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Results of Secondary 3 English Language in TSA 2014

The territory-wide percentage of S.3 students achieving English Language Basic 
Competency in TSA 2014 is 69.3%, indicating no signifi cant change in the percentage of 
students achieving basic competency in 2014 as compared to that of 2013.

Secondary 3 Assessment Design

Assessment tasks for S.3 English Language were based on the Basic Competency (BC) 
Descriptors (Tryout Version) for English Language at the end of Key Stage 3 (Secondary 
3) and the CDC Syllabus for English Language (Secondary 1 – 3) 1999. The tasks covered 
the four language skills: listening, reading, writing and speaking, and were designed in 
accordance with the learning objectives in three interrelated strands: Interpersonal (IS), 
Knowledge (KS) and Experience (ES).

The S.3 written assessments consisted of three sub-papers for Listening, Reading and 
Writing, comprising a total of 125 items and 134 score points. Some items appeared in 
different Listening and Reading sub-papers acting as inter-paper links. The duration of each 
Listening sub-paper was approximately 25 minutes, Reading sub-paper was 30 minutes and 
Writing sub-paper was 40 minutes. The oral assessment included two components, Individual 
Presentation and Group Interaction, with eight sub-papers in each component. The number 
of items on the various sub-papers is summarized in Table 7.11a. These numbers include 
several overlapping items that appear in more than one sub-paper to enable the equating of 
test scores. The composition of the S.3 sub-papers is provided in Table 7.11b.

Table 7.11a  Number of Items and Score Points for S.3

Subject
No. of Items (Score Points)

Paper 1 Paper 2 Paper 3 Paper 4 Total*
English Language
Written Paper

Listening 29(29) 29(29) 29(29) -- 50(50)
Reading 36(36) 36(36) 36(36) -- 72(72)
Writing 1(12) 1(12) 1(12) -- 3(12)

Total 66(77) 66(77) 66(77) -- 125(134)
Speaking

Presentation 2(14) 2(14) 2(14) 2(14) 8(14)
Group Interaction 2(6) 2(6) 2(6) 2(6) 8(6)

* Items that appear in different sub-papers are counted once only.
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Table 7.11b   Composition of S.3 Sub-papers

Written Assessment Speaking Assessment
Basic

Competency
No. of Items 

(Score Points)
Basic 

Competency
No. of Items 

(Score Points)

Listening 9EL1 9EL2 9EL3
9ESP1 – 
9ESP8

Individual 
Presentation

9ESG1 – 
9ESG8
Group 

Interaction
L5-L-2-S3BC

(listening strategies)
29(29) 29(29) 29(29) L5-S-3-S3BC

(ideas)
8(4) 8(4)

L5-L-1-S3BC
(language features)

0 0 0
L6-S-6-S3BC
(organisation)

8(4) 0Reading 9ER1 9ER2 9ER3
L6-R-1-S3BC

(reading strategies)
32(32) 36(36) 34(34)

L5-S-4-S3BC
(vocabulary & language

patterns)
8(4) 0L5-R-3-S3BC

(language features)
2(2) 0 2(2)

L5-R-4-S3BC
(reference skills)

2(2) 0 0 L5-S-2-S3BC
(pronunciation & 

delivery)
8(4) 0Writing 9EW1 9EW2 9EW3

L6-W-1-S3BC (content) 1(4) 1(4) 1(4)

L6-W-2-S3BC (language) 1(4) 1(4) 1(4) L6-S-5-S3BC
(strategies for oral 
communication)

8(2) 8(2)L6-W-3-S3BC (organisation) 1(2) 1(2) 1(2)
L5-W-5-S3BC (features) 1(2) 1(2) 1(2)

S.3 Listening Items
Each student attempted three listening tasks in one of the three Listening sub-papers (about 
25 minutes each). All parts or sections were played twice. Descriptions of the listening tasks 
are provided in Tables 7.12 and 7.13.

Table 7.12   S.3 Listening: Distribution of Items

Basic 
Competency Descriptor No. of 

Items
L5-L-1-S3BC Understanding the use of a range of language features in 

simple literary / imaginative spoken texts
0

L5-L-2-S3BC Using an increasing range of strategies to understand the 
meaning of simple texts on familiar and less familiar topics 
which are delivered clearly and in generally familiar accents

50

TOTAL 50
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Table 7.13   S.3 Listening: Item Description and Question Types

Basic 
Competency Item Description Question Type No. of Items 

(Score Points)
L5-L-2-S3BC Radio Interview – Teens and Online 

Gaming

9EL1 – Part 1

9EL2 – Part 1

Multiple choice

Short Answer

7(7)

6(6)

L5-L-2-S3BC Discussion – Farewell Party For 
Exchange Students 

9EL1 – Part 2

9EL3 – Part 2

Multiple choice 8(8)

L5-L-2-S3BC TV Report – Campus TV Sports Day 
Report (unedited)

9EL1 – Part 3

9EL2 – Part 2

Multiple choice 8(8)

L5-L-2-S3BC Poem – My Family’s Fond Of 
Gadgets

9EL2 – Part 3

9EL3 – Part 3

Multiple choice 8(8)

L5-L-2-S3BC Information Session – Volunteer 
in China Trip - Lending A Helping 
Hand

9EL3 – Part 1

Multiple choice 13(13)
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S.3 Reading Items
Each student attempted three reading tasks in one of the three Reading sub-papers. 30 
minutes were allotted for the reading tasks in each of the sub-papers. Descriptions of the 
reading tasks are provided in Tables 7.14 and 7.15.

