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Interpreting TSA data

Try to understand and analyze it!

Look at the school’s
overall performance

~ Study the questions and
. find out the knowledge

and skills required

Look into our students’
strengths and
weaknesses

Make the analysis the
> responsibilities of all English
- teachers — TSA is not just for P3

f . and P6 teachers!



6ERW1-P4A
4. Why did Pamela's friends call her ‘Big Pam'? The nickname °‘Big Pam’ at

school made Pamela sad. A vear

A. They were fal Territory-wide % !
i e A. 25.9% : ago, Pamela told her classmate,
B. They didn't like Pamela, B. 10.9% 5 .
C. 10.8% ; Judy, that friends laughed at her.
C. They wanied to be friendly. EESSES She wanted to be thin so she ate 10
e U. 1.0% . .
. They ln.m;u_.hli.lnu.ll was very little. Her weight dropped
averweight,

from 55 kg to 35 kg and finally

to 25 kg. The weight loss of 30

kg was killing her.

The BC

required to #Analysis: | |
answer the - Toinfer from the word ‘big’ as ‘fat’ or ‘overweight’
guestion - To find clues in the same paragraph to support
> their inferences. Pamela’s friends ‘laughed at her’

and so ‘she wanted to be thin’. In other words, her
friends thought she was fat / overweight.

BC-using a range of reading strategies to understand the
meaning of simple texts with the help of cues




6ERW1-P4A
4. Why did Pamela's friends call her *Big Pam'? The nickname °‘Big Pam’ at

school made Pamela sad. A vear

l A. They were fal Territory-wide % !
L S A. 25.9% : ago, Pamela told her classmate,
B. They didn't like Pamela, B. 10.9% ; .
C. 10.8% 5 Judy, that friends laughed at her.
G Theywanied o be fiendly. b, 51.4% She wanted to be thin so she ate 10
e U. 1.0% . .
[). They thought Pamela was very little. Her weight dropped

overweight, - o
from 55 kg to 35 kg and finally

to 25 kg. The weight loss of 30

kg was killing her.

Suggest
possible

bl #Analysis:
g{gdeenr{lsshoaudr - Quite a number of students chose Option A.
in tackling the - Possible reason: they thought that Pam was fat.

But they overlooked the pronoun ‘they’, which

uestion : .
d refers to Pam'’s friends but not just Pam herself.



g Students’ weaknesses identified
Reading

-Students had difficulties in understanding the development of the
texts due to poor vocabulary

-Students had problems in using some reading strategies to
understand the meaning of simple texts with the help of cues

e.g. making inferences and predicting the meaning of unfamiliar
words by using contextual clues

Writing

-Students had limited vocabulary, sentence patterns and
cohesive devices in composing simple texts

-Students were poor in providing supporting details to the

e main ideas/topic sentences

1\ Listening

-Students had problems in getting the gist/main idea
Speaking

-§tudgpts had problems in providing elaboration to the ideas




Integrate the knowledge and
skills into the curriculum

Add BC items In internal assessment
papers

Maximize the use of the texts in
textbooks to provide training on
reading strategies

Help students understand the
language features of simple reading

& . texts
-"i;.i_.- Design writing tasks to teach writing skills




papers

(B} D¥ana went to the hospitnl again on Sundny moming. She met ber mother's
dacior, Docor [ e, ml::lde I||||.' -.l..u.n,. Ih:ui carefilly.

: sleepang thl now, Dhaia, I8 my break b, Why dont vou come add

{ talk to me for five minutes? Let mi buy you a cup of e,

When Docior Lee returned with the ten, he said to her, @kmm-
: vour mother has heen very ill. She's betier now, but she néeds o lol of nest.
: 1 just want 1o sk you to do the housework for ber whaen she's back home
. Please help your father. Let your mother stay in bed and you look afler her

' fior & change, Can you do that? Disnn said she could

: Doctor Lee then asked Diann which school she wenl to,  When
5: Sclence was my fivourite subject. Who teaches you Science?'  Diana
it anawered, ‘My Sclence teacher is Miss Wong. Science ls my favoarite

 subject too, My beast fivourite subject is PE." Doctor Lee hated PE too.

