Information

e Students were able to understand why Sammy was surprised when he found out that a

teenager took the bus to go one stop (6EL1/6EL3 Part 3 ‘Teen Talk — Exercise’ Q.3).

Inference Skills

e Students demonstrated good inference skills in interpreting the reason why Paul said

that going to school did not help him (6EL2/6EL3 Part 1 ‘If I were a teacher’ Q.2).

Main Ideas

e Students were competent in interpreting the main ideas of spoken texts. For example,
they understood the reason why the judge asked the baker to count the rich man’s
coins every morning in ‘The Rich Man and the Baker’ (6EL1/6EL2 Part 2 (Q.6), and
what John suggested doing at examination time in a radio programme (6ELI/6EL3
Part 3 ‘Teen Talk — Exercise’ Q.6). In another example, students understood what
Anna was trying to do to Paul when listening to their conversation (6EL2/6EL3 Part 1
‘If I were a teacher’ Q.8).

Predicting Development

e Students were able to predict the development of spoken texts, for example, at the end
of a story where the judge set both the baker and the rich man free saying, “It’s fair
now.” (6EL1/6EL2 Part 2 ‘The Rich Man and the Baker’ Q.7). In another example,
the little chicks were told where to dig for worms in the last two lines of the poem, ‘A

good place for you to dig /And get all the worms that are big’ (6EL2 Part 3B ‘Chicks’
0.4).
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P.6 Reading

Students with the best performance demonstrated their ability in the following aspects:

Unfamiliar Words

Students were able to interpret the meaning of unfamiliar words and expressions in
short reading passages, for example, ‘a folk tale’ (6ERWI Part 2 ‘Small Turtle’ Q.2),
‘starvation’ (6ERWI Part 44 ‘Eating Disorder’ (.7) and ‘vehicle’ (6ERW3 Part 1
‘The MTR’ Q.6).

Main Ideas

Some able students could use supporting details to deduce main ideas. For example,
paragraph 3, in a passage titled “The MTR’, describes what passengers do on the
trains. Students could understand the main idea that many things happen on the trains
(6ERW3 Part 1 Q.5). Also, lines 7 — 12 in a'poem telling what Ted liked doing,
students understood that he liked to play outside (6ERW3 Part 4 ‘The Pet’ Q.4).

Students were able to grasp the main idea of different text-types. For example, an
article about a serious eating disorder, starvation (6ERWI1 Part 44 ‘Eating Disorder’
0.10), and a stanza in a poem about the best times Ted had with his pet dog (6ERW3
Part 4 ‘The Pet’ Q.5).

Inference Skills

Students could interpret the meaning of some information where the meaning was
implicit in a short story, for example, the reason why turtles live in the water most of
their time so the hunters in the story Wouid not be able to catch them (6ERWI Part 2
‘Small Turtle’ Q.10).

Students could extract specific information from a newspaper article (ERW1 Part 44
‘Eating Disorder’), for example, the doctor’s comment about a teenage girl (Q.6) and

some facts about Pamela who suffered from an eating disorder (Q.9).

Personification

Students were able to interpret and analyse how personified objects describe
themselves, such as a wheel which moves the bus, ‘Without me, the bus can’t move’
and a stamp, ‘People have to buy me and they stick me on envelopes’ (6ERW2 Part
4B Riddles’ 0.1 & Q.3).
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Rhyme

e Students could identify pairs of thymes in a poem, e.g. ‘bone’ and ‘alone’. (6ERW3
Part 4 The Pet’ Q.8).

P.6 Writing

Students with good writing skills could write simple description and narrations of
paragraph length and provide many relevant ideas with supporting details. They could
communicate their ideas effectively, clearly and coherently. They demonstrated good
language skills by using a range of vocabulary, varied sentence patterns and cohesive

devices. Students could also write making few or no grammatical and spelling mistakes.

Staying Healthy (6ERW1 Part 4B)

Students were able to provide many relevant ideas with supporting details about ways of
staying healthy. The ideas provided were well organised into clear and coherent

paragraphs, often with a good introduction and conclusion (Student Exemplar 3).

Student Exemplar 3
Staying Healthy
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A Big Mistake (6ERW?2 Part 5/6ERWS3 Part 5)

Students constructed an interesting and imaginative story based on the picture prompts
given and provided an appropriate ending. Story descriptions were coherent with

supporting details and well organised (Student Exemplar 4).