Table 7.14   S.3 Reading: Distribution of Items

Basic 
Competency Descriptor No. of 

Items
L6-R-1-S3BC Using an increasing range of reading strategies to understand 

the meaning of texts with some degree of complexity
70

L5-R-3-S3BC Understanding the use of a range of language features and 
other techniques to present themes, characters, experiences 
and feelings in simple literary / imaginative texts

2

TOTAL 72

Table 7.15   S.3 Reading: Item Description and Question Types

Basic 
Competency Item Description Question Type No. of Items

(Score Points)
L6-R-1-S3BC Article – Treasure Hunt Build-a-

Book

9ER1 – Part 1

9ER2 – Part 1

Multiple choice 12(12)

L6-R-1-S3BC

L5-R-3-S3BC

Poem – I’d Like To Meet An Alien

9ER1 – Part 2

9ER3 – Part 2

Multiple choice 8(8)

L6-R-1-S3BC Blog & Blog Comments – Transport 
Issues in Hong Kong 

9ER1 – Part 3

Multiple choice 16(16)

L6-R-1-S3BC Online News – Strange But True 
News

9ER2 – Part 2 

Multiple choice 8(8)

L6-R-1-S3BC Movie Poster, Movie Information & 
Reviews – The 108 Warriors

9ER2 – Part 3

9ER3 – Part 3

Multiple choice 16(16)

L6-R-1-S3BC Blog – Weird Transport

9ER3 – Part 1

Multiple choice 12(12)



S3  ENGLISH LANGUAGE

166

S.3 Writing Tasks
Each student attempted a writing task of about 150 words from one of the three Writing 
sub-papers. Forty minutes were allotted for the writing task in each of the sub-papers. 
Descriptions and topics of the writing tasks are provided in Tables 7.16 and 7.17.

Table 7.16   S.3 Writing: Distribution of Items

Basic 
Competency Descriptor No. of 

Items
L6-W-1-S3BC Writing a variety of texts for different purposes with 

relevant and generally adequate content
3

L6-W-2-S3BC Writing a variety of texts using punctuation marks and 
a range of vocabulary and language patterns with some 
degree of appropriateness and accuracy to convey 
meaning

L6-W-3-S3BC Writing a variety of texts with adequate overall planning 
and organisation (including the use of cohesive devices 
and paragraphs, and sequencing of ideas)

L5-W-5-S3BC Writing a variety of texts using the salient features of 
a range of genres generally appropriately with the help 
of cues

TOTAL 3

Table 7.17   S.3 Writing: Item Description and Question Types

Basic 
Competency Item Description No. of Items 

(Score Points)
L6-W-1-S3BC

L6-W-2-S3BC

L6-W-3-S3BC

L5-W-5-S3BC

Article – The Work of The Discipline Committee

9EW1

1(12)

Story – The Day The Last Typhoon Hit Hong Kong

9EW2

1(12)

Email – Films For Movie Week

9EW3

1(12)
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S.3 Speaking Tasks
Each student attempted either an ‘Individual Presentation’ (3 minutes for preparation and 2 
minutes for assessment) or a ‘Group Interaction’ (3 minutes for preparation and 3 minutes 
for assessment). There were altogether 16 sub-papers: two sub-papers each for the Individual 
Presentation and Group Interaction, used in morning and afternoon sessions that took place 
over two assessment days. Descriptions of the speaking tasks are provided in Table 7.18.

Table 7.18   S.3 Speaking: Distribution of Tasks

Basic 
Competency Descriptor Task 

Description No. of Items

L5-S-2-S3BC Using a range of delivery techniques 
(including stress, rhythm and 
intonation) to convey meaning 
generally appropriately with the 
help of cues

Individual 
Presentation

9ESP1 – 9ESP8
8

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative 
ideas and evaluative remarks) with 
some elaboration

L5-S-4-S3BC Using a range of vocabulary and 
language patterns with some degree 
of appropriacy and accuracy to 
convey meaning

L6-S-5-S3BC Using formulaic expressions 
and a range of strategies for oral 
communication to establish and 
maintain relationships/ interaction 
in familiar situations

L6-S-6-S3BC Using organising techniques 
generally appropriately to convey 
meaning

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative 
ideas and evaluative remarks) with 
some elaboration

Group 
Interaction

9ESG1 – 9ESG8
8

L6-S-5-S3BC Using formulaic expressions 
and a range of strategies for oral 
communication to establish and 
maintain relationships /interaction 
in familiar situations
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Performance of S.3 Students with Minimally Acceptable 
Levels of Basic Competence in TSA 2014

S.3 Listening
Design of the Listening Papers

There are a total of three listening sub-papers, 9EL1, 9EL2 and 9EL3. In the sub-papers 
there are 5 listening tasks:

Tasks Text Types
Teens and Online Gaming Radio Interview
Farewell Party For Exchange Students Discussion
Campus TV Sports Day Report (unedited) TV Report 
My Family’s Fond Of Gadgets Poem
Volunteer in China Trip - Lending A Helping Hand Information Session

Performance of S.3 Students with Minimally Acceptable Levels of Basic Competence 
in Listening Tasks

Students with minimally acceptable levels of basic competence were able to 

 � understand the meaning of simple dialogues in both familiar and unfamiliar topics 

 � apply their knowledge of the world in various contexts

 � extract specifi c information, use contextual clues, comprehend main ideas and 
connect ideas

Task Name: Teens and Online Gaming (Radio Interview)

Task Content: Radio Host Wong Ma talks to a psychologist, Ms. May Chan, and Brian, a 
student who suffers from a gaming addiction, about the causes of and dangers of computer 
game addiction. 