[Hinna asked sbout his fumily, He did not have amy brothers or sisbers,
Meither did Diann. *What do vou want to do when you grow up” he jisked,
4] want 1o help people. Maybe 1'l] become 1 doctor like you! Wa seem 1o
sz thie same in 2o many wival' Hoth Doctor Lee and Dian sughed, ‘Coms
an now,' said Doclor Lee, “Why don't we go and see if your mother's

i pwake™

..................................

Dioctor Lew put his finger o g lips, *Shh," he said, “Your moter’s .

Diiann answared, he safd, “That's interesting! | wenl 1o 5 John's Schiool ool

Add BC items In internal assessment

BC-using arange of reading
strategies to understand the
meaning of simple texts with
the help of cues

1.

Why did the doctor have time 1o speak to Diana?
A} Beczuse he put lis Bnger to his bips.
B} Because Diama’s mother was sleeping.
) Because he was having arest.
D3 Because he wanted to buy some tea.

(1) Students need to recognize
common expressions

I
¥

Bead line 4 “Yeou Lnow vour mother hes been very iIL7
What does You refer to?
Al Dector Lee.

TR g " revetth oo

l:l !' EFATREEE S BRI .
CiDiana’s father.
3} Drane.

(2) Students are tested on how well
they understand the connection
of ideas by interpreting the
pronouns




papers

Add BC items In internal assessment

™ P.5 H. After the trip to Sai Kung, Jimmy loves the nature. He is writing to invite his

diE i S

et friend Thomas to go with him next time. Choose two places to go and write the
&n about 70 words. (20 marks

Where shall we go?

What can we do there?

How can we get there?

How far is it from Tuen Mun?
How long does it take to get there?

70 s ) . / / ,
f i i C ko ! - 5 -
{ !h"n:f'/ ML~ Ly Bdy }(i’ ! L‘J": n L}' WAZ - g YAy zl\(; { _E{Hf/”l/i’t/ ’.lf/ Madyke )
ﬁ'ck your favburite 60 ,Qowfflgﬁf t
f,uit in Yuen Long PLOVER COVE
%
2 (X S

2
N
1 hour (23km) 30minutes (12 km) 2 hours (45km) 1 hour 30 minutes (35km)
by bus by minibus by train and minibus by train

Students are required to write a simple text (letter) on a
familiar topic with prompt questions




i 4 o
L) L

Last Sunday, Fwent to Hot Ha Marine Park with my family, It was
greatl Lam planning Lo go to anather place with you next Sunday, Please let

e Enew which pluce you ore interested in

The marking scheme is
revised to maintain a
better balance between
content and language

Comeonatipto Ly Dy 5 Witlad

Marking scheme: Writing (Total 19 marks) :
Content
8-10 marks: provide a clear, coherent description of related details

5-7 marks : provide a rather clear description of related details
1-4 marks : provide only a brief and incoherent description of related details
0 marks provide mainly irrelevant information
L-Language
| 4-5 marks : use a small range of vocabulary, sentence patterns, cohesive devices

. and verb forms fairly appropriately with few / no grammatical and spelling
| mistakes

0-2 marks : use a small range of vocabulary, sentence patterns, cohesive devices
and verb forms fairly approprlately :

1' 1 i Ly |
||. i :|..|| il |.| S -=h A |

r.'."-” 1eraiing il e silivian o i ey il A b T E R R A TR —_—



reading strategies

Chapter 3 (reading)

Text type: A comic with speech bubbles

Content: Two boys are playing ball games at recess.
They throw the ball onto the grass. When
they are about to step on the grass, Sam,
a prefect, stops them. They think he is
unfriendly. In the meantime, Mr. Ho, the
caretaker comes by and uses a pole to get
the ball for the boys. They think he is helpful.
Then the boys throw the ball again but this
time, it nearly hits Mrs. Tam, the new music
teacher. She throws it back to them and they
think she is friendly.