Student Exemplar 4

A Big Mistake
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P.6 Speaking

Students with good speaking skills were competent in the following areas:

e In ‘Reading Aloud’, students read the texts aloud fluently and clearly with appropriate

pausing and intonation. They made very few or no pronunciation mistakes.

e In ‘Teacher-Student Interaction’, students provided relevant answers to most of the
questions and were often able to elaborate by providing examples or further details.
They responded naturally and readily to different topics, using a small range of
vocabulary, varied sentence patterns and cohesive devices with few grammatical

mistakes.

e In ‘Presentation’, students were able to provide a range of ideas relevant to the topic
and with some elaboration. They spoke clearly and organiséd ideas with few mistakes
in pronunciation. They used a range of vocabulary, varied sentence patterns and
cohesive devices with few grammatical mistakes. Appropriate eye contact with the

oral assessors was maintained throughout the presentation.
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General Comments on P.6 Student Performances

P.6 Listening

Students performed well when given pictorial cues and could sequence pictures in a

correct order.

Students also performed well with questions that used few written prompts. They were

competent in extracting factual information by completing a survey with given options.

Students were generally successful in identifying key words. However, a considerable

number had difficulty in identifying the main ideas of spoken texts.

More than half the students were weak in interpreting the representation of a

personified object and in predicting the development of spoken texts.

As in the previous year, students found inferencing a difficult skill at this key stage.

P.6 Reading

Students were generally capable of locating specific information from a text, for
example, notices and posters, or identifying specific information with given pictorial
cues. Their skills, however, did not extend to interpreting unfamiliar words or

expressions in context or extracting specific information from reading longer passages.

Many students could infer information in reading passages, but almost half the students
did not perform well in identifying a main idea in a paragraph.

Many students could identify rhyming words in a poem while almost half the students
had difficulty interpreting personification.

Students at Key Stage 2 would benefit from more exposure to a variety of reading

materials to include riddles, poems and extended prose.

P.6 Writing

In general, students performed better with a narrative ‘4 Big Mistake’ rather than an
expository piece of writing ‘Staying Healthy .

When writing tasks were provided with prompts and set in a simple and familiar

context, students were able to provide interesting ideas with relevant details. For
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example, when writing a story, students were able to describe a picture with details and

could also provide a proper ending.

However, without prompts, students had difficulty developing and organising their
ideas in paragraphs. For example, when instructed to provide ways to stay healthy,
most students were only able to list a few ideas with few details. In addition, students

who lacked sufficient vocabulary could not express their ideas clearly or adequately.

Many students could write using verb forms in simple sentences although there were

spelling mistakes.

P.6 Speaking

In the oral assessments, students presented their ideas well using a small range of
vocabulary and basic sentence patterns although some grammatical mistakes were

apparent.

On average, students were able to read all or most of the text aloud quite clearly and
audibly. Words that some students had difficulty pronouncing included ‘problems’ &
‘project’ (6ESI), ‘activities” & ‘snacks’ (6ES3), ‘neighbourhood’ & ‘court’ (6ES3),
‘mask’ & ‘tissue’ (6ES7).

During the ‘Teacher-Student Interaction’, most students were able to provide relevant
responses to most of the oral assessor’s questions. Some could even provide further

details on familiar topics, such as clubs and activities.

In a two-minute ‘Presentation’, many students were able to provide relevant
information and ideas based on the picture prompts when delivering a speech or telling
a story. They were able to communicate their ideas quite clearly despite some mistakes

in pronunciation.

In storytelling (6ES2), some students had difficulty completing it well as it was a new
required task. Some were unable to maintain eye contact with oral assessors as they
looked down at the pictures when speaking. Sub-papers 6ES6 and 6ES8 were also
considered quite challenging for some students. Some were not familiar with the
context of ‘A Neighbourhood Fun Day’ (6ES6) and had difficulty elaborating on the
pictures presented to them. ‘Pollution’ (6ES8) was a topic familiar to some students but

many had difficulty presenting ideas on the subject.
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Comparison of Student Performances in English Language at

Primary 6 TSA 2005 and 2006

This was the second year that Primary 6 students participated in the Territory-wide System
Assessment at the end of Key Stage 2. The percentage of students achieving Basic

Competency is provided in Table 7.19.

Table 7.19 Percentage of Students Achieving English Language
Basic Competency in 2005 and 2006

Year % of Students Achieving English Language Basic Competency
2005 70.5
2006 71.3

A comparison of the strengths and weaknesses of P.6 student performances in TSA 2005

and 2006 provides useful information on how teachers can help students improve. Table

7.20 summarises such a comparison.
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Table 7.20 Comparison of Student Performances in English Language at Primary 6

TSA 2005 and 2006
& 2005 2006
Skill
Reading The main strength of P.6 students was The main strength of P.6 students was
locating specific information from locating specific information from a
charts, tables, notices and posters. text, e.g. notices and posters, and
identifying specific information when
pictorial cues were given.
Only able students were capable of Many students were capable of
interpreting the meaning of some inferring information in short texts
sentences where ideas were not stated which the writer had not stated clearly.
explicitly.
Most students found interpreting Almost half of the students found
unfamiliar words, personification and interpreting unfamiliar words in context
simile very difficult. and personification difficult.
Almost half of the students could not
identify main ideas and use supporting
details to deduce main ideas in longer
texts.
Writing Students performed slightly better in a Students performed better in completing

reply to a letter as they were able to
partially substitute words and ideas

from a given letter to form the reply.