Specifi c Information

 � Most students were able to identify that 
boys love playing games online when 
they heard Ms. Chan saying ‘Boys prefer 
online gaming.’ 

9EL1/2 Part 1 Q.3
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 � The majority of students were also able 
to identify how much time Brian spent  
playing online at night when they heard 
him saying ‘…I was spending seven 
hours each night playing online.’

Connecting Ideas

 � Many students were able to connect the 
ideas and work out that technology addicted 
students lie about their homework. 

Task Name: Farewell Party For Exchange Students (Discussion)

Task Content: A group of exchange students will be leaving the school soon and the form 
teacher and some students are discussing a farewell party for them.

Specifi c Information

 � Most students were able to identify how 
many people would be attending the party 
when they heard Tom say ‘Then if we 
include their teachers, we are looking at 
65 people altogether.’

Connecting Ideas

 � The majority of students were able to 
connect ideas so that when they heard Tom 
say ‘Oh, I want fries please!’ and Sandra 
say ‘Yes, me too!!’, they knew that both 
wanted French fries. 

9EL1/2 Part 1 Q.4

9EL1/3 Part 2 Q.1

9EL1/2 Part 1 Q.6

9EL1/3 Part 2 Q.8
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Task Name: Campus TV Sports Day Report (Unedited TV Report)

Task Content: Mark and Silvia are Campus TV members who are recording their version 
of the Campus TV Sports Day Report. Silvia is nervous as a fi rst time producer and upsets 
Mark. They encounter some problems while fi lming but continue on to complete their report.

Connecting Ideas

 � Many students were able to work out by 
listening to the interaction between Mark 
and Silvia that she was nervous about 
doing the job and only wanted to do it 
right. 

 � The majority of students were able to 
connect the sound effects and Silvia’s 
reaction – (scream and crash and sound 
of glass breaking) ‘Oh no, the camera! 
What am I going to do now?’ (crying) and 
identify that Silvia was upset because she 
broke the camera. 

 

Knowledge of the World

 � The majority of students were able to use 
their knowledge of the world to work out 
what it meant when an event was held 
annually. 

9EL1 Part 3/9EL2 Part 2 Q.1

9EL1 Part 3/9EL2 Part 2 Q.5

9EL1 Part 3/9EL2 Part 2 Q.3
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Contextual Clues

 � Many students were able to use what 
Mark said, ‘Great idea Silvia. Let’s go. 
The track events are about to start. I want 
to interview the runners before the race 
and the also after the race.’ to correctly 
identify that they were going to go and do 
interviews. 

Task Name: My Family’s Fond of Gadgets (Poem)

Task Content: The poem is about a family’s love of gadgets, and describes who uses what 
gadget and what happens when the electricity goes off for one day. 

Main Idea

 � On hearing the fi rst stanza of the poem, 
many students worked out that the main 
idea of the poem was about technology. 

‘My family’s fond of gadgets

and new technology.

My mother likes her e-books

and my father likes TV.’

 

Contextual Clues

 � The majority of students were able to use 
the context provided in stanza one to work 
out that the mother liked to read. 

9EL1 Part 3/9EL2 Part 2 Q.6

9EL2/3 Part 3 Q.1

9EL2/3 Part 3 Q.2
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Specifi c Information

 � The majority of students were able to 
listen to the fi rst three stanzas of the poem 
and work out who the members of the 
family were. 

‘My family’s fond of gadgets

 and new technology.

My mother likes her e-books

and my father likes TV.

My sister likes to dance around

the house with headphones on.

My brother plays on his PC 

until the break of dawn.  

The baby has a smartphone

and a touchscreen-tablet too.

If we had pets, I’m sure 

that even they would have a few.

9EL2/3 Part 3 Q.4
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Task Name: Volunteer in China Trip - Lending A Helping Hand (Information Session). 
This task is an integrated task. There is a leafl et to read about Lending A Helping Hand 
and an information session to listen to.

Task Content: Monica and Steven are at an information session. They are talking about 
their experiences on the previous Volunteer in China Trip.

Tone

 � The majority of the students were able 
to read Sally’s comment and identify her 
tone correctly. 

Specifi c Information

 � The majority of students were able to 
identify the participants of the group 
that went on the trip with Steven and 
Monica by listening to the introduction 
given by Mr. Lau, the head of the Social 
Service Committee. 

‘ Welcome to the Volunteer in China 
Information Session. In the Summer 
holiday a group of 20 students, six 
teachers and parent helpers made 
the trip to Guangzhou in China.’

9EL3 Part 1 Q.2

9EL3 Part 1 Q.6
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Connecting Ideas

 � Many students were able to connect 
the ideas and work out why Monica 
participated in the trip. 

‘I wasn’t really interested in the trip to 
start with. It was only when my friends 
decided to go that I thought about it. 
I didn’t want to be the only one left in 
Hong Kong in the summer.’