Reading comprehension exercise:
correct the wrong adjectives used about
the prefect, Mr. Ho and Mrs. Tam

v '1._
ot

1

Maximize the use of the texts In
textbooks to provide training on

P2 students have
problems
understanding
the flow of a
comic with so
many speech
bubbles.




Maximize the use of the texts In
textbooks to provide training on
reading strategies

1. Who are they? Name the people.

Charlie Mr. Ho Sam Mrs. Tam

2. Where are the children?

A. At home. B. At the school C. In the park.
playgreund.

Help the P2 students identify the characters /
speakers of the speech bubbles and the context in
which these characters interact




Maximize the use of the texts In
textbooks to provide training on

e reading skills
. P2
Chapter 3 (language focus)

Subjective and objective personal

Pronouns Students begin
learning subjective
and objective personal

| > me pronouns in P.2
you =>» you
he > him
she => her




'“':':"""Maximize the use of the texts Iin
g textbooks to provide training on
g reading skills

3. Read picture three. What does "him” Eﬁgpeféggnedntﬁéo

refer to? connection between
ideas by following

A. Charlie B. Mr Ho pronoun references
C. Sam.

-
5. Look at picture four. What does "I"
refer to?

A. Charlie. B. Peter.
C. Mr. Ho.

6. What does "You" refer to?
A. Charlie. B. Peter. C. Mr. Ho.

e T T



Maximize the use of the texts In
textbooks to provide training on

reading skills

g% Chapter 1 (reading)
B¢~ [cuxitype: a story

Content: On their way home, Tom begged Ella, the family helper
to let him play tennis with 2 boys. Ella said no because
Tom was too small. She suggested that he played on
the slide in the playground. Tom didn’t like the idea.
So they went home. At home, Tom wanted to play
with his brother, David. He was refused because David
was busy drawing a plane. When David went out for
computer games, Tom drew a huge plane on the table.
A moment later, Tom went to his sister, Mary, and wanted
to play the piano with her. Seeing Tom’s dirty fingers,
Mary said no. But David joked that he could play the black

notes.

B Reading comprehension exercise:

' Decide whether the statements about the story are true

or false




reading skills

1. Who was Tom’s sister?

A. Ella B. David C.Mary D. Charlie

A synthe5|s of various reading skills

‘Scan for specific information

Discriminate the relevant
information from the
irrelevant ones

Knowledge of the world -
common English names

Maximize the use of the texts In
textbooks to provide training on

Tom and the family helper Ella
were walking home this Tuesday.
Tom was very excited and he said,
‘Hey, there were 2 boys playing
tennis. | like tennis too. Can | play
With them?’

Now, Tom was at home. He
wanted to play with his brother,
David.

After that, Tom went to his
sister, Mary. ‘Can | play the
piano with you, Mary?’
begged Tom.



Maximize the use of the texts in
textbooks to provide training on
. rcading skills

Locate specific
information

2. Why couldn’t Tom play tennis with the boys?
A. He was too busy. B. he was too small.

Pronoun : : g _
e C. He was playing on the slide  D. His fingers were dirty.
3. Read page 4, lines 4-6: After that Tom went to find his sister.

o What does his refer to?
I Locate specific —

information + A. Tom’s B. Ella’s C. Mary’s D. David’s

Slélsg\rllarlrr]][[nate e 4. What does Tom like doing?

information from 1) playing the piano 2) playing tennis

the irrelevant Lp y. ¢ i _ (2)p y. ¢ _

ones (3) playing on the swings (4) playing on the slides
h@"f -;.: A.land 2 B.1and 3 C.3and 4 D.2and 3

; . -
Inference skill 5. Why were Tom’s fingers dirty~

*' i
i P
N i
e g
g
1

A. He drew an airplane on the table. B. He played the piano.
C. He played in the playground. D. He did his homework.

<=




Help students understand the
language features of simple
literary / imaginative texts

Z. Read the riddles and choose the best answers,

A snack A fennis | A | ; A |
A pond swimming
bar court playground
Jl N | pool
— S
T am full of water You can buy things here
| Ducks swim in me [ hove sweets, chocolates and chips
You con look at them but you carmt | T have arange juice, coke and water
feed them. What am I? |
What am I
L am a plece for playing I am full of water
| L have slides, a see-sow and Swings, | You Can SwWem in me,
Children love playing here You can't dive here
What am I? What am I?