Most students were able to provide the
correct sender and recipient of a letter

as well as a beginning and/or closing.

The most able students were capable of
providing many ideas clearly and
coherently with supporting details. They

made few or no grammatical mistakes.

Many students could only use a small
range of vocabulary, sentence patterns,

cohesive devices and verb forms.

a narrative than an expository piece of

writing.

Where tasks provided prompts in
simple and familiar contexts, many
students were able to provide

interesting, relevant ideas with details.

Many students could not organise ideas
in paragraphs and lacked sufficient
vocabulary to express their ideas

clearly.

Many students could write using verb
forms in simple sentences with spelling

mistakes.
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Year

Skill 2005 2006
Listening Most P.6 students were able to identify P.6 students were generally
key words including numbers, days of successful in identifying key words.
the week and quantity.
Using picture prompts, most students Most students had no difficulty in
were able to sequence instructions/ sequencing the pictures in the correct
steps in the correct order. order.
Students were able to extract specific Students performed better in
information about an age group, price extracting specific information from
and a place to buy the product. surveys.
The best students showed good ability Capable students showed good ability
in identifying rhyming words in spoken in identifying rhyming words in
texts. spoken texts and good inference skills
in interpreting a reason for an action
in a story.
Speaking Students were capable of reading the Students were able to read all or most

given texts aloud quite clearly but some

mistakes in pronunciation were evident.

Students generally were able to provide
relevant answers related to a given topic

when interacting with the oral assessors.

In a two-minute ‘Presentation’, students
were able to provide relevant ideas to

the topic with appropriate eye contact.

Students with top scores were able to
give elaboration when interacting with
oral assessors or doing the

‘Presentation’.

of the texts quite clearly and audibly
though some words were

mispronounced.

Most students were able to provide
relevant responses to some of the
questions raised by the oral assessors.
Some could even provide further

details on the topics familiar to them.

In ‘Presentation’, many students were
able to provide relevant information
and ideas based on the pictures given
and communicate their ideas quite
clearly despite some mistakes in

pronunciation.

Some able students could elaborate
their ideas when interacting with oral
assessors. However, most students
had difficulty elaborating their ideas
if they were unfamiliar with the

topics.
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Result of Secondary 3 English Language in TSA 2006

The Territory-wide percentage of S.3 students achieving English Language Basic
Competency in TSA 2006 was 68.6%.

Secondary 3 Assessment Design

The assessment tasks for S.3 English Language were based on the Basic Competency (BC)
Descriptors (Tryout Version) for English Language at the end of Key Stage 3 (Secondary 3)
and the CDC Syllabus for English Language (Secondary 1 — 3) 1999. The tasks covered
the four language skills: listening, reading, writing and speaking, and were designed in
accordance with the learning objectives in three interrelated strands: Interpersonal (IS),
Knowledge (KS) and Experience (ES).

The S.3 written assessment consisted of three sub-papers for Listening, Reading and
Writing, comprising a total of 128 items and 137 score points. The duration of each
Listening sub-paper was approximately 20 minutes, while each Reading sub-paper was 30
minutes and each Writing sub-paper was 40 minutes. The oral assessment had two
components, which was comprised of eight sub-papers in total. The composition of the S.3

sub-papers is summarised in Table 7.21.

Table 7.21 Composition of S.3 Sub-papers

Written Assessment Speaking Assessment
Basice No. of Items Basic No. of Items
Competency (Score Points) Competency (Score Points)
. . 9ESP1 — 9ESG1 —
Llstem;g R 9EL1 9EL2 9EL3 %ESPS 1 9ESGS
-L-1- Individua Group
(language features) 33 1) 0 Presentation | Interaction
L5-L-2-S3BC
(listening strategies) 14(14) | 14(14) | 15(15) LS_(Si;l3e-aSs§BC 8(4) 8(4)
L6-R-1-S3BC
(reading strategies) 7(7) 7(7) 7(7)
. L6-S-6-S3BC
Readm}:gé R1S3BC OERI SER2 OERS (organisation) 8(4) 0
(reading strategies) 28(28)* | 3434 | 25(25)*
L5-S-4-S3BC
L6-R-2-S3BC
(extract & organise ideas) 0 9(9)* 6(6)* (vocabulary & 8(4) 0
L5-R-3-S3BC language
*
(language features) 6(6) 0 0 pattems)
L5-R-4-S3BC
(reference skills) 1M 0 7y L5-S-2-S3BC
Writing 9EW1 | 9EW2 | 9EW3 | (pronunciation & 8(4) 0
delivery)
L6-W-1-S3BC (content) 1(4) 1(4) 1(4)
L6-W-2-S3BC (language) 1(4) 1(4) 1(4) L6-5-5-S3BC
L6-W-3-S3BC (organisation) 1(2) 1(2) 1(2) (strategies for oral 8(2) 8(2)
L.5-W-5-S3BC (features) 12) 1) 12) | communication)

* Jtems are assessed on more than one BC descriptor.
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S.3 Listening Items

Each student attempted three listening tasks in one of the three Listening sub-papers (about

20 minutes each). Listening materials were played once or twice, depending on the nature

and difficulty of the task. Descriptions of the listening tasks are provided in the following
Tables 7.22 and 7.23.