S.3 Reading
Design of the Reading Papers

There are a total of three reading sub-papers, 9ER1, 9ER2 and 9ER3. In the sub-papers there 
are 6 reading tasks:

Tasks Text Types
Treasure Hunt Build-a-Book Article
I’d Like To Meet An Alien Poem
Transport Issues in Hong Kong Blog & Blog Comments
Strange But True News Online News
The 108 Warriors Movie Poster, Movie Information & Reviews
Weird Transport Blog

Performance of S.3 Students with Minimally Acceptable Levels of Basic Competence 
in Reading Tasks

Students with minimally acceptable levels of basic competence were able to 

 � understand the meaning of simple texts written for various purposes, contexts and 
audiences

9EL3 Part 1 Q.7
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 � extract or locate specifi c information from different text-types such as a poem, an 
article, a blog and blog comments, a poster, movie information and reviews, online 
news and an article

 � locate information in a simple chart

 � identify rhymes

 � work out the meaning of unfamiliar expressions

 � identify sequences and main ideas

 � infer meaning from the context provided

Task Name: I’d Like To Meet An Alien (Poem)

Task Content: The poem is about a boy who would love to meet an alien and bring it home 
to scare his mother. 

Rhyme

 � Many students were able to identify the 
matching rhyme after reading the fi rst 
stanza of the poem. They were also able 
to identify the rhyming pair after reading 
stanza two.

9ER1/3 Part 2 Q.1 & Q.3
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Sequencing

 � The majority of students were able to correctly sequence the sizes of the aliens 
mentioned in the second stanza of the poem as well as the faces of the aliens as 
given in stanza three.

 

Main Idea

 � On reading poem many students worked out what another possible title for the 
poem could be.

9ER1/3 Part 2 Q.8

9ER1/3 Part 2 Q.4

9ER1/3 Part 2 Q.2



S3 ENGLISH LANGUAGE

177

Task Name: Transport Issues in Hong Kong  (Blog and Blog Comments)

Task Content: The blog is about transport issues in Hong Kong and details passengers 
concerns and some action the public will take.

Locating Information in a Simple Chart

 � Using the chart provided, the majority of students were able to locate the city that 
had the highest daily ridership.

Unfamiliar Expression

 � Many students were capable of determining the meaning of ‘are doing the best they 
can’ after reading the blog comment made by TonyPete034.

9ER1 Part 3 Q.8
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Task Name: Strange But True News (Online News)

Task Content: The site details some rather strange but true stories about goat cheese catching 
fi re, the origins and uses of ketchup and the soda that spilled on an highway and froze. 

Specifi c Information

 � Many students were able to read and locate specifi c information and work out what 
Ketchup was made from.

9ER1 Part 3 Q.13

9ER2 Part 2 Q.5
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Task Name: The 108 Warriors (Movie Poster, Movie Information & Reviews)

Task Content: Information is provided about the fi lm The 108 Warriors in the form of a 
poster, movie information and two reviews of the fi lm, one positive and the other negative.

Connecting Ideas

 � Students were able to connect ideas and 
use the poster and the movie information 
to work out that the fi lm was a martial arts 
fi lm.

 � Many students were also able to work out 
that Ben Chan and Joe Chau were actors 
by using the information provided in the 
poster, movie information and the reviews.

9ER2 Part 3 Q.14

9ER2 Part 3 Q.2
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Review Number 1

Review Number 2

Movie Poster

Movie Information

Understanding different views and attitudes

 � Many students were able to understand different views and attitudes and deduce 
that the one review was positive and the other negative.

9ER2 Part 3 Q.10 & Q.16
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Task Name: Weird Transport (Blog)

Task Content: Information is provided about some strange forms of transport used in 
various parts of the world.

Inference

 � Students could comprehend implied information and were able to work out why the 
Chiva Express had seats on the roof.

S.3 Writing
Students were instructed to complete a written assessment of about 150 words in 40 minutes. 
Students with minimally acceptable levels of basic competence in writing demonstrated the 
following characteristics:

 � generally relevant and adequate content but with limited ideas and little or no 
elaboration

 � paragraphs generally developed based on prompts with an attempt to use cohesive 
devices and sequence ideas appropriately

 � the use of familiar vocabulary and simple language patterns with some degree of 
appropriacy and accuracy to convey meaning 

 � reasonably comprehensible pieces of writing despite a fair number of language and/
or stylistic errors

9ER3 Part 1 Q.6
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Article – The Work of The Discipline Committee (9EW1)

In this writing task, students were asked to write an article in which they reported on the 
work of the discipline committee, discussing some events that occurred, the action that was 
taken and the results.  An email and picture prompts of some events (before and after) were 
provided.
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Story – The Day The Last Typhoon Hit Hong Kong (9EW2)

In this writing task, students were asked to write a story about what happened the day the last 
typhoon hit Hong Kong. Picture prompts were provided for the students as input.
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Email – Films For Movie Week (9EW3)

In this writing task, students were asked to write an email giving suggestions for Movie 
Week. Posters of some possible fi lms were also provided.
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The following Student Exemplars are written compositions that indicate the minimally 
acceptable levels of  basic competence in writing and the characteristics mentioned previously. 

