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Results of Secondary 3 English Language in Territory-
wide System Assessment 2018 

The percentage of S.3 students achieving English Language Basic Competency in 2018 is 

69.8%, indicating a very slight increase in the percentage of students achieving basic 

competency in 2018 as compared to that of 2017.  

Secondary 3 Assessment Design 

Assessment tasks for S.3 English Language were based on the Basic Competency (BC) 

Descriptors (Tryout Version) for English Language at the end of Key Stage 3 (Secondary 3) 

and the CDC Syllabus for English Language (Secondary 1 – 5) 1999. The tasks covered 

the four language skills: listening, reading, writing and speaking, and were designed in 

accordance with the learning objectives in three interrelated strands: Interpersonal, 

Knowledge and Experience. 

The S.3 written assessments consisted of three sub-papers for Listening, Reading and 

Writing, comprising a total of 129 items and 138 score points. Some items appeared in 

different Listening and Reading sub-papers acting as inter-paper links. The duration of each 

Listening sub-paper was approximately 35 minutes, Reading sub-paper was 35 minutes and 

Writing sub-paper was 40 minutes. The oral assessment was comprised of two components, 

Individual Presentation and Group Interaction, with eight sub-papers in each component. 

The number of items on the various sub-papers is summarised in Table 7.11a. These 

numbers include several overlapping items that appear in more than one sub-paper to enable 

the equating of test scores. The composition of the S.3 sub-papers is provided in Table 

7.11b. 

Table 7.11a  Number of Items and Score Points for S.3 

Subject 
No. of Items (Score Points) 

Paper 1 Paper 2 Paper 3 Paper 4 Total* 
English Language      
Written Paper      

Listening 31(31) 31(31) 31(31) -- 54(54) 
Reading 36(36) 36(36) 36(36) -- 72(72) 
Writing 1(12) 

 
1(12) 1(12) -- 3(12) 

Total 68(79) 68(79) 68(79) -- 129(138) 
Speaking      

Presentation  2(14) 2(14)  2(14) 2(14) 8(14) 
Group Interaction 2(6) 2(6) 2(6) 2(6) 8(6) 

* Items that appear in different sub-papers are counted once only. 
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Table 7.11b   Composition of S.3 Sub-papers 
Written Assessment Speaking Assessment 

Basic 
Competency 

No. of Items  
(Score Points) 

Basic  
Competency 

No. of Items  
(Score Points) 

Listening 9EL1 9EL2 9EL3  
9ESP1 – 
9ESP8 

Individual 
Presentation 

9ESG1 – 
9ESG8 
Group 

Interaction 
L5-L-2-S3BC 

(listening strategies) 30(30) 26(26) 26(26) L5-S-3-S3BC 
(ideas) 8(4) 8(4) 

L5-L-1-S3BC 
(language features) 1(1) 5(5) 5(5) 

L6-S-6-S3BC 
(organization) 8(4) 0 Reading 9ER1 9ER2  9ER3 

L6-R-1-S3BC 
(reading strategies) 27(27) 26(26) 26(26) 

L5-S-4-S3BC 
(vocabulary & language 

patterns) 
8(4) 0 L6-R-2-S3BC 

(extracting and organizing 
information) 

0 7(7) 4(4) 

L5-R-3-S3BC 
(language features) 2(2) 0 2(2) 

L5-S-2-S3BC 
(pronunciation & 

delivery) 
8(4) 0 

L5-R-4-S3BC 
(reference skills) 7(7) 3(3) 4(4) 

Writing 9EW1 9EW2 9EW3 

L6-W-1-S3BC (content) 1(4) 1(4) 1(4) 

L6-W-2-S3BC (language) 1(4) 1(4) 1(4) L6-S-5-S3BC 
(strategies for oral 
communication) 

8(2) 8(2) L6-W-3-S3BC (organization) 1(2) 1(2) 1(2) 
L5-W-5-S3BC (features) 1(2) 1(2) 1(2) 

 

Secondary 3 Listening Items 

Each student attempted three listening tasks in one of the three Listening sub-papers (about 

35 minutes each). All parts or sections were played twice. Descriptions of the listening 

tasks are provided in Tables 7.12 and 7.13. 

 
Table 7.12   S.3 Listening: Distribution of Items 

Basic 
Competency Descriptor No. of 

Items 

L5-L-1-S3BC Understanding the use of a range of language features in 
simple literary / imaginative spoken texts 

6 

L5-L-2-S3BC Using an increasing range of strategies to understand the 
meaning of simple texts on familiar and less familiar topics 
which are delivered clearly and in generally familiar 
accents 

48 

TOTAL  54 
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Table 7.13   S.3 Listening: Item Description and Question Types 
Basic 

Competency Item Description Question Type No. of Items 
(Score Points) 

L5-L-1-S3BC 
L5-L-2-S3BC 

 

Discussion with Interview – Hong 
Kong Comic Convention & Cosplay 
9EL1 – Part 1 
9EL3 – Part 1 

Multiple choice 
Short Answer 

 

8(8) 
7(7) 

 

L5-L-2-S3BC 
 

Interview  –  Robbery 
9EL1 – Part 2 
9EL3 – Part 2 

Multiple choice 
 

8(8) 

L5-L-2-S3BC 
 

Conversation – TV Entertainment 
Report 
9EL1 – Part 3 
9EL2 – Part 2 

Multiple choice 
 
 

8(8) 

L5-L-1-S3BC 
L5-L-2-S3BC 

 

Meeting – Computer Club 
9EL2 – Part 1 

Multiple choice 
 

15(15) 

L5-L-1-S3BC 
L5-L-2-S3BC 

 

Poem – Lonely Phone 
9EL2 – Part 3 
9EL3 – Part 3 

Multiple choice 
 

8(8) 
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Secondary 3 Reading Items 

Each student attempted three reading tasks in one of the three Reading sub-papers. 35 

minutes were allotted for the reading tasks in each of the sub-papers. Descriptions of the 

reading tasks are provided in Tables 7.14 and 7.15. 