Table 7.22 S.3 Listening: Distribution of Items

Basic Descrintor No. of
Competency P Items
L5-L-1-S3BC | Understanding the use of a range of language features in 3
simple literary / imaginative spoken texts

L5-L-2-S3BC | Using an increasing range of strategies to understand the 34
meaning of simple texts on familiar and less familiar
topics which are delivered clearly and in generally familiar
accents

L6-R-1-S3BC | Using an increasing range of reading strategies to 7
understand the meaning of texts with some degree of
complexity

TOTAL 44
Table 7.23 S.3 Listening: Item Description and Question Types
Basic . e . No. of Items
Competency Item Description Question Type (Score Points)
L5-L-1-S3BC | Poem about Autumn Multiple choice 7(7)
L5-L-2-S3BC | 9ELI Part I Short answer
L5-L-1-S3BC | Radio programme — Cheung Chau Multiple choice 8(8)
L5-L-2-S3BC | 9ELI Part 24
L5-L-2-S3BC | Integrated task — Bun Festival Gap filling 5(5)
L6-R-1-S3BC | 9ELI Part 2B 7(7)
9EL2 Part 2
9EL3 Part 2

L5-L-2-S3BC | Radio programme — Public housing | Multiple choice 10(10)
9EL2 Part 1

L5-L-2-S3BC | Story about two girls Multiple choice 10(10)
9EL3 Part 1 Sequencing
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S.3 Reading ltems

Each student was required to attempt three reading tasks in one of the three Reading sub-

papers. Thirty minutes were allotted for the reading tasks in each sub-paper. Descriptions

of the reading tasks are provided in Tables 7.24 and 7.25.

Table 7.24 S.3 Reading: Distribution of Items

Basic Descrintor No. of
Competency P Items
L6-R-1-S3BC | Using an increasing range of reading strategies to 87*
understand the meaning of texts with some degree of
complexity

L6-R-2-S3BC | Extracting and organizing information and ideas from texts 15*
with some degree of complexity

L5-R-3-S3BC | Understanding the use of a range of language features and 6*
other techniques to present themes, characters, experiences
and feelings in simple literary / imaginative texts

L5-R-4-S3BC | Applying a range of reference skills for various purposes 8*
with the help of cues

TOTAL 116*
* Jtems are assessed on more than one BC descriptor.
Table 7.25 S.3 Reading: Item Description and Question Types

Basic .. . No. of Items
Competency Item Description Question Type (Score Points)
L6-R-1-S3BC | Poem — My Life Multiple choice 9(9)
L5-R-3-S3BC | 9ERI Part ] Short answer
L6-R-1-S3BC | Magazine article about the Hong Multiple choice 8(8)
L5-R-4-S3BC | Kong Arts Festival ' :

9ERI Part 2
L6-R-1-S3BC | Book reviews Multiple choice
9ERI Part 3 Short answer 16(16)
9ER2 Part 3 Sequencing 15(15)
L6-R-1-S3BC | School activities Short answer 9(9)
L6-R-2-S3BC | 9ER2 Part 1
L5-R-4-S3BC | Programme for a visit 9(9)
9ER3 Part 1
L6-R-1-S3BC | Article about the writer of Treasure Multiple choice 8(8)
L5-R-4-S3BC | Island
9ER3 Part 2
L6-R-1-S3BC | Magazine article about basketball Multiple options
9ER?2 Part2 Short answer 10(10)
9ER3 Part3 15(15)
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S.3 Writing Tasks

Each student was required to attempt one writing task of about 150 words in one of the
three Writing sub-papers. Forty minutes were allotted for the writing task in each sub-

paper. Descriptions of the writing tasks are provided in Tables 7.26 and 7.27.