Article – The Work of The Discipline Committee (9EW1) - Student Exemplar 1

Title 
provided

Uses
picture
prompt

Uses
picture
prompt

Uses
picture
prompt

1

2
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Annotation - Student Exemplar 1

No real introduction – goes straight into the problem and lists reasons

No conclusion/ending has been written

Errors in expression/tense – they thrown instead of they threw, let the school 
cleaners very hard instead of make the school cleaners work very hard, give 
the punishment of anyone instead of punish anyone, had complained by the 
teachers instead of the teachers complained about, push a girl on the ground 
instead of pushed a girl onto the ground, the rubbish put it on the desk instead 
of put the rubbish on the desk, we notice them instead of we told them/we 
informed them, someone was angry of this instead of someone got/was angry 
about this, he fi ghted with instead of he fought with

Vocabulary used is simple and understandable but better choices/words could 
have been used – snack food store instead of snack shop/school canteen/
canteen, snack food store boss instead of owner, person in charge

Story – The Day The Last Typhoon Hit Hong Kong (9EW2) - Student Exemplar 2

1

2

1

2

3
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Annotation - Student Exemplar 2

The story has an appropriate title as well as an introduction 

The story lacks a proper conclusion and fi nishes abruptly

The story is short but it also has some original ideas that have expanded on the 
prompts provided

Errors in tenses – I don’t need instead of I didn’t need, I go to the instead of 
I went to the, is typhoon hited instead of did the typhoon hit, play instead of 
played, should not went to school instead of should not go to school, they was 
wet instead of they were wet, had played computer instead of played on the 
computer, to saw how instead of to see how, he is instead of he was, I won’t 
went out instead of I didn’t go out

Some spelling errors – thounder instead of thunder, my hold instead of my 
whole

Email – Films For Movie Week (9EW3) - Student Exemplar 3

1

2

3

1

1

2

2

3
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Annotation - Student Exemplar 3

The email contains an appropriate greeting and closing

The email also contains extremely brief, simple ideas. Ideas are linked within 
and between paragraphs

The email is short and though two fi lms have been chosen and are explained. 
This is not done in detail

There are errors in expression – I think many fi lms I would like to show instead 
of I think that there are many fi lms, in this fi lm have instead of in this fi lm a 
young boy, this boy is don’t like bird instead of this boy doesn’t like birds, have 
not interesting thing instead of isn’t interesting, thanks us to decide instead of 
thanks for letting us/asking us to help you decide

S.3 Speaking
12 or 24 students (depending on the school size) were randomly selected from each school 
to participate in the oral assessment. A standard of basic competency in speaking was not 
set due to the relatively small sample size of students. However, a summary of the overall 
performance levels of students is given in the section ‘General Comments on S.3 Student 
Performances’.

Best Performance of S.3 Students in TSA 2014

S.3 Listening
Performance of S.3 Students with Best Performance in Listening Tasks

Students with best performance were able to correctly answer a range of higher order 
questions as well as demonstrate the ability to 

 � understand topics, ideas, information, preferences, intentions and attitudes in simple 
spoken texts in familiar and unfamiliar topics 

 � extract specifi c information, connect ideas and work out meanings of unfamiliar 
words/expressions using contextual clues

 � discriminate between int onation for a range of purposes when dialogues were 
delivered clearly and in generally familiar accents. 

1

2
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For task contents please refer to the “Performance of S.3 Students with Minimally Acceptable 
Levels of Basic Competence in Listening Tasks” Section.

Task Name: Teens and Online Gaming (Radio Interview)

Specifi c Information

 � The more able students were capable of 
locating and extracting specifi c information 
about girls and technology when they heard 
Ms. May Chan say ‘Girls spend more time 
using social media to chat with friends.’

Unfamiliar Word/Expression

 � Students with the best performance were capable of working out the meaning of 
unfamiliar words and were able to determine what Brian meant when he said ‘It has 
taken me four years to kick the habit.’

9EL1/2 Part 1 Q.2 & Q.8

9EL1/2 Part 1 Q.7
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Task Name: Farewell Party For Exchange Students (Discussion)

Specifi c Information

 � The more able students were capable of locating and extracting specifi c information 
about what Tom and Sandra were able to order from the party menu when they heard 
Ms. Chan say ‘Remember we can pick fi ve main courses and then four salads.’

Connecting Ideas

 � Students were generally capable of connecting ideas together. Based on hearing 
Tom say ‘The things on the party menu are not the same as their lunch menu items. 
I don’t know what a lot of them taste like.’, they were able to work out that Tom had 
never tried the party menu food.

Task Name: Campus TV Sports Day Report (Unedited TV Report)

Unfamiliar Word/Expression

 � Students with the best performance were capable of working out the meaning of 
unfamiliar words and were able to determine what Mark meant when he said ‘Watch 
the steps and be careful with the camera.’

9EL1/3 Part 2 Q.7

9EL1/3 Part 2 Q.6

9EL1 Part 3/9EL2 Part 2 Q.4
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Contextual Clues

 � Students were able to draw conclusions from contextual clues in dialogues.  When 
they heard Pat say ‘I am always scared that I will drop it or fumble and make the 
exchange go slowly.’, they were able to work out that if she fumbled her team might 
lose the race.

Task Name: My Family’s Fond of Gadgets (Poem)

Unfamiliar Word/Expression

 � Students with the best performance were capable of working out the meaning of 
unfamiliar words and were able to determine what was meant by the line in the 
poem ‘We’re always looking forward to the gadget we’ll get next.’