 
Table 7.14   S.3 Reading: Distribution of Items 

Basic 
Competency Descriptor No. of 

Items 
L6-R-1-S3BC Using an increasing range of reading strategies to 

understand the meaning of texts with some degree of 
complexity 

52 

L6-R-2-S3BC 
 

Extracting and organizing information and ideas from texts 
with some degree of complexity 

7 

L5-R-3-S3BC 
 

Understanding the use of a range of language features and 
other techniques to present themes, characters, experiences 
and feelings in simple literary / imaginative texts 

2 

L5-R-4-S3BC 
 

Applying a range of reference skills for various purposes 
with the help of cues 

11 

 TOTAL 72 

 

Table 7.15   S.3 Reading: Item Description and Question Types 
Basic 

Competency Item Description Question Type No. of Items 
(Score Points) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Online News Articles – Short BUT 
Interesting Tidbits 
9ER1 – Part 1 
9ER2 – Part 1 

Multiple choice 
 

12(12) 

L6-R-1-S3BC 
L5-R-3-S3BC 
 

Poem – I Tried To Find A Dinosaur 
9ER1 – Part 2 
9ER3 – Part 2 

Multiple choice 
 

8(8) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Blog Page and Report Extract – 
World Pet Day 
9ER1 – Part 3 

Multiple choice 16(16) 

L6-R-1-S3BC 
L6-R-2-S3BC 
 

Brochure Page – Gift Finder 
9ER2 – Part 2  

Multiple choice 
 

8(8) 

L6-R-1-S3BC 
L6-R-2-S3BC 

Website Extract, Sample Invitation 
and Instructions – World Festivals, 
Christmas Invitation, Secret Santa 
Giveaway and Christmas Party 
Decorations  
9ER2 – Part 3 
9ER3 – Part 3 

Multiple choice 16(16) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Travel Brochure and Fact Sheet – 
Japan  
9ER3 – Part 1 

Multiple choice 12(12) 
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Secondary 3 Reading Items 

Each student attempted three reading tasks in one of the three Reading sub-papers. 35 

minutes were allotted for the reading tasks in each of the sub-papers. Descriptions of the 

reading tasks are provided in Tables 7.14 and 7.15. 

 
Table 7.14   S.3 Reading: Distribution of Items 

Basic 
Competency Descriptor No. of 

Items 
L6-R-1-S3BC Using an increasing range of reading strategies to 

understand the meaning of texts with some degree of 
complexity 

52 

L6-R-2-S3BC 
 

Extracting and organizing information and ideas from texts 
with some degree of complexity 

7 

L5-R-3-S3BC 
 

Understanding the use of a range of language features and 
other techniques to present themes, characters, experiences 
and feelings in simple literary / imaginative texts 

2 

L5-R-4-S3BC 
 

Applying a range of reference skills for various purposes 
with the help of cues 

11 

 TOTAL 72 

 

Table 7.15   S.3 Reading: Item Description and Question Types 
Basic 

Competency Item Description Question Type No. of Items 
(Score Points) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Online News Articles – Short BUT 
Interesting Tidbits 
9ER1 – Part 1 
9ER2 – Part 1 

Multiple choice 
 

12(12) 

L6-R-1-S3BC 
L5-R-3-S3BC 
 

Poem – I Tried To Find A Dinosaur 
9ER1 – Part 2 
9ER3 – Part 2 

Multiple choice 
 

8(8) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Blog Page and Report Extract – 
World Pet Day 
9ER1 – Part 3 

Multiple choice 16(16) 

L6-R-1-S3BC 
L6-R-2-S3BC 
 

Brochure Page – Gift Finder 
9ER2 – Part 2  

Multiple choice 
 

8(8) 

L6-R-1-S3BC 
L6-R-2-S3BC 

Website Extract, Sample Invitation 
and Instructions – World Festivals, 
Christmas Invitation, Secret Santa 
Giveaway and Christmas Party 
Decorations  
9ER2 – Part 3 
9ER3 – Part 3 

Multiple choice 16(16) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Travel Brochure and Fact Sheet – 
Japan  
9ER3 – Part 1 

Multiple choice 12(12) 
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Secondary 3 Writing Tasks 

Each student attempted a writing task of about 150 words from one of the three Writing 

sub-papers. Forty minutes were allotted for the writing task in each of the sub-papers. 

Descriptions and topics of the writing tasks are provided in Tables 7.16 and 7.17. 

 
Table 7.16   S.3 Writing: Distribution of Items 

Basic 
Competency Descriptor No. of  

Items 

L6-W-1-S3BC Writing a variety of texts for different purposes with 
relevant and generally adequate content 

3 

L6-W-2-S3BC Writing a variety of texts using punctuation marks 
and a range of vocabulary and language patterns with 
some degree of appropriateness and accuracy to 
convey meaning 

L6-W-3-S3BC Writing a variety of texts with adequate overall 
planning and organisation (including the use of 
cohesive devices and paragraphs, and sequencing of 
ideas) 

L5-W-5-S3BC Writing a variety of texts using the salient features of 
a range of genres generally appropriately with the 
help of cues 

 TOTAL 3 

 

Table 7.17   S.3 Writing: Item Description and Question Types 

Basic 
Competency Item Description No. of Items  

(Score Points) 

L6-W-1-S3BC 
L6-W-2-S3BC 
L6-W-3-S3BC 
L5-W-5-S3BC 

Book Review – Book Review Competition 
9EW1 

1(12) 

  Article – SKFGLR Secondary School 60th 

   Anniversary Celebrations 

  9EW2 

1(12) 

Mystery Story – Mystery Stories for the School 
Magazine 
9EW3 

1(12) 
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Secondary 3 Speaking Tasks 

Each student attempted either an ‘Individual Presentation’ (3 minutes for preparation and 2 

minutes for assessment) or a ‘Group Interaction’ (3 minutes for preparation and 4 minutes 

for assessment). There were altogether 16 sub-papers: two sub-papers each for the 

Individual Presentation and Group Interaction, used in morning and afternoon sessions that 

took place over two assessment days. Descriptions of the speaking tasks are provided in 

Table 7.18. 

 
Table 7.18   S.3 Speaking: Distribution of Tasks 

Basic 
Competency Descriptor Task 

Description No. of Items 

L5-S-2-S3BC Using a range of delivery techniques 
(including stress, rhythm and 
intonation) to convey meaning 
generally appropriately with the 
help of cues 

Individual 
Presentation 

9ESP1 – 9ESP8 

 
 
 
 
 
 
 

8 

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative ideas 
and evaluative remarks) with some 
elaboration 

L5-S-4-S3BC Using a range of vocabulary and 
language patterns with some degree 
of appropriacy and accuracy to 
convey meaning 

L6-S-5-S3BC Using formulaic expressions and a 
range of strategies for oral 
communication to establish and 
maintain relationships/ interaction in 
familiar situations 

L6-S-6-S3BC Using organizing techniques 
generally appropriately to convey 
meaning 

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative ideas 
and evaluative remarks) with some 
elaboration 

Group 
Interaction 

9ESG1 – 9ESG8 

 
 

8 

L6-S-5-S3BC Using formulaic expressions and a 
range of strategies for oral 
communication to establish and 
maintain relationships /interaction in 
familiar situations 
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Secondary 3 Speaking Tasks 

Each student attempted either an ‘Individual Presentation’ (3 minutes for preparation and 2 

minutes for assessment) or a ‘Group Interaction’ (3 minutes for preparation and 4 minutes 

for assessment). There were altogether 16 sub-papers: two sub-papers each for the 

Individual Presentation and Group Interaction, used in morning and afternoon sessions that 

took place over two assessment days. Descriptions of the speaking tasks are provided in 

Table 7.18. 