Table 7.26 S.3 Writing: Distribution of Items

Basic Descrintor No. of
Competency P Items
L6-W-1-S3BC Writing a variety of texts for different purposes with 3

relevant and generally adequate content

L6-W-2-S3BC Writing a variety of texts using punctuation marks
and a range of vocabulary and language patterns
with some degree of appropriacy and accuracy to
convey meaning

L6-W-3-S3BC Writing a variety of texts with adequate overall
planning and organization (including the use of
cohesive devices and paragraphs, and sequencing of
ideas)

L5-W-5-S3BC Writing a variety of texts using the salient features of
a range of genres generally appropriately with the
help of cues

TOTAL 3

Table 7.27 S.3 Writing: Item Description and Question Types

Basic Item Description No. of Items
Competency P (Score Points)
L6-W-1-S3BC | An article describing a Christmas party . 1(12)
L6-W-2-S3BC | 9EWI | g |
L6-W-3-S3BC A letter about English Week 1(12)
L5-W-5-S3BC QEW?2 '
A letter giving advice to a friend’s brother 1(12)
9EW3
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S.3 Speaking Tasks

Each student was required to attempt either an ‘Individual Presentation’ (3 minutes for
preparation and 2 minutes for assessment) or a ‘Group Interaction’ (3 minutes for
preparation and 3 minutes for assessment). There were altogether 16 sub-papers: two sub-
papers for each component in each of the four sessions during the two assessment days.

Descriptions of the speaking tasks are provided in Table 7.28.

Table 7.28 S.3 Speaking: Distribution of Tasks

Basic

Competency Task Description Descriptor

L5-S-2-S3BC Using a range of delivery techniques
(including stress, rhythm and intonation) to
convey meaning generally appropriately
with the help of cues

L5-S-3-S3BC Expressing information and ideas (including
personal experiences, feelings, opinions,
imaginative ideas and evaluative remarks)
Individual with some elaboration

L5-S-4-S3BC | Presentation Using a range of vocabulary and language
9ESP] — 9ESPS patterns with some degree of appropriacy
and accuracy to convey meaning

L6-S-5S3BC Using formulaic expressions and a range of
strategies for oral communication to
establish and maintain relationships/
interaction in familiar situations

L6-S-6-S3BC Using organizing techniques generally
appropriately to convey meaning

L5-S-3-S3BC Expressing information and ideas (including
personal experiences, feelings, opinions,
imaginative ideas and evaluative remarks)
Group Interaction with some elaboration

L6-S-583BC | 9ESGI —9ESGS Using formulaic expressions and a range of
strategies for oral communication to
establish and maintain relationships
/interaction in familiar situations
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Performance of S.3 Students with Minimally Acceptable Levels of
Basic Competence in TSA 2006

S.3 Listening

Students with minimally acceptable levels of basic competence were able to extract specific
information, to arrange story events in the correct order, to find main ideas in spoken texts

and to integrate simple information from a tapescript to a given written description.
Specific Information

e Most students were capable of extracting specific information from spoken texts, for
example, where Mary thought she had last seen her notes — the basketball court (9EL3
Part 1 ‘Story about two girls’ 0.3).

Sequence

e Most students were able to sequence a story in the correct order (9EL3 Part 1 ‘Story
about two girls’ Q.10), demonstrating skills in understanding the meaning of spoken

texts in a chronological order.

Inference Skills

e Students were capable of generating information that was not explicitly stated in the
story. For example, they could infer that ‘Mary knew she had made a big mistake’
when ‘she found her own notes in the locker’, as well as the reason for queuing for
water was that ‘the hut had no running water’ (9EL3 Part 1 ‘Story about two girls’
0.7 & 9EL2 Part 1 ‘ Radio programme — Public housing’ Q.8 respectively).

Integrated Skills

e Students were capable of intergrating simple information while listening to a given
written description. For example, they could understand from the tapescript that the
Bun Festival first started 100 years ago as well as extract specific information from the
written text, such as the year when the ‘bun-scrambling competition” was banned and
when it started again (9ELI Part 1 Section B// 9EL2/9EL3 Part 2 ‘Radio programme —
Cheung Chau’ Q.3 and Q.9 respectively).
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S.3 Reading

Students with minimally acceptable levels of basic competence were able to extract
specific information from reading texts as well as locate information from different text-
types such as charts and tables. They were capable of identifying supporting details in
various reading passages. Students could also understand information that was not

explicitly stated in texts with familiar topics.
Specific Information

e Students could extract specific information from two book reviews, such as
identifying the writer (9ERI Part 3 ‘Book reviews’ (29) & (36)).

e Students were able to locate specific information such as timeslots for each activity
(9ER3 Part 1 ‘Programme for a visit’ (12) & (13)) from an activity schedule and
preferred activities from a bar chart (9ER3 Part 1 (16)-(18)).

Details Supporting Main Ideas

e Students were able to locate supporting details of the main idea about activities shown
at the Hong Kong Arts Festival from the text — ‘It features music, theatre, dance,
popular entertainment, film and exhibition programmes’ (9ERI Part 2 Q.2).