9EL1 Part 3/9EL2 Part 2 Q.8

9EL2/3 Part 3 Q.7
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Contextual Clues

 � Students were able to draw 
conclusions from contextual clues. 
When they heard the last stanza 
of the poem they were able to 
determine that the family really 
talked to each other because there 
was no power and they couldn’t use 
their gadgets.

‘The power went out recently.

That day was like no other.

Our screens went blank and, strange but true,

we talked to one another.’

Task Name: Volunteer in China Trip - Lending A Helping Hand (Information Session). 
This task is an integrated task. There is a leafl et to read about Lending A Helping Hand 
and an information session to listen to.

Connecting Ideas

 � The more able students were capable of connecting ideas together. Based on what 
they heard – ‘In the summer holiday a group of 20 students, six teachers and parent 
helpers made the trip to Guangzhou in China.’, and the information provided in 
the leafl et, they were able to work out the participants of Lending A Helping Hand.

9EL2/3 Part 3 Q.8
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 � After hearing Steven say ‘This year we are planning to take two groups of about 
15 students each and a total of eight teachers and parent helpers.’, students with 
best performance were able to work out the total number of students going on the 
upcoming trip.

S.3 Reading
Performance of S.3 Students with Best Performance in Reading Tasks

Students with best performance did well at the basic competency level and they were also 
able to correctly answer a range of higher order questions as well as

 � use a wider range of reading strategies to understand the meaning of texts with some 
degree of complexity

 � demonstrate ability to use strategies to determine the meaning of texts written on 
familiar and unfamiliar topics and for various purposes, contexts and audiences 

 � use inference skills in certain passages with familiar topics

9EL3 Part 1 Q.1

9EL3 Part 1 Q.13
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For task contents please refer to the “Performance of S.3 Students with Minimally Acceptable 
Levels of Basic Competence in Reading Tasks” Section.

Task Name: The Treasure Hunt Build-A-Book (Article)

Specifi c Information

 � Generally students could extract specifi c information in various reading passages. 
For example, from reading the passage about the Treasure Hunt Build-A-Book 
students were able to determine that the book had only one page.

Unfamiliar Word/Expression

 � Students with the best performance were capable of working out the meaning of 
unfamiliar words and were able to determine what was meant by the pooling of 
resources.

9ER1/2 Part 1 Q.5

9ER1/2 Part 1 Q.4
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Inference Skills 

 � Students could comprehend information that was implied. For example, when 
reading about the formation of clubs, students were able to work out that if they 
worked together people would have more clues and a better chance of winning.

Sequencing

 � Students were able to identify a sequence of events. They were able to work out the 
order a reader had to follow in order to get clues.

9ER1/2 Part 1 Q.9

9ER1/2 Part 1 Q.8
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Task Name: I’d Like To Meet An Alien (Poem)

Unfamiliar Word/Expression

 � Students could generally work out the meaning of unfamiliar words and expressions. 
They were able to work out the meaning of ‘meticulously clean’ in stanza 4 and also 
the meaning of ‘scaly’ in stanza six.

Main Idea

 � On reading the last stanza of the poem many students worked out why the boy 
wanted an alien.

9ER1/3 Part 2 Q.5 & Q.6

9ER1/3 Part 2 Q.7
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Task Name: Transport Issues in Hong Kong  (Blog and Blog Comments)

Unfamiliar Word/Expression

 � Students could generally work out the meaning of unfamiliar words. They were 
able to work out the meaning of the word ‘commuter’ by reading the fi rst paragraph 
of the blog.

Locating Information in a Simple Chart

 � Using the chart provided students were able to identify the cities that shared similar 
annual ridership.

9ER1 Part 3 Q.1
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Understanding different views and attitudes

 � Students were able to understand the views and attitudes of different bloggers and 
work out what Shaun45@qt’s opinion was.

Task Name: Strange But True News (Online News)

Specifi c Information

 � Generally students could extract specifi c information and they were able to work 
out what ketchup has been used to make.

9ER1 Part 3 Q.9

9ER1 Part 3 Q.14

9ER2 Part 2 Q.4
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Inference Skills 

 � Students could comprehend information that was implied. For example, when 
reading about the soda spill, students were able to work out why the highway had 
been closed.

Task Name: The 108 Warriors (Movie Poster, Movie Information & Reviews)

Inference Skills 

 � Students could comprehend information that was implied and were able to correctly 
determine that people in action scenes would be fi ghting.

9ER2 Part 2 Q.8

9ER2/3 Part 3 Q.7
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Unfamiliar Word/Expression

 � Students could generally work out the meaning of an unfamiliar expression and 
were able to work out that if someone missed the opportunity, they wasted a chance.

Task Name: Weird Transport (Blog)

Knowledge of the World

 � Generally students were able to use their knowledge of the world to correctly 
determine that trains run on tracks.

9ER2/3 Part 3 Q.13

9ER3 Part 1 Q.1
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Unfamiliar Word/Expression

 � Students could generally work out the meaning of unfamiliar expressions. They 
were able to correctly work out the meaning of a tricycle taxi.

Scanning

 � Students were able to scan all of the information provided and fi nd the answer to 
the question asking about the type of transport that ran on tracks but wasn’t a train.