":"Help students to get the main idea by identifying the
‘key words and making use of knowledge of the world




Help students understand the
language features of simple
reading texts

The B. Read the dialogue and tick (¥) the correct answers.

given TN
Chiteria e i W What can he buy?
{ T have 20 dollars. T \ [ Snacks
A1 want to have A
| _ .
| something sweet and _ | |Het dog $12
7~ T want ‘_I'u drink “-.!__J;f’ [ Friag $ 6 '
. Something hot /
Moo o J— Sweet corn
By S N
() Drinks

gl Hot Cholocate( # 8

Iced lemontea %9

Locate the
relevant
information by
identifying the key
words

Orange juice $10




The
given
criteria

Understand
the connection
between ideas
by identifying
the connective
‘but’

B. Bzeno goes to Rabbit's Restaurant. What does he want to

have? Read the dialogue and circle the correct answers.

T like somet hing

sour for appetizer,

I love =seafood( But

L want fo have carrot

for soup. I don't like

anign. For dessert,
T want so !‘.‘|E:Ti'1ing

cold

Making use
of personal
experience

M

Appetiz
Egg salad or | Temato salad

o

Soup
Corrot soup ar Fish soup
Main Dish

Chestess with pumpkin Locqt_e

specific
ot information

Sguwid and onian |n a menu by
- identifying
key words
Dessert
Fruit tarts or ice cream

g

Coffes er Ten




i Comparison of student
' performances in writing at TSA
¢ 2006 and 2007

2006 2007
P3 Most students continued to give brief | Students still gave brief ideas in their
ideas and answers to guided writing. Only a minority of students were
guestions able to provide relevant ideas with
details.
P6 Where tasks provided prompts in When writing tasks were provided with

simple and familiar contexts, many
students were able to provided

Many students could not organize
ideas in paragraphs and lacked
sufficient vocabulary to express their
ideas clearly.

interesting, relevant ideas with details.

prompts and set in a simple and familiar
context, students were able to provide
interesting ideas with relevant detalils.

Many students could use simple
cohesive devices to make their writing
more coherent. Some could use varied
sentence patterns and a range of
vocabulary in their writing.




i A review on teaching and learning

B Needs identified in writing at school

__;.,_.ﬁ_ Students’ writing

had little ideas to write

answered to the prompt questions only

had difficulties in giving more information to an idea
made no connection in linking up ideas

wrote in incomplete sentences

Needs identified in writing in TSA

e Scores in contents: satisfactory

« Scores in language: satisfactory



A review on teaching and learning

Needs identified in teaching
Teaching strategies

 limited use of pre-writing strategies as a
preparation for writing

i « limited use of revision/editing strategies to
¥ help students to polish their initial work

* not specify/exemplify the writing form e.g.
story, letter or information report




Points for the teachers to consider

generate

B« How to help students Organize ideas in a writing task ?
e present

use a story framework
In creating stories

use graphic
organizers to
generate ideas

use a topic sentence
with supporting details
for a paragraph

writing topics be
related to real-life
experience

gather information
from different sources
e.g. textbooks, reader
web-sites ....

" sequence ideas
using procedural

whole class/ group
brainstorming




Points for the teachers to consider

words

- i
Lo (]

How to help students use appropriate sentences ina
writing task ?

tenses
“use words/sentence brainstorm words familiarize
patterns in textbook relevant to the students with
® units/small readers writing topic some
formulaic

use graphic organizers to
{ elicit different categories
wix. of words/phrases

expressions

get students aware of the

language features in different
text-types: story—past tense,
expositions—present tense, &

familiarize
students with
some useful
connectives and

: : imaginative texts—future tense,
their functions

etc.