Inference Skills

e Students could decipher information in a poem, such as ‘line up in the same hall’ and
‘sit properly in the same chair’, to understand that the setting of the poem is a school
(9ERI Part 1 ‘My Life’ Q.1). They could also infer the writer’s view which was not
explicitly stated — for ‘arlife with more free time’ from stanza 2 of the poem (9ER!
Part1Q.2).
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S.3 Writing

Writing assessments involved completing a writing task of about 150 words in 40 minutes.
The writing of students with minimally acceptable levels of basic competence generally
showed the following characteristics:

e some relevant content with some details to support ideas

e paragraphs generally developed based on prompts

e the use of simple connectives and sequencers (and, but, first, then, etc.)

e the use of familiar vocabulary and simple language patterns

e some errors in grammar and spelling that do not affect meaning

e some required basic features in various tasks

An article describing a Christmas party (9EW1)
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A letter about English Week (9EW2)
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A letter giving advice to a friend’s brother (9EW3)

Student Exemplar 3
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S.3 Speaking

12 or 24 students (depending on the school size) were randomly selected from each school
to participate in the oral assessment. No attempt was made to define a standard of basic
competency in speaking because of the sample size. However, a summary of the overall
performance levels of students is given in the ‘General Comments on S.3 Student

Performances’ section.
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Performance of the Best S.3 Students in TSA 2006

S.3 Listening

Students with the best performance demonstrated their ability in the following areas:

Unfamiliar Words

Students were able to deduce the meaning of unfamiliar words, such as ‘breathtaking’
meaning ‘fascinating’ or ‘thrilling” (9ELI Part 2 Section A ‘Radio programme —
Cheung Chau’ Q.5) and ‘twinkling sky’ referring to ‘stars’ in the sky (9ELI Part I
‘Poem about Autumn’ Q.4).

Inference Skills

Students demonstrafed good iﬁference skills in telling that it was night time from the
line “The moon glows silently’ (9EL1 Part 1 ‘Poem about Autumn’ Q.2) and could
identify that the government’s public housing programme could have been better
when hearing ‘people still had to live on hillsides where life was difficult’ (9EL2 Part
1 ‘Radio programme — Public housing’ 0.6).

Main Ideas

Students were able to grasp the main ideas from spoken texts when listening to a radio
programme. For example, they understood that thanks to the government housing
programme, the Au family’s children ‘were successful’ (9EL2 Part 1 ‘Radio
programme — Public housing’ Q. 9).

Details Supporting Main Ideas

Students were capable of identifying details to support the main idea in a radio
programme such as the Au family living ‘in poor conditions’ since they ‘had no
running water, no toilet...” (9EL2 Part 1 ‘Radio programme — Public housing’ O.4).
Another example, people can enjoy lovely views on Cheung Chau since it is ‘a rural
area with beautiful scenery’ and ‘the views from the mountain top are breathtaking’

(9EL1 Part 2 Section A ‘Radio programme — Cheung Chau’ Q.3).

Predicting Development

Students were able to predict the development in a poem, for example, the writer is
going to sleep at the end of the poem when she mentions ‘slowly, gently... pleasantly,

I drift away’ (9ELI Part 1 ‘Poem about Autumn’ Q.6).

179



Tone

Students correctly identified the emotional intent of the speakers. For example, David,
host of the radio programme, responded to Betty in an ‘amused’ tone (9ELI Part 2
Section A ‘Radio programme — Cheung Chau’ 0.4) and Mrs Au expressed her
feelings of ‘gratefulness’ when talking about her children (9EL2 Part 1 ‘Radio
programme — Public housing’ 0.5).

Rhyme

Students showed competence in identifying some simple rhyming words in a poem,

such as ‘trees’ and ‘breeze’, when asked to find a pair of thymes (9ELI Part 1 ‘Poem
about Autumn’ Q.7 ).

Integrated Skills

Students were capable of combining information from a tapescript with information
on a written description of Cheung Chau Bun Festival concerning a ‘bun-scrambling
competition’, in order to complete a note-taking task (9ELI Part 2 Section B &
9EL2/9EL3 Part 2 ‘Bun Festival’).

S.3 Reading

Students with the best performance demonstrated their ability in the following aspects:

Text-types

Students identified the features of different text-types, for example, ‘Introduction
page’ (9ER3 Part 2 ‘Article about the writer of Treasure Island’ 0.8).

Unfamiliar Expressions

Students were able to interpret the meaning of unfamiliar words and expressions such
as ‘The Hong Kong Arts Festival is a joint effort between local and overseas artists’
meaning artists from Hong Kong and around the world take part in the Festival (9ER!
Part 1 Q.3). Another example is ‘when two friends help each other, nothing is
impossible’ suggesting that the two boys would survive finally by building a boat to
leave the island (9ER1/9ER2 ‘Book reviews’ Part 3 (47)/(48)).
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Reference Skills

Students could find the meanings of words with definitions from a dictionary entry,
such as ‘work’ to mean ‘what an artist produces’ (9ERI Part 2 ‘Magazine article

about the Hong Kong Arts Festival’ Q.8).