 
Table 7.18   S.3 Speaking: Distribution of Tasks 

Basic 
Competency Descriptor Task 

Description No. of Items 

L5-S-2-S3BC Using a range of delivery techniques 
(including stress, rhythm and 
intonation) to convey meaning 
generally appropriately with the 
help of cues 

Individual 
Presentation 

9ESP1 – 9ESP8 

 
 
 
 
 
 
 

8 

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative ideas 
and evaluative remarks) with some 
elaboration 

L5-S-4-S3BC Using a range of vocabulary and 
language patterns with some degree 
of appropriacy and accuracy to 
convey meaning 

L6-S-5-S3BC Using formulaic expressions and a 
range of strategies for oral 
communication to establish and 
maintain relationships/ interaction in 
familiar situations 

L6-S-6-S3BC Using organizing techniques 
generally appropriately to convey 
meaning 

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative ideas 
and evaluative remarks) with some 
elaboration 

Group 
Interaction 

9ESG1 – 9ESG8 

 
 

8 

L6-S-5-S3BC Using formulaic expressions and a 
range of strategies for oral 
communication to establish and 
maintain relationships /interaction in 
familiar situations 
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Performance of Secondary 3 Students Achieving Basic 
Competence in Territory-wide System Assessment 2018 
Secondary 3 Listening 
Design of the Listening Papers 

There are a total of three listening sub-papers, 9EL1, 9EL2 and 9EL3. In the sub-papers 
there are 5 listening tasks: 

Tasks Text Types 
Hong Kong Comic Convention and Cosplay Discussion and Interview 
Robbery Interview 
TV Entertainment Report Conversation and Report 
Computer Club Meeting and Discussion 
Lonely Phone Poem   

 
Performance of Secondary 3 Students Achieving Basic Competence in Listening Tasks 

Students achieving basic competence were able to:  

• understand the meaning of simple dialogues in both familiar and unfamiliar topics  
• apply their knowledge of the world in various contexts 
• extract specific information, comprehend main ideas and use cohesive devices to 

connect ideas, use discourse markers and contextual clues, as well as work out the 
meaning of  unfamiliar words/expressions 

• understand intonation when dialogues were delivered clearly and in generally 
familiar accents.  

 
Task Name: Hong Kong Comic Convention and Cosplay (Discussion and Interview). 
This task has a section for students to fill in blanks while they listen to the 
discussion. 

Task Content: The students are learning about a new ECA and listen to an interview 
about Cosplay. 

Specific Information 

• The majority of students were able to understand and work out the time Sarah 
started Cosplaying when Mark asked ‘How and when did you start cosplaying?’ 
and Sarah answered ‘Hi Mark. I started in secondary school. I joined the 
Cosplay Club in form 2…’ 

 
9EL1/3 Part 1 Q.3 
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Task Name: Robbery (Interview) 

Task Content: Students are being interviewed by police about a robbery that took place 
not far from school. 

Sequencing 

• Many students were able to identify the sequence of events when they heard 
Peter say ‘We heard a loud bang and saw a man running down the street with a 
bag. Then we heard sirens and saw police running around.’ 

 
 

      9EL1/3 Part 2 Q.3 
 
Task Name: TV Entertainment Report (Conversation and Report)  

Task Content: Students are learning about reporting on entertainment news.  

Specific Information 

• Many students were able to work out who had given permission when they 
heard Mr. Tong say ‘…The Principal has given permission for the reporters to 
attend events and do interviews…’ 

 
9EL1 Part 3/9EL2 Part 2 Q.2 

 
Task Name: Computer Club (Meeting and Discussion) 

Task Content: The Computer Club members are meeting to discuss their entry for the 
computer game design competition. 

Tone 

• Many students were able to correctly identify how Tom felt after hearing the 
news. 
Tom – Computer Club member: ‘What? NO WAY! We slaved over that game 
– we all put in time and effort.’ 

 
9EL2 Part 1 Q.8 
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Task Name: Robbery (Interview) 

Task Content: Students are being interviewed by police about a robbery that took place 
not far from school. 

Sequencing 

• Many students were able to identify the sequence of events when they heard 
Peter say ‘We heard a loud bang and saw a man running down the street with a 
bag. Then we heard sirens and saw police running around.’ 

 
 

      9EL1/3 Part 2 Q.3 
 
Task Name: TV Entertainment Report (Conversation and Report)  

Task Content: Students are learning about reporting on entertainment news.  

Specific Information 

• Many students were able to work out who had given permission when they 
heard Mr. Tong say ‘…The Principal has given permission for the reporters to 
attend events and do interviews…’ 

 
9EL1 Part 3/9EL2 Part 2 Q.2 

 
Task Name: Computer Club (Meeting and Discussion) 

Task Content: The Computer Club members are meeting to discuss their entry for the 
computer game design competition. 

Tone 

• Many students were able to correctly identify how Tom felt after hearing the 
news. 
Tom – Computer Club member: ‘What? NO WAY! We slaved over that game 
– we all put in time and effort.’ 

 
9EL2 Part 1 Q.8 
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Task Name: Lonely Phone (Poem) 

Task Content: The poem is about a phone that seems to take on a life of its own, 
because it seems to do strange things. 

Rhyme 

• On hearing the first stanza of the 
poem many students worked out 
the rhyming words.  

Stanza 1 
My phone must be 
a lonely phone. 
It often does things  
on its own. 

 
9EL2/3 Part 3 Q.1 

 

Secondary 3 Reading 
Design of the Reading Papers 

There are a total of three reading sub-papers, 9ER1, 9ER2 and 9ER3. In the sub-papers 
there are 6 reading tasks: 

Tasks Text Types 
Short BUT Interesting Tidbits Online News Articles 
I Tried To Find A Dinosaur Poem 
World Pet Day Blog Page and Report Extract 
Gift Finder Brochure Page 
World Festivals, Christmas Invitation, 
Secret Santa Giveaway & Christmas 
Party Decorations  

Website Extract, Sample Invitation and 
Instructions 

Japan Travel Brochure and Fact Sheet 
 
Performance of Secondary 3 Students Achieving Basic Competence in Reading Tasks 

Students achieving basic competence were able to:  

• understand the meaning of simple texts written for various purposes, contexts and 
audiences 

• extract or locate specific information from different text-types such as online news 
articles, a poem, a blog page and report extract, a brochure page, a website extract, 
sample invitation and instructions as well as a travel brochure and fact sheet 

• locate information in a report extract and fact sheet 
• identify rhymes 
• identify different text types 
• work out the meaning of unfamiliar expressions  
• identify connections between supporting ideas and main ideas 

S3 ENGLISH LANGUAGE 
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Task Name: Short BUT Interesting Tidbits (Online News Articles) 

Task Content: The task is about various news items presented online. 

Contextual Clue  

• The majority of students were able to work out the population of Hong Kong. 