A workshop for the teachers—some suggestions

in helping students to elaborate ideas

—%

CG & BC descriptors

Suggestions for elaboration/presenting supporting ideas

CG
Chapter 2 -Writing skills (p. 57- p. 58)
BC descriptors

Writing and/or responding to simple texts with relevant information and ideas (including
personal experiences, imaginative ideas and evaluative remarks) with the help of cues (IS,
KS, ES)

« Giving examples (e.g. tell how hard-working a person is)

« Beginning each paragraph in the main body of informative/descriptive texts with a topic
sentence (e.g. Hong Kong is a busy city. There are many ...)

« Describing the appearance of a person/thing in details (e.g. physical features, clothing,
gestures ....)

CG
Chapter 2 -Grammar Items and Structures (p. 21- p. 50)
-Writing skills (p.57- p. 58)

BC descriptors

Writing simple texts using a small range of vocabulary, sentence patterns, cohesive devices
and verb forms fairly appropriately with the help of cues despite some spelling and
grammatical mistakes (IS, KS, ES)

« Adding appropriate adjectives/adverbs

« Making comparisons (e.g. using comparatives/superlatives, finding out
similarities/differences)

« Giving reasons (...because....)

« Explaining the procedures (First...Then...After that...Finally ...)

« Listing a number of things (...such as ....)

« Contrasting ideas (e.g. using the although/but structures)

« Giving suggestions/opinions (e.g. If you..., In my opinion..., | think. ...)

« Expressing wishes/goodwill/requests (I hope that..., | look forward to..., | would like to ...)

CG
Chapter 2 -Grammar Items and Structures—Capitalization
(p. 41- p. 44)
-Writing skills (p. 57- p.58)
BC descriptors

and Punctuation

Using common punctuation marks in simple texts with some degrees of accuracy (KS)

« Using effective dialogue in story telling (quotation marks)

« Using exclamations to express feelings and attitudes (e.g. What a lovely rabbit it is! How
wonderful! What a mess!)

« Using questions to draw attentions in expository writing (e.g. How can we keep our school
clean?)

T




Chapter 2 -Writing skills (p. 57- p. 58)

BC descriptors

Writing and/or responding to simple texts with
relevant information and ideas (including
personal experiences, imaginative ideas and

!,_ evaluative remarks) with the help of cues (IS,
-KS,




LgaliltLl o, " .
L'/

Bh

TR
af _J“I.:--

- *Gliving examples (e.g. tell how hard-working a
~ person is)
*Beginning each paragraph in the main body of
Informative/descriptive texts with a topic
sentence (e.g. Hong Kong is a busy city. There
are many ...)
! *Describing the appearance of a person/thing Iin
~ details (e.g. physical features, clothing,
= gestures ....)




CG

Chapter 2 -Grammar Items and Structures (p. 21- p. 50)
-Writing skills (p.57- p. 58)

BC descriptors

Writing simple texts using a small range of
vocabulary, sentence patterns, cohesive devices
and verb forms fairly appropriately with the help of
| cues despite some spelling and grammatical

| mistakes (IS, KS, ES)

)
bt



*Adding appropriate adjectives/adverbs

Making comparisons (e.g. using
comparatives/superlatives, finding out similarities
/differences)

*Giving reasons (...because....)

*Explaining the procedures (First...Then...After
that...Finally...)

eListing a number of things (...such as ....)
«Contrasting ideas (e.g. using the although/but
structures)

*Giving suggestions/opinions (e.g. If you..., In my
| opinion..., | think. ...)

| *Expressing wishes/goodwill/requests (I hope that...

look forward to..., | would like to ...)