Connection between Ideas

Students were able to use linguistic and contextual clues to interpret ideas in a passage.
For example, the book reviewers read the book because ‘My English teacher asked
me to read it’ and ‘My friends told me it was a good book’ (9ER2 Part 3 ‘Book
reviews’ (33) & (41)). Also, Stevenson’s wife was 37 when she met him by referring
to the contextual clues — ‘Stevenson was born in 1850°, ‘he met his future wife in
1876’ and ‘she was 11 years older than him’ (9ER3 Part 2 ‘Article about the writer of
Treasure Island’ Q.4).

Specific Information

Some students could analyse and integrate relevant points from different texts, such as
a memo, an activity schedule and a chart showing preferences, as well as locate
visiting information in a programme (9ER3 Part 1 ‘Programme for a visit’ (19) &
(20)). They could locate information in a timetable for activities, personal profiles,

and preferred choices of activities (9ER2 Part 1 ‘School activities’).

Students could distinguish fact from opinion in an article about basketball (9ER2 Part
2 & 9ER3 Part 3 ‘Magazine article about basketball’ Q. 2).

Inference Skills

Students could deduce the meaning of information which was implicit in book
reviews. For example, they could infer whether the reviewers liked or disliked the

book they read (9ERI Part 3 ‘Book reviews’ (30) & (39)).

Main Ideas

Students could identify the main idea of each paragraph in an article about basketball
(9ER2 Part 2 & 9ER3 Part 3 ‘Magazine article about basketball’ Q.1).

Students could give reasons why basketball is popular in Hong Kong by locating
details that supported the main idea (9ER3 Part 3 ‘Magazine article about basketball’

0.3).
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Views and Attitudes

e A few students were able to understand the differing views of two book reviewers,
one who liked a book — ‘4n Exciting Journey was certainly entertaining’ and the other
who disliked a book — ‘It has nothing to do with my life today’ (9ERI Part 3 ‘Book
reviews’ (31) & (40)).

Tone

e Students were able to identify the questioning tone of the writer when he mentioned
‘They’ll say these are the best years of my life / I don’t know if they’re right’ (9ERI
Part 1 ‘My Life’ Q.4).

Rhyme

e Students could identify pairs of rhymes — ‘write’ and ‘light’ as well as ‘there’ and
‘chair’ — in the poem entitled ‘My Life’ (9ERI Part 1 Q.8).

S.3 Writing

Students with good writing skills were competent in content, organisation, language and
features when completing required assessment writing tasks.

Student Exemplars 4 — 6 show well-written compositions that have the following
characteristics:

e all relevant content and ideas expressed effectively and clearly

e paragraphs developed with supporting details

e coherent links within and between paragraphs

e good range of vocabulary and language patterns

e few or no grammatical, spelling, capitalisation and punctuation mistakes

e features generally used correctly
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An article describing a Christmas party (9EW1)

Student Exemplar 4
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A letter about English Week (9EW?2)

Student Exemplar 5
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A letter giving advice to a friend’s brother (9EW3)

Student Exemplar 6
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S.3 Speaking

In ‘Individual Presentations’, students with good speaking skills were competent in the

following four areas: ‘ideas and organisation’, ‘vocabulary and language patterns’,

‘pronunciation and delivery’, and ‘strategies for oral communication’.

In

Students expressed ideas that were relevant and could explain opinions with details.

They could communicate ideas clearly and coherently.

Students were capable of using appropriate language patterns and vocabulary. They
could speak clearly and fluently, with few errors in pronunciation. They were able to
use intonation to enhance their presentations. They showed an awareness of their

audience, using good eye contact with the oral assessors.

‘Group Interactions’, students with good speaking skills showed competénce' in

conveying ideas intelligibly as well as strategies for oral communication.

Students could express and respond to ideas that were relevant with supporting details.
They demonstrated a good range of vocabulary and spoke clearly and fluently, with

few errors in pronunciation.

Students could use various strategies for oral communication. They were good at
maintaining interaction through a range of communicative strategies, such as posing
questions to elicit opinions from other group members, encouraging others to elaborate

further and consolidating the group’s ideas. They were effective group facilitators.
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General Comments on S.3 Student Performances

S.3 Listening

Students performed well with questions which required them to extract specific
information from the spoken texts. They understood sequencing a story in a
chronological order. However, they had difficulty in identifying details to support

main ideas and grasping main ideas.

Students generally did poorly in items that required written answers with no multiple-
choice options given. Written answers had spelling mistakes which made it difficult

for readers to understand.

Many students were weak in identifying pairs of rhymes such as ‘breeze’ and ‘trees’.
They also had difﬁculty in interpreting the speaker’s tone to understand what the

speaker wanted to convey.

Students found inferencing difficult since they were required to generate information

which was not explicitly stated in the spoken texts.

Students had inadequate integrated listening and reading skills when completing a
task. The task involved combining information from spoken texts with information on

written handouts. Some students failed to write anything in the blanks.

S.3 Reading

In reading, students were generally capable of locating specific information from
different text-types, such as menus, charts and notices. Their ability, however, did not

extend to analysing and integrating relevant points from such texts.