 

9ER1/2 Part 1 Q.1 
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Task Name: Short BUT Interesting Tidbits (Online News Articles) 

Task Content: The task is about various news items presented online. 

Contextual Clue  

• The majority of students were able to work out the population of Hong Kong. 

 

9ER1/2 Part 1 Q.1 
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Task Name: I Tried To Find A Dinosaur (Poem) 

Task Content: The poem is about a boy trying to find a dinosaur in his backyard. 

Inference 

• The majority of students were able to read the poem and work out why the boy tried to 
find a dinosaur. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

9ER1/3 Part 2 Q.7 
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Task Name: World Pet Day (Blog Page and Report Extract) 

Task Content: The blog page and report extract deal with World Pet Day and pet 
ownership in Hong Kong and the rest of the world. 

Prediction 

• Many students were able to predict what the rest of the blog would be about. 

 

  

 

 

 

 

 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

9ER1 Part 3 Q.8 
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Task Name: World Pet Day (Blog Page and Report Extract) 

Task Content: The blog page and report extract deal with World Pet Day and pet 
ownership in Hong Kong and the rest of the world. 

Prediction 

• Many students were able to predict what the rest of the blog would be about. 

 

  

 

 

 

 

 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

9ER1 Part 3 Q.8 
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Task Name: Gift Finder (Brochure Page) 

Task Content: The brochure page features the details of various gifts. 

Analysing and integrating relevant points from one or more than one text 

• Many students were able to work out the cheapest gift. 

 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
9ER2 Part 2 Q.7 
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Task Name: World Festivals, Christmas Invitation, Secret Santa Giveaway & 
Christmas Party Decorations (Website Extract, Sample Invitation and Instructions) 

Task Content: The website extract is about festivals around the world. The additional 
information focuses on celebrating one festival, Christmas. 

Specific Information 

• The majority of students were able to work out one feature unique to Christmas 
celebrations. 

 

 

 

 

 

 

 

 

9ER2/3 Part 3 Q.2 

 

Task Name: Japan (Travel Brochure and Fact Sheet) 

Task Content: The travel brochure highlights things that make Japan unique for 
visitors. The fact sheet provides facts about Japan, its islands and cities. 

Connecting Ideas 

• Many students were able to work out when the cherry blossoms bloom. 

       
      

 

 

 

 

 
 

9ER3 Part 1 Q.3 
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Task Name: World Festivals, Christmas Invitation, Secret Santa Giveaway & 
Christmas Party Decorations (Website Extract, Sample Invitation and Instructions) 

Task Content: The website extract is about festivals around the world. The additional 
information focuses on celebrating one festival, Christmas. 

Specific Information 

• The majority of students were able to work out one feature unique to Christmas 
celebrations. 

 

 

 

 

 

 

 

 

9ER2/3 Part 3 Q.2 

 

Task Name: Japan (Travel Brochure and Fact Sheet) 

Task Content: The travel brochure highlights things that make Japan unique for 
visitors. The fact sheet provides facts about Japan, its islands and cities. 

Connecting Ideas 

• Many students were able to work out when the cherry blossoms bloom. 

       
      

 

 

 

 

 
 

9ER3 Part 1 Q.3 
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Secondary 3 Writing 
Design of the Writing Papers 

There are a total of three writing sub-papers, 9EW1, 9EW2, and 9EW3. In the sub-papers 
there are three writing tasks. 

Tasks Text Types 
Book Review Competition Book Review 
SKFGLR Secondary School 60th Anniversary Celebrations Article 
Mystery Stories for the School Magazine Mystery Story 

 

Students were instructed to complete a written assessment of about 150 words in 40 
minutes.  

Performance of Secondary 3 Students Achieving Basic Competence in Writing Tasks 

Students achieving basic competence in writing demonstrated the following characteristics: 

• generally relevant and adequate content but with limited ideas and little or no 
elaboration 

• paragraphs generally developed based on prompts with an attempt to use cohesive 
devices and sequence ideas appropriately 

• the use of familiar vocabulary and simple language patterns with some degree of 
appropriacy and accuracy to convey meaning  

• reasonably comprehensible pieces of writing despite a fair number of language and/or 
stylistic errors
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Review – Book Review Competition (9EW1) 

In this task, students were asked to write a book review for the Book Review Competition. 
Picture prompts were provided. 

You are entering the ‘Book Review Competition’. Look at the poster and instructions and 

write a review that provides information about the type of book, the author, what happens 

in the story, the characters, and why you like/dislike the story. 

You may use some of the ideas from the poster and instructions and/or your own ideas in your 

writing. Write the review in about 150 words. Provide a title for your review. 
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Review – Book Review Competition (9EW1) 

In this task, students were asked to write a book review for the Book Review Competition. 
Picture prompts were provided. 

You are entering the ‘Book Review Competition’. Look at the poster and instructions and 

write a review that provides information about the type of book, the author, what happens 

in the story, the characters, and why you like/dislike the story. 

You may use some of the ideas from the poster and instructions and/or your own ideas in your 

writing. Write the review in about 150 words. Provide a title for your review. 
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Article – SKFGLR Secondary School 60th Anniversary Celebrations (9EW2) 

In this task, students were asked to write an article about the anniversary celebrations held 
at school. Picture prompts were provided. 

The school celebrated its 60th anniversary last year. Write an article in which you explain the 
different activities that were held to celebrate the anniversary, how successful they were, 
why and how they benefitted students and the school community. 

You may use some of the ideas from last year’s poster and/or your own ideas in your writing. 
Write the article in about 150 words. Provide a title for your article. 
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Story – Mystery Stories for the School Magazine (9EW3) 

In this task, students were asked to write a mystery story. Picture prompts were provided. 

You are Jackie Ho, a student at SKFGLR Secondary School. Your class is writing mystery 
stories for the school magazine. Your teacher has given you a police report and some 
pictures to help you to write a story. 

You may use some of the ideas from the information provided and/or your own ideas in your 

writing. Write the story in about 150 words. Provide a title for your story. 
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The following Student Exemplars are written compositions of students achieving basic 

competence in writing and the characteristics mentioned previously.  

 
Book Review – Book Review Competition (9EW1) - Student Exemplar 1 
 

 

Title 
provided 

 1 

S Short but 
suitable 

introduction 

 

 2 

 4 

 3 

 5 
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The following Student Exemplars are written compositions of students achieving basic 

competence in writing and the characteristics mentioned previously.  