CG

Chapter 2 - Grammar Items and Structures—
Capitalization and Punctuation
(p. 41- p. 44)
- Writing skills (p. 57- p.58)

BC descriptors

' Using common punctuation marks in simple texts
4 with some degrees of accuracy (KS)

*Using effective dialogue in story telling
(quotation marks)

*Using exclamations to express feelings and

* afttitudes (e.g. What a lovely rabbit it is! How
wonderful! What a mess!)

sUsing guestions to draw attentions in expository
writLQg (e.g. How can we keep our school clean?)




Strategies to improve students’ writing
An outline of a learning plan:

Module | Unit Language input Learning tasks/exercises Learning
approach
Happy | Summer | Vocabulary: Exercises on vocabulary & A ‘from
days fun! playing sentences reading to
badm_lnton,_ : Reading: scan a text to locate writing
camping, hiking... approach

Sentence
patterns:
If...,... because
..., when...

Tenses:
present tense,
past tense,
present perfect
tense

specific information ; recognize the
format and language features of a
variety of text types

Speaking & listening: maintain an
interaction by asking questions,
replying, adding or giving examples
and explaining

Writing: gather, organize and
present information on a familiar
topic, use a small range of
language patterns—different verb
forms and structural patterns

§ A lesson plan for the writing task




« Gathering
information from
different sources

» Brainstorming and
organizing ideas

| « Grouping
' information into
categories

The writing lesson

Pre-writing preparation




Pre-writing preparation

& ik

_‘,‘ m[.ul itk

Suggesting useful
words/phrases/sentence
patterns
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Drafting , revising and editing

@
e Combining ideas

» Rearranging the order of
ideas

* Adding details

» Deleting irrelevant ideas \1‘_ r , "'

e Substituting words/phrases
with more appropriate ones

o

» Correcting punctuation,
spelling and grammar

L
[




Drafting , revising and editing

v

L

* Peerreading

* Proofreading & correcting
mistakes




Presentation
=

(8
: J

» Asking students to do oral
presentation ¢

(Teacher’s feedback)

| like your
sentence. ‘The
rainstorm
warning is up.’
We learnt it in
= Unit 2.

||||||||||

Providing feedback on the
students’ strengths/
weaknesses in their written
work




A P5 student’s work at the beginning of the ~
school -

L LN |Frr. '-
[ = _|.__.'..

o e 2 ténse not consistent

T =l e v
o B e SR SR —— [ i u-"-I-I- i - I i -_I
¥ . il o

A e A B [1a i lls. F e —————

=5 i o ! i TS T L " & ap g 1Ly

i i Vil J bl Al s, ik I foas 1P
s K aie J

e .ll ' {If - v '||l|-||| -— -‘II -|l||— —l-|||.| |- lIll
A e daevvenf 4pa

gy L ek iy siv-dhe L ,J"'_'.f_ﬁ,-;n%-“:';"':’“”

-\-I-l T —.— .“'—. -I'-. -_j\' . r ']
wﬂf_!'rﬁmu' ﬁ'ﬁwﬂr’lﬂ .-'}-'.'u}-rr ,4,,;.

A brg e

) = 'I_||-_..,..__|_||. —
use arange of sentence patterns:

g
because g [t S 1 a

[_1 usearange of vocabulary: e P R T A =y T
LR I}
- ] 4
suddenly, fell down, embarrassed, ol s [ PLUIE A B e e
pretend b TR Ak = At *is o .

A £y Srem o



tense not consistent

R iy 'f fiar f‘--nﬂf - '-*,r""'




1. L1 interference
2. wo_rd order

T

:""i’::’d'.-“? ﬂrf:f-'

So | just can borrow money from my brother, lucky my brother borrow to me.