Connecting Ideas

 � Students with good performance in reading were able to connect ideas in the 
passages and work out which type of transport wasn’t used by tourists.

9ER3 Part 1 Q.5

9ER3 Part 1 Q.12
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S.3 Writing
Most students with good performance in writing demonstrated competence and an attempt 
to communicate relevant ideas, information, opinions and feelings appropriate to the context 
and purpose. 

The following Student Exemplars are written passages that have the following characteristics:

 � relevant content and ideas expressed effectively 

 � adequate overall planning and organization

 � paragraphs developed with supporting details

 � coherent links within and between paragraphs

 � wider range of vocabulary and language patterns used appropriately

 � few grammatical, spelling, capitalisation and punctuation mistakes

 � features used correctly with few tense shifts and a better focus on the subject and 
event

 � clear understanding of the audience and format as well as context and purpose

9ER3 Part 1 Q.11
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Article – The Work of The Discipline Committee (9EW1) - Student Exemplar 4

1

1

3

2

2

2

4
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Annotation - Student Exemplar 4
Appropriate title and concluding paragraph and features of an article are evident

Ideas are generally expressed clearly and effectively

Student did misread the instructions and topic and made him/herself the head 
of the discipline committee

Good use of vocabulary – unhygienic, worried, disappointed, made these 
adjustments

Some expressions and vocabulary used incorrectly but these do not impede the 
understanding/meaning – self-discipline instead of self- disciplined,  use of poor 
instead of bad, there were some dirt instead of there was some dirt, was even 
much serious instead of was even more serious, also gave a better feeling to the 
other instead of improved the atmosphere/made students feel better, annoyed it 
instead of annoyed each other/were annoying/annoyed the librarian, made an 
order instead of issued an order/set up some rules and regulations, using have 
instead of has, sent messages on their phones instead of sent messages using 
their phones

Some words missing from sentence – became tidy which….students had a more 
beautiful, instead of became tidy which meant that…

Student has written an entire paragraph on mobile phone use – all own ideas 
and information which is related to the topic

Singular/Plural – mobile phone instead of mobile phones

Tense – had been fi xed instead of was fi xed

1

2

3

4
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Story – The Day The Last Typhoon Hit Hong Kong (9EW2) – Student Exemplar 5

1

3

3

3

3

3

2

4

4

4

4
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Annotation - Student Exemplar 5
The story starts with a rhetorical question which is inventive and unusual and 
thus engages the readers attention

It also has an interesting title

It is clearly told and the events are also clearly explained. It is logical with 
coherent links between the paragraphs

The story has been expanded beyond the prompts/pictures provided by using 
original ideas linked closely to the topic
Good use of vocabulary – howling, misty, blurred, visibility, retreated, precious, 
pillars
Good use of cohesive devices – Last Monday, Then, Finally, However

Some errors in expression – hit the fl oor heavily instead of hit the ground 
heavily, hits the fl oor instead of hits the ground, he was drowned instead of he 
had swallowed lots of water and nearly drowned, he bearly spoke out a few 
words instead of he spoke a few words/he was barely able to speak

Email – Films For Movie Week (9EW3) - Student Exemplar 6

1

2

3

4

1

2

2
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Annotation - Student Exemplar 6
The email has a good introduction, with an appropriate greeting and ending and 
is well organised. All features of an email are present as well

The student provides good explanations of the fi lms and also provides reasons 
for selecting the particular fi lms as well as mentioning the actors’ names. The 
student uses his/her imagination to also develop the storyline further from what 
the poster provided
Good range of vocabulary is used – strived to fi ght with, birds habitat

Some errors in spelling and expression are made – guarantied instead of 
guaranteed, I would like to show you instead of I would like to mention, from 
that time instead of from that time on, I don’t very like instead of I don’t like 
very much, a good message to students instead of a good message for students, 
we should concern more instead of we should be more concerned

1

2

1

2

2
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Best performance of S.3 Students in TSA 2014

S.3 Speaking 

Individual Presentations

Students with good speaking skills were competent in the following four areas: ‘ideas 
and organisation’, ‘vocabulary and language patterns’, ‘pronunciation and delivery’ and 
‘strategies for oral communication’.

 � Students expressed ideas, information and opinions that were relevant and reasonably 
clear with supporting details. 

 � Students were capable of using varied and appropriate language patterns and 
vocabulary to enrich their presentation. 

 � They could also speak fl uently with few errors in pronunciation and use intonation to 
enhance their presentation. 

 � They showed an awareness of their audience by maintaining good eye contact with 
the oral examiners. 

Group Interactions

Students with good speaking skills were competent in conveying ideas intelligibly as well as 
using simple strategies for effective oral communication. 

 � Students could respond to relevant ideas with supporting details provided. They 
demonstrated a good range of vocabulary and were reasonably clear in expressing 
opinions. Pronunciation of familiar and unfamiliar words was generally clear and 
accurate.

 � Students could use various strategies for oral communication. They could maintain 
interaction through a range of communicative strategies, such as posing questions to 
elicit opinions from other group members by asking ‘What’s your opinion?’. They 
also encouraged other members to further elaborate their ideas by saying things like 
‘Can you tell us more about…’ They were effective group facilitators.
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General Comments on S.3 Student Performances

S.3 Listening
 � Students at the Basic Competency level performed well with extracting specifi c 

information from spoken texts. They could understand conversations supported by 
context, careful or slowed speech, repetitions or rephrasing. They could distinguish 
most common word-order patterns but had diffi culty with tense shifts and more 
complex sentence structures.