 
Book Review – Book Review Competition (9EW1) - Student Exemplar 1 
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Annotation - Student Exemplar 1 
 A short but appropriate introduction but review fails to mention the type of 

book or why the book is worth reviewing 
 

 There is a title which provides the name of the book – My Review of Wolf 
On The Run  
 
The writer also identifies the author of the book – Wolf On The Run by 
David King 
 

 the review incorrectly takes the form of a letter to the editor with Dear 
Editor and Yours faithfully, Chris Wong at the beginning and end of the 
piece of writing 
 

 
 
 
 
 
 
 
 
 
 
 

The piece has been formed into clear and distinct paragraphs that make 
sense but the majority deal only with the story description  
 
The writer doesn’t mention the type of book or explain why the book is 
worth reviewing 
 
 
 
There is also no mention of likes/dislikes or what makes it a book worth 
reviewing until the last paragraph where some kind of revelation is 
revealed – what the reader got from reading the book, but it is not clear 
The last paragraph is also not a proper conclusion 
 
The writer also mentions the characters – There were three main 
characters. They at Vivian, Mike and Boss. 
 

 Errors in vocabulary/expression some of which do affect meaning and 
understanding – (some can be worked out but some are unclear as to 
meaning) – they at instead of they are, an expensive stone instead of an 
expensive gem/diamond/ruby…, it was so excited instead of it was so 
exciting, Bosss’ teroism was affected instead of Boss’s terrorism affected, 
After I read this book something I got it instead of After I read this book I 
understood the message,  
I with you doing some bad things you should hold the level. Don’t be too 
much. – this is unclear as to meaning    
 

 Use of connectives – finally 

 Singular instead of plural – terrible thing instead of terrible things 
 

 Subject/verb agreement – they was instead of they were 
 

 Spelling mistakes are made – teroism instead of terrorism, toke instead of 
took 
 

 

 4 

 2 

 1 

 3 

 5 

T 
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Article – SKFGLR Secondary School 60th Anniversary Celebrations (9EW2) - 
Student Exemplar 2 

 

 
  

 

 

 

 

 

 

Appropriate 

title    

Short but 
suitable 

introduction

 

 4 

 2 

 1 

 3 

 5 

Short 
conclusion
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Article – SKFGLR Secondary School 60th Anniversary Celebrations (9EW2) - 
Student Exemplar 2 
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Annotation - Student Exemplar 2 
 An appropriate title is provided for the article as is a suitable introduction: 

SKFGLR Secondary School 60th Anniversary Celebrations 
 

 The piece of writing has an introductory paragraph which is topic related 
and details the reason for writing the article  
 
 
 
The story is divided into paragraphs that together make a cohesive article 
about the SKFGLR anniversary celebrations 
 
 
 
Three activities are mentioned – school musical, school fair and the time 
capsule, but there is no mention of any benefits for the students or school 
community 
 
 
 
There is a short conclusion 
 
 

 There are errors in vocabulary and expression which sometimes affect 
meaning 
it had so many audience instead of there were many people in the 
audience, to look the musical instead of to watch the musical, all 
community is mentioned but it is unclear what or who is meant by this, put 
they must love thing instead of put their most loved items, this is the most 
funny year about me instead of this was the best year for me, I wise instead 
of I wish 
 

 Spelling mistakes are made – compatition instead of competition 
 

    There are tense issues – our school had celebrated instead of our school 
celebrated, the musical is from instead of the musical was held from, sing 
very well instead of sang very well 
 

 Punctuation – overuse of commas in the third paragraph so instead of there 
being individual sentences that make up the paragraph, there is one long 
sentence with parts separated by commas 
 

 
 

 

 

 

 

 1 

 2 

 3 

 4 

 5 

T 

I 
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Mystery Story – Mystery Stories for the School Magazine (9EW3) - Student 
Exemplar 3 
 

 
 

 
 

 

 

 

Introduction 

Short but 
unclear 

conclusion  

 1 

 2 

 3 

 4 

 5 

Appropriate 
title T 

C 

I 
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Annotation - Student Exemplar 3 
 The writer has written an appropriate if short title – Robbery 

 
 
 
 
A brief introduction has also been provided 
 
 
 
Information has been copied from the prompts provided but it has been 
integrated to make a story with limited elaboration so it does seem at times 
that this is more of a report than a story 
 
 
 
 
 
The conclusion isn’t clearly provided  
 

 There are errors in vocabulary and expression which sometimes affect 
meaning – The time is between instead of It was between, and report filed 
at instead of a report was filed, when he went to get a drink 6.25-6.30 
instead of when he went to get a drink around 6.25-6.30, it only creat 
instead of it had been made up/organised, At last instead of In the 
end/Finally 
 

    Tense issues – 3 things are stolen instead of 3 things were stolen, the theft 
was happen instead of the theft happened, the theft is not real instead of the 
theft was not real, they are arrested instead of they were arrested, no one 
knows instead of no one knew 
 

 Spelling mistakes are made – occured  instead of occurred, quitely instead 
of quietly/quickly, poice instead of police, creat instead of create/organised 
 

1 

2 

 3 

 4 

 5 

T 

I 

C 
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Secondary 3 Speaking 
12 or 24 students (depending on the school size) were randomly selected from each school 
to participate in the oral assessment. A standard of basic competency in speaking was not 
set due to the relatively small sample size of students. However, a summary of the overall 
performance levels of students is given in the section ‘General Comments on S.3 Student 
Performances’. 

Good Performance of Secondary 3 Students in Territory-
wide System Assessment 2018 
Secondary 3 Listening 
Good Performance in Listening Tasks 

Students with good performance did well at basic competency level and they were also 
able to correctly answer a range of higher order questions as well as demonstrate the 
ability to:  

• understand topics, ideas, information, preferences, intentions and attitudes in simple 
spoken texts in familiar and unfamiliar topics  

• extract specific information, connect ideas and work out meanings of words using 
contextual clues 

• discriminate between intonation for a range of purposes when dialogues were 
delivered clearly and in generally familiar accents  

For task contents please refer to the “Performance of Secondary 3 Students Achieving 
Basic Competence in Listening Tasks” Section. 
 

Task Name: Hong Kong Comic Convention and Cosplay (Discussion and Interview). 
This task has a section for students to fill in blanks while they listen to the 
discussion. 

Specific Information 

• The more able students were able to work out who Sarah was dressed as when 
they heard Mark the TeenTV Reporter say ‘Hi Sarah. You’re a Cosplayer, 
dressed as Sea Star from the Japanese Manga Ocean Wide...’  

 
9EL1/3 Part 1 Q.2 
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Task Name: Robbery (Interview).  

Connection – cohesive devices 

• The more able students were capable of connecting all of Peter’s information and 
working out the time of the robbery. 

‘Peter – Student: It was around 12.40. I was eating lunch at the Super Snack 
Shop with Molly and Sam. We heard a loud bang and saw a man running….’  

 9EL1/3 Part 2 Q.2 

 

Task Name: TV Entertainment Report (Conversation and Report)  

Connection – cohesive devices 

• Students with the best performance were capable of working out why students 
needed permission when they heard Mr. Tong and the students talking. 

‘Mr. Tong – teacher: The principal has given permission for the reporters to 
attend events and do interviews, as long as there is an adult supervising. 

Roger – student: An adult supervising. Why? 