The same student’s work by the end of the O

school year

use arange of sentence patterns:

that's  why....

use a range of vocabulary: |:| |:|
different, hate, clumsily, laugh at, :l |:|

Can \ = J
organize and present ideas systematically '

present main and supporting ideas with
elaboration

link up ideas using cohesive devices
use a range of structural patterns

write paragraphs which develop main
ideas

use the correct tense

use appropriate words to express ideas
and feelings

But
* make minor grammatical mistakes
* make minor spelling mistakes




Varks: Content 9./4  Language# /4  Organization 4 (72 lotal : £ /10

/ My Favourite Hobby \




A P6 writing scheme

(1st term— 4 pieces of long writing in a term)

Main writing

Objectives Pre-writing Drafting Revising/ Publication
tasks Editing
Letter writing | Ss should be 1 lesson: 1 lesson: 1 lesson: Finish the fair
able to write a -sharing their imagination -Writing a letter : | -Revising the copy at home
letter about . : . e
about the interesting things as avisitorona | content

visiting a Planet

and life in a planet

-group discussion on planning
what to write about what to
see/do in a letter to a family

planet, write a
letter to a family
member to talk
about what to
see/do there

-Peer reading

-Proofreading &
correcting mistakes

member -writing
-discussing the format of a conferences with
students
letter
-useful expression for a letter
are provided for the less able
students
Personal Ss should be Before the lesson: 1 lesson: 1 lesson: Finish the fair
recounts able to write a -interview an old family -Studying notes | -Revising the copy at home
story of a person .
- member basing on some about some content
(people in the - . )
guiding questions people in the .
past) past -Peer reading

1 lesson:

-familiarizing students with
the present/past tenses

-Writing a story
about one of the
them

-Proofreading &
correcting mistakes

-writing
conferences with
students




Teacher support for a P6 student in the pre- (),

ertlnq stage
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With teacher support, the student can:

* use appropriate opening and closing in a complaint
letter

* give brief ideas

* use some useful words relating to noise pollution

* write simple sentences

————
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A P6 student’s work—elaborating
Ideas (a complaint letter)

The student can

* use a range of sentence patterns to express
ideas

* provide relevant information and ideas
e organize ideas in paragraphs
* use a range of vocabulary

Style: register and tone

use ‘which’ to add information

/ about a thing

use ‘because’ to give reasons

use ‘when’ to express two
things happen at a time

give one’s opinion




P6 Students’ perceptions on their own writing

A mini-survey was made in June 2008

P6 students had the following reflections comparing their
performances between their writing at the beginning and
at the end of the school year
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P5 Students’ perceptions on their own writing

A mini-survey was made in June 2008

P5 students had the following reflections comparing
their performances between their writing at the
beginning and at the end of the school year
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= Teachers’ reflections on students’
g performance in writing

» There has been positive change in some weak
; students’ attitude towards and confidence in writing.

Using the elaboration strategies, average and able
students could provide more supporting details to
talk about people, things and events.

The students only took the guided questions/content
organizers for references. They had a clear picture
on what to describe, explain and express on a
familiar topic.

In group writing, students learnt to exchange/share/
negotiate on the contents, organization, vocabulary
and sentence patterns.

B+ Through progressive practices, students understood
. the language features of a range of text-types and
.. presented them accurately in the writing tasks



Building a school-based English
curriculum (KS1)

Our purposes:

* As an overview of the knowledge and skills
students would learn in the 6 years of primary

education

.« Plan the vertical development of knowledge and
skills in the 2 key stages

» Help to strike a balance between knowledge
and skills, and among the language skills




Our work on building a school-

based English curriculum (KS1)

The P1-3 English teachers recorded what their
students learnt in the year
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Organized
level by
level

Reference to
the skills
suggested in
the
Curriculum
Guide

Our work on building a school-based
English curriculum (KS1)
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Why did the teachers plan for a
vertical development framework
on writing? *
To ensure that the students can acquire the writing skills
through purposeful and progressive practices

To ensure that the students can learn and revisit the
knowledge and skills in writing at each level

To ensure that the students learn how to gather, organize
and present information and ideas through a range of
individual, pair and group activities

To ensure that the able students can write independently
and the less able students can write confidently with little
teacher support

To ensure that the students can experience writing in
different writing genres