 � Most students understood simple texts with familiar topics. Generally students 
could work out the meaning of unfamiliar words and expressions when a simple and 
familiar context was given.

 � Most students were also able to select answers based on contextual clues provided. 

 � Generally students were able to identify the context provided and also identify the 
main idea of the piece.

 � Students were able to distinguish a speaker’s feelings from the information provided.

 � Students were also able to apply their knowledge of the world to correctly select 
answers.

S.3 Reading 
 � Most students were capable of locating specifi c information from different text types. 

 � Many students could interpret the meaning of unfamiliar words and expressions with 
contextual clues. 

 � The majority of students were able to locate information in a simple chart.

 � Quite a number of students were able to infer meaning from the context provided.

 � Many students were able to understand the connection between ideas and also locate 
information to support ideas.

 � Many students could also identify different views and attitudes.

 � Students could also identify details that support a main idea using the information 
provided. 
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 � The majority of students were able to work out simple rhymes when listening to a poem.

 � The majority of students were also able to work out sequences of sizes and shapes 
from the information provided. 

 � Students were able to scan all of the information provided and fi nd the required 
information.

 � Students were also able to apply their knowledge of the world to correctly select 
answers.

S.3 Writing
 � Students writing well-organised paragraphs and providing additional details for their 

ideas scored 3 and 4 for Content and Language.

 � Students scoring 2 or 1 for Content and Language tended to provide few ideas and 
generally based their writing on the prompts. 

 � Off-topic writing passages were awarded 0 for Content and Features and did not 
score more than a 2 for Organisation and Language.

 � Using a wider range of vocabulary with fewer grammatical errors, capable students 
could provide more supporting details to their main ideas in their writing. (Student 
exemplar #4 – Article – The Work of The Discipline Committee and student exemplar 
#5 – Story – The Day The Last Typhoon Hit Hong Kong and exemplar #6 – Email – 
Films For Movie Week)

 � Although students could write well-organised paragraphs, few could elaborate on the 
topic and generally based their comments on the prompts. (Student exemplar #1 – 
Article – The Work of The Discipline Committee) 

 � Students with better writing skills could develop well-organised paragraphs and 
could, for instance, even give detailed explanations of fi lm story lines and why they 
would be suitable for students to see during Movie Week. (Student exemplar #6 – 
Email – Films For Movie Week)

 � On the topic about the day the last typhoon hit Hong Kong, students generally used 
simple language patterns and their ideas generally lacked elaboration, although some 
managed to add some original ideas of their own. Although errors in spelling and 
grammar were evident, comprehension was not hindered. (Student exemplar #2 – 
Story – The Day The Last Typhoon Hit Hong Kong)
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 � Capable students also wrote quite detailed passages elaborating on their ideas and 
giving detailed explanations of fi lm story lines and actors.  They were able to start 
and fi nish the email correctly and also use the appropriate tone when writing the 
email. (Student exemplar #6 – Email – Films For Movie Week)

 � Students, in many instances, misspelled common words and it was evident that 
proofreading was not being done. It was also evident that some students were 
hindered by their inability to spell simple vocabulary. (Student exemplar #1 – Article 
– The Work of The Discipline Committee and student exemplar #2 – Story  - The Day 
The Last Typhoon Hit Hong Kong)

S.3 Speaking
Overall speaking performance

 � Students were generally able to present relevant ideas clearly, though some had 
diffi culties in organising their ideas coherently.

 � Although some students used limited vocabulary, basic sentence structures or 
inaccurate grammatical structures, they understood the tasks and made a good attempt 
to share their ideas logically.

Individual Presentation

 � About half of the students could support their ideas with adequate examples and 
deliver their presentation using simple language patterns and familiar vocabulary. 
Some of them, however, relied heavily on the given prompts and could not elaborate 
their ideas.

 � Some students were unfamiliar with some key words and made errors in their 
pronunciation, for example, ‘public transport’, ‘busy’, ‘landfi lls’, ‘crowded’ and 
‘behave’.

 � Some weaker students read directly from their notes and did not make eye contact 
with their audience.
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Group Interaction

 � Although most students could express and respond to ideas that were relevant to the 
topics, some of them failed to elaborate their ideas in greater detail. Some weaker 
students managed to join the discussion with the help of more capable students or 
prompts.

 � Students could generally use limited range of formulaic expressions to respond to 
others, for example, ‘I agree with you’. 

 � Most students were able to sustain the discussion. Although some students responded 
very well to others’ ideas before adding their own points, many of them responded 
mechanically or unnaturally to others and continued to give their own ‘individual 
presentations’. 

Overview of Student Performances in English Language 
at Secondary 3 TSA 2012-2014

The percentage of S.3 students achieving Basic Competency in 2014 was 69.3 %. The 
percentage for the year 2013 was 69.5 % as shown in Table 7.19. 

Table 7.19 Percentages of S.3 Students Achieving English Language Basic 
Competency in 2012-2014

Year % of Students Achieving English Language Basic Competency
2012 69.1
2013 69.5
2014 69.3

An overview of Student Performances in English Language at S.3 TSA 2012-2014 provides 
useful information on how teachers can help students improve their skills. Table 7.20 
summarises such an overview. 
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