Sandy – student: Oh Roger, think about it. Most of those events take place at 
night and we’re school students aged between 12 and 16. We need a supervisor 
to look after us – school rules.’  

 
9EL1 Part 3/9EL2 Part 2 Q.3 
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Task Name: Computer Club (Meeting and Discussion) 

Specific Information 

• Students with the best performance were capable of working out which games had 
upgrades and changes when they heard Tom say ‘I worked on Sushi Papa and 
The Hidden Treasure. I think I still have some of the planned upgrades and 
changes somewhere.’ 

 
9EL2 Part 1 Q.13 

 

Task Name: Lonely Phone (Poem) 

Main Idea 

• The more able students were able to work out the possible title for the poem after 
listening to the poem about the phone and all of the things it did and was able to 
do. 

 
9EL2/3 Part 3 Q.8 
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Secondary 3 Reading 
Good Performance in Reading Tasks 
Students with good performance did well at the basic competency level and they were also 
able to correctly answer a range of higher order questions as well as: 

• use a wider range of reading strategies to understand the meaning of texts with some 
degree of complexity 

• demonstrate ability to use strategies to determine the meaning of texts written on 
familiar and unfamiliar topics and for various purposes, contexts and audiences  

• extract or locate specific information from different text-types such as an article, a poem, 
brochures, a fact sheet,  a website extract, sample invitation, and instructions as well as 
a poster and programme and a blog and report extract 

• use inference skills in certain passages with familiar topics 

For task contents please refer to the “Performance of Secondary 3 Students Achieving 
Basic Competence in Reading Tasks” Section. 

 

Task Name: Short BUT Interesting Tidbits (Online News Articles) 

Dictionary Skills 

• Students with the best performance were capable of working out the meaning of 
the word ‘unique’ in conjunction with the meanings and examples provided.  

 

 

 

 

9ER1/2 Part 1 Q.8 
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Task Name: I Tried To Find A Dinosaur (Poem) 

Main Idea 

• The more able students were able to work out the possible title for the poem after 
reading the poem about the boy trying to find a dinosaur. 

 

9ER1/3 Part 2 Q.8 
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Task Name: World Pet Day (Blog Page and Report Extract) 

Dictionary skills 

• Students with the best performance were capable of working out the meaning of 
the word ‘factors’ in conjunction with the meanings and examples provided. 

  

9ER1 Part 3 Q.11 
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Task Name: Gift Finder (Brochure Page) 

Connection between ideas 

• The more able students understood what the procedures were after a star was 
named. 

 

 

9ER2 Part 2 Q.4 
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Task Name: World Festivals, Christmas Invitation, Secret Santa Giveaway & 
Christmas Party Decorations (Website Extract, Sample Invitation and Instructions) 

Specific Information 

• Students were able to work out who would give the presents to the students. 

 

 
9ER2/3 Part 3 Q.12 

 

Task Name: Japan (Travel Brochure and Fact Sheet) 

Connection between ideas 

• Able students were able to ascertain why there are not many foreign sumo 
wrestlers.  

 

9ER3 Part 1 Q.7 
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Secondary 3 Writing 
Most students with good performance in writing demonstrated competence and an attempt 
to communicate relevant ideas, information, opinions and feelings appropriate to the 
context and purpose.  

The following Student Exemplars are written passages that have the following 
characteristics: 

• relevant content and ideas expressed effectively  

• adequate overall planning and organisation 

• paragraphs developed with supporting details 

• coherent links within and between paragraphs 

• a wider range of vocabulary and language patterns used appropriately 

• few grammatical, spelling, capitalisation and punctuation mistakes 

• features used correctly with few tense shifts and a better focus on the subject and event 

• clear understanding of the audience and format as well as context and purpose 
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Book Review – Book Review Competition (9EW1) - Student Exemplar 4 
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Annotation - Student Exemplar 4 
 

 This is a good piece of writing that has an appropriate title – My Review of 
Sakura in High School and a simple but effective introduction  
 
The writer designates the type of story that is being reviewed – a romance 
and also a comedy 
 
 
It also has an extremely short conclusion and opinion of the book – 
Therefore I like this book. 
 
Features of a book review are evident 
 

 The story is described in detail  
 
The first paragraph starts with a question which is an interesting way to get 
the reader’s attention 
  
The writer is indirect in saying that what is written is a review – To judge a 
book whether it is good or bad…….but also having a review of the book. 
 
 
Ideas are generally expressed clearly and effectively with elaboration and 
the writer talks about the characters Hana and Daniel, the differences in 
their lives, and the message of the book 
 
The third paragraph is the longest and proceeds to explain the storyline of 
the book  
 
 

 Some spelling mistakes are made – romanticly instead of romantically, 
truely instead of truly, congradulation instead of congratulations 
 

 Expressions/vocabulary used are good but there are attempts to use more 
difficult structures and this is where mistakes are made – catches visitors 
eyeballs instead of catches visitors’ attention, Such a gorgeous remark can 
surely persuade you to read this book instead of A great recommendation 
for a book, draw the attention of instead of get the attention of, with no 
hesitation instead of without a doubt, lives in a poor condition instead of 
lives in a bad neighbourhood/lives in a cheap/crappy house/home, she 
doesn’t feel reluctant to her condition instead of she is not embarrassed by 
her home, sits as a neighbour side to Hana instead of sits next to Hana, 
afraid of being a couple with Daniel instead of afraid of being together 
with Daniel/afraid of being Daniel’s girlfriend 
 
 

 

 

4 

2 

3 

1 

I 

C 

6 
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Article – SKFGLR Secondary School 60th Anniversary Celebrations (9EW2) - 
Student Exemplar 5 
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Annotation - Student Exemplar 5 

 An appropriate title is provided for the article – SKFGLR Secondary 
School 60th Anniversary Celebrations 
 
The writer has provided an introduction which outlines the start of the 
article.  
 
The conclusion is appropriate and contains an explanation/reiteration of the 
benefits of the activities 
 
The purpose of writing is clear. 
 

 The piece has been formed into paragraphs that make sense and link 
together to form a complete article 
 
The writer explains three activities and provides an explanation of why the 
activities were beneficial except that for all three activities mentioned, the 
benefits are the same – raising money for the school for further 
development 
 
 
 
 
 

 The writer uses etc., it is better to write everything out in full, particularly 
in this case as there would not be a never ending list of activities or things 
the school would be able to buy for the students with the money raised 
 

 Some minor spelling mistakes are made – coorporated instead of 
cooperated, poisened instead of poisoned 
 

 Some errors in expression have also been made but these do not affect 
meaning or understanding –– varieties of activities were held instead of a 
number of various activities were held/various activities were held, in the 
school fair instead of at the school fair, all participants felt joyful and 
enjoyable instead of all participants felt joy and enjoyed themselves, was 
held on Christmas instead of was held before/at Christmas time/on 
Christmas Day, raise money for the school for further development instead 
of raise money for the further development of the school, enjoyed a great 
time instead of had a great time/enjoyed themselves 
 
to join instead of take part in/participate in/attend 
 

 
 
 

 
 
 
 

1 

2 

3

4 

T 
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Mystery Story – Mystery Stories for the School Magazine (9EW3) - Student 
Exemplar 6 
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Annotation - Student Exemplar 6 

 Appropriate title provided – The Theft 
 
 
An introduction that sets the scene and start of the story has been provided 
 
 
The writer has included dialogue which adds to the story 
 
 
Appropriate conclusion 
 
 

 The writer uses paragraphing, but some paragraphs are only one sentence 
long. Organisation of the writing could be better and would result in more 
defined paragraphing and fewer one-sentence paragraphs.  
 