Students did not have difficulty comprehending and inferring the writer’s views in
new text-types, such as poems, as long as the topics were familiar. Nevertheless,
many students did not perform well in tasks which required higher order reading skills.
They failed to understand different views in order to make judgments.
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e Many students were able to use figurative language in describing their life as it is a
common topic My life’. In identifying pairs of rhymes, some incorrectly identified
‘own’ and ‘know’ as rhyming pairs perhaps because both words are spelt with the

same three letters.

e Students did better at multiple-choice questions than at gap filling items. Some failed

to write anything where short answers were required.

e Students at Key Stage 3 would benefit from more exposure to authentic texts, such as

film reviews, poems, drama scripts, and newspaper and magazine articles.

S.3 Writing

o In general, students showed competence in understanding features required for the

correct form in letter writing and in writing descriptive passages/paragraphs.

e Some students were able to provide relevant content and supporting details to some
ideas. They could describe the given pictures with some details. However, a number
of them included some irrelevant ideas such as what they did before and after the
Christmas party. In writing a letter describing English Week, many students named
the activity from the prompts given but could only write one sentence to describe it.
When giving advice on behaviour problems, they could express limited ideas, for
example, it was not good to talk so long on the phone, but they could not provide any

justification. Some students simply copied the problems provided in the prompts.

e Many students could use simple connectives, such as first, second, and finally, in
writing an article. However, they had difficulty providing coherent links between

paragraphs, and some of them could only develop ideas based on the prompts given.

e Most students had few problems in capitalisation and basic punctuation, but used a
limited range of vocabulary and simple language patterns that adversely affected
meaning. Many students could not spell common words correctly, for example,
‘present’ for ‘parent’, ‘exchange’ for ‘change’, ‘activites’ for ‘activities’, etc. They
confused ‘crimes’ and ‘criminals’, ‘attract’ and ‘attack’ and some did not know ‘Santa

Claus’ and used ‘Christmas Man’ instead.
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S.3 Speaking

In ‘Individual Presentations’, students generally expressed adequate ideas that were
relevant to the topic when prompted. They could communicate some ideas clearly
using conjunctions like ‘then’, ‘because’ and ‘but’ appropriately. They were also
capable of using simple language patterns and vocabulary, but with errors that
impeded communication. Overuse of ‘will” was evident when presenting ideas where
the simple present tense would have been sufficient in given contexts, such as

‘Chinese New Year’, ‘Teen Hobbies’, ‘Club Activities’, etc.

Students could speak quite clearly but with some errors in pronunciation. They often
dropped end consonants for some words like ‘things’ and ‘activities’ and added end
consonants incorrectly, like ‘a lots of” and ‘specials’. Some had problems with a few

consonant blends and digraphs, such as ‘strength’, ‘children’ and ‘shopping’.

Some students hesitated occasionally and used fillers such as ‘ah’ and ‘hmm’ in their
presentations. Others hesitated to the extent that their speech was stilted and difficult

for listeners to comprehend.

Regarding strategies for oral communication, they made occasional attempts to
display an awareness of their audience using appropriate eye contact with the oral

asSessors.

In ‘Group Interactions’, students could give short, simple responses to ideas that were
relevant to the topic. Their responses were generally brief and they seldom elaborated
on their own ideas or extended an idea further in their discussions. Some weaker

students were very passive and required prompting in order to speak.

Students used only limited interaction strategies to respond to others, for example, ‘I

agree’, ‘That’s a good idea’, “What do you think?’, etc.

In some cases, students were extremely self-conscious about their skills in oral

communication and did not utter a word.
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Comparison of Student Performances in English Language at

Primary 3, Primary 6 and Secondary 3 TSA 2006

This was the first year that Secondary 3 students participated in the Territory-wide System
Assessment at the end of Key Stage 3. The percentage of S.3 students achieving Basic
Competency in 2006 was slightly lower than the corresponding percentages of P.3 and P.6
students as shown in Table 7.29.

Table 7.29 Percentage of Students Achieving English Language Basic Competency

Year | o of Students Achieving English Language Basic Competency
Class Level 2004 2005 2006
P.3 75.9 78.8 79.4
P.6 - 70.5 71.3
S.3 -- - 68.6

It is difficult to make meaningful comparisons among P.3, P.6 and S.3 students in 2006. A
more meaningful comparison will be possible in one year’s time when the first cohort of
students who took the P.3 TSA 2004 complete the P.6 TSA 2007. Only at that stage will it
be possible to observe any improvement in their language skills. However, a comparison
of the strengths and weaknesses of P.3, P.6 and S.3 students in TSA 2006 enables teachers
to modify their teaching strategies and the curriculum at different stages to better suit their
students’ needs. A comparison of student performances in English Language at Primary 3,

Primary 6 and Secondary 3 TSA 2006 is provided in Table 7.30.
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