The piece has a clear introduction, body and conclusion. 
 
The writer used the information provided in the prompts but also added to 
it to round out the story – the owner went to drink orange juice, there is a 
dark web site that is used to hire the thief, the people who were robbed 
were targets, there was also a plan to kidnap Mr. and Mrs. Smith’s children 
but that failed, there were three people behind the thefts – the thief and the 
masterminds 
 

 
 
 
 

Good range and use of topic specific vocabulary and expressions – 
questioned by police, who was a suspect as the fingerprints were his, find 
out who was behind this, who hired him, greedy woman, they hired a thief, 
he was given a mission 
 

 There are minor errors in expression but they do not affect meaning– there 
was an accident instead of there was an incident, as the result instead of as 
a result, much money instead of lots of money, they had bad relationship 
with instead of they had a bad relationship with, theft cases instead of 
thefts/cases of theft, in these months instead of during these few months/in 
these few months 
 

 Tense – the theft was occurring instead of the theft had occurred 
 

 

 

 

1-
13 

T 

C 

I 

D 



S3 ENGLISH LANGUAGE

201

S3 ENGLISH LANGUAGE 

40 

Secondary 3 Speaking  
Individual Presentation 

Students with good speaking skills were competent in the following four areas: ‘ideas and 
organisation’, ‘vocabulary and language patterns’, ‘pronunciation and delivery’ and 
‘strategies for oral communication’. 

• Students expressed ideas, information and opinions that were relevant and reasonably 
clear with supporting details.  

• Students were capable of using varied and appropriate language patterns and 
vocabulary to enrich their presentation.  

• They could also speak fluently with few errors in pronunciation and use intonation to 
enhance their presentation.  

• They showed an awareness of their audience by maintaining good eye contact with the 
oral examiners.  

 

Group Interaction 

Students with good speaking skills were competent in conveying ideas intelligibly as well 
as using simple strategies for effective oral communication.  

• Students could respond to relevant ideas with supporting details provided. They 
demonstrated a good range of vocabulary and were reasonably clear in expressing 
opinions. Pronunciation of familiar and unfamiliar words was generally clear and 
accurate. 

• Students could use various strategies for oral communication. They could maintain 
interaction through a range of communicative strategies, such as posing questions to 
elicit opinions from other group members by asking ‘What’s your opinion?’ and ‘What 
do you think?’ They also encouraged other members to further elaborate their ideas by 
saying things like ‘Can you tell us more about…’ and ‘What do you think…’ They 
were effective group facilitators. 
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General Comments on Secondary 3 Student 
Performances 
Secondary 3 Listening 
• Students at the Basic Competency level performed well with extracting specific 

information from spoken texts. They could understand conversations supported by 
context, careful or slowed speech, repetitions or rephrasing. They could distinguish 
most common word-order patterns but had difficulty with tense shifts and more 
complex sentence structures.  

• Students were also able to work out the sequence of events. 

• Most students understood simple texts with familiar topics. Generally students could 
work out the meaning of unfamiliar words and expressions when a simple and familiar 
context was given. 

• A considerable number of students were also able to select answers based on contextual 
clues provided as well as connect ideas.  

• Generally students were able to identify the context provided. 

• Students were able to distinguish a speaker’s feelings/reactions from the information 
provided. 

 

Secondary 3 Reading  
• Most students were capable of locating specific information in different text types.  

• Most students were capable of locating information in simple charts.  

• Students were also able to analyse and integrate relevant points from one or more than 
one text. 

• Many students could interpret the meaning of unfamiliar words and expressions using 
contextual clues/provided meanings and examples.  

• Students were able to infer meaning from the context provided. 

• Many students were able to understand the connection between ideas and also locate 
information to support or connect ideas. 

• Students could also identify main ideas/details that support a main idea using the 
information provided.  

• Many students were able to work out simple rhymes when reading a poem. 
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Secondary 3 Writing 
• Students writing well-organised paragraphs and providing additional details for their 

ideas scored 3 and 4 for Content and Language. 
• Students scoring 2 or 1 for Content and Language tended to provide few ideas and 

generally based their writing on the prompts.  
• Off-topic writing passages were awarded 0 for Content and Features and did not score 

more than a 2 for Organisation and Language. 
• Using a wider range of vocabulary with fewer grammatical errors, capable students 

could provide more supporting details to their main ideas in their writing. (Student 
exemplar #4 –  Book Review – Book Review Competition  and student exemplar #5 – 
Article – SKFGLR Secondary School 60th Anniversary Celebrations  and exemplar #6 
– Mystery Story – Mystery Stories for the School Magazine) 

• Although students could write well-organised paragraphs, few could elaborate in great 
detail on the topic and generally based their comments on the prompts/pictures provided. 
(Student exemplar #1 – Book Review – Book Review Competition, student exemplar 
#2 – Article – SKFGLR Secondary School 60th Anniversary Celebrations  and 
exemplar #3 – Mystery Story – Mystery Stories for the School Magazine) Many 
students used the prompts to write a report of the theft, rather than a story based on the 
theft. (Student exemplar #3 – Mystery Story – Mystery Stories for the School Magazine) 

• Students with better writing skills could develop well-organised paragraphs and could, 
for instance, provide detailed information about the book/storyline and characters, 
commenting on what they liked about the story, what had prompted the characters to act 
the way they did, as well as give reasons as to why a person should read this story. They 
elaborated on the prompts provided and also added their own information and other 
activities that were run to celebrate the school anniversary. Students also used their own 
personal knowledge to write informative and interesting stories providing detailed 
information about how the thief was recruited, why the theft took place and police 
procedures. (Student exemplar #4 – Book Review – Book Review Competition, student 
exemplar #5 – Article – SKFGLR Secondary School 60th Anniversary Celebrations  
and exemplar #6 – Mystery Story – Mystery Stories for the School Magazine) 

• When writing the story students generally used simple vocabulary and language 
patterns and their ideas generally lacked elaboration or connection to the topic – for 
example, the focus seemed to be on the report/picture prompts. Errors in spelling and 
grammar were evident and comprehension was sometimes hindered. Generally students 
also avoided using dialogue in their stories. (Student exemplar #3 – Mystery Story – 
Mystery Stories for the School Magazine) 
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• Students, in many instances, misused common words and expressions. They also 
misspelled common words and it was evident that proofreading was not being done. 
It was also evident that some students were hindered by their inability to use simple 
tenses as well as using the singular or plural. (Student exemplar #2 and exemplar #3 – 
Mystery Story – Mystery Stories for the School Magazine)  

• Many students also used etc. when they should have provided more examples. 
(Student exemplars #2 and #5 – Article – SKFGLR Secondary School 60th 
Anniversary Celebrations)  

 
Secondary 3 Speaking 
Overall speaking performance 

• Students were generally able to present relevant ideas clearly, though some had 
difficulties in organising their ideas coherently. 

• Although some students used limited vocabulary, basic sentence structures or 
inaccurate grammatical structures, they understood the tasks and made a good attempt 
to share their ideas logically. 

Individual Presentation 

• Most students could support their ideas with adequate examples and deliver their 
presentation using simple language patterns and familiar vocabulary. Some of them, 
however, relied heavily on the given prompts and could not elaborate their ideas. 

• Some students were unfamiliar with some key words and made errors in their 
pronunciation, for example, ‘guest’, ‘fitness’, ‘service visit’, ‘celebrity’, ‘mascot’, 
‘closing ceremony’, ‘social service’, ‘local ’, ‘social media’, ‘rules’, ‘views’, and 
‘reaction’. 

• Some weaker students read directly from their notes and did not make eye contact with 
their audience as well as relying on memorized phrases.  

Group Interaction 

• Although most students could express and respond to ideas that were relevant to the 
topics, some of them failed to elaborate their ideas in greater detail. Some weaker 
students managed to join the discussion with the help of more capable students or the 
prompts provided. 

• Students could generally use a limited range of formulaic expressions to respond to 
others, for example, ‘I agree with you’, ‘That’s very good. .. I think that’.  

• Most students were able to sustain the discussion. Although some students responded 
very well to others’ ideas before adding their own points, many of them responded 



S3 ENGLISH LANGUAGE

205

S3 ENGLISH LANGUAGE 

44 

mechanically or unnaturally to others with limited eye contact and continued by making 
their own ‘individual presentations’, evidencing limited interaction strategies or 
knowledge of how to continue. Greater amounts of ‘fixed’ turn-taking (ie one student 
after another and this fixed order would be followed by the students instead of turn-
taking being determined by those with ideas to contribute) were evident and 
conversations were stilted and unnatural as a result. Students also used ‘I agree’ but 
failed to add anything more as an explanation of why they agreed with what had been 
said – again evidence of limited understanding of interaction strategies or knowledge of 
how to interact to keep the discussion going naturally. Others just paraphrased what 
other students had said, contributing little to the conversation.  

 

Overview of Student Performances in English Language 
at Secondary 3 Territory-wide System Assessment 2016-
2018 
The percentage of S.3 students achieving Basic Competency in 2018 was 69.8 %. The 
percentage for the year 2017 was 69.7 % as shown in Table 7.19.  

Table 7.19 Percentages of S.3 Students Achieving English Language Basic 
Competency in 2016-2018 

Year % of Students Achieving English Language Basic Competency 
2016 69.6 
2017 69.7 
2018 69.8 

 
An overview of Student Performances in English Language at S.3 Territory-wide 

System Assessment 2016-2018 provides useful information on how teachers can help 

students improve their skills. Table 7.20 summarises such an overview.  
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to
 

ex
pa

nd
 

on
 

th
e 

pr
om

pt
s 

pr
ov

id
ed

 a
nd

 in
cl

ud
e 

th
ei

r 
ow

n 
id

ea
s a

nd
 o

pi
ni

on
s. 

• 
La

ck
 

of
 

a 
de

ta
ile

d 
vo

ca
bu

la
ry

 
m

ea
ns

 
th

at
 

so
m

e 
stu

de
nt

s 
fin

d 
it 

di
ffi

cu
lt 

to
 

ex
pr

es
s 

th
em

se
lv

es
 

in
 

an
yt

hi
ng

 
ot

he
r t

ha
n 

sim
pl

e 
co

nc
ep

ts 
us

in
g 

on
ly

 
sim

pl
e 

se
nt

en
ce

s. 
A

 w
id

er
 r

an
ge

 
of

 
vo

ca
bu

la
ry

 
an

d 
kn

ow
le

dg
e 

of
 t

op
ic

 b
as

ed
 

vo
ca

bu
la

ry
 w

ou
ld

 s
ee

 a
n 

im
pr

ov
em

en
t 

in
 

th
e 

co
nt

en
t 

of
 

stu
de

nt
s’

 
w

rit
in

g.
 

• 
Im

ag
in

at
iv

e 
w

rit
in

g/
st

or
y 

te
lli

ng
 w

as
 n

ot
 a

 s
tro

ng
 

po
in

t, 
w

ith
 

m
an

y 
st

ud
en

ts
 

no
t 

be
in

g 

W
ea

kn
es

se
s 

   

• 
A

 la
ck

 o
f t

op
ic

 s
pe

ci
fic

 v
oc

ab
ul

ar
y 

hi
nd

er
ed

 
so

m
e 

stu
de

nt
s 

fro
m

 
ex

pr
es

sin
g 

th
ei

r 
id

ea
s 

lo
gi

ca
lly

 
an

d/
or

 
flu

en
tly

 
an

d 
th

ey
 

re
lie

d 
pr

ed
om

in
an

tly
 

on
 

th
e 

pi
ct

ur
e 

pr
om

pt
s p

ro
vi

de
d.

  
• 

A
 la

ck
 o

f i
m

ag
in

at
io

n 
al

so
 h

in
de

re
d 

stu
de

nt
s 

fro
m

 w
rit

in
g 

im
ag

in
at

iv
e 

sto
rie

s 
an

d 
ex

pr
es

sin
g 

th
ei

r 
id

ea
s. 

• 
A

n 
in

cr
ea

sin
g 

nu
m

be
r 

of
 s

tu
de

nt
s 

w
ro

te
 o

ff 
to

pi
c 

sc
rip

ts 
an

d 
in

 a
 

m
aj

or
ity

 o
f 

ca
se

s 
th

e 
co

nt
en

t 
w

as
 

hi
gh

ly
 i

na
pp

ro
pr

ia
te

, 
as

 
w

as
 t

he
 

la
ng

ua
ge

 u
se

d.
 

• 
D

es
pi

te
 

pi
ct

ur
e 

pr
om

pt
s 

be
in

g 
pr

ov
id

ed
, 

stu
de

nt
s 

la
ck

ed
 

th
e 

im
ag

in
at

io
n 

to
 c

om
bi

ne
 th

e 
pi

ct
ur

es
 

to
ge

th
er

 t
o 

fo
rm

 a
 c

oh
er

en
t 

sto
ry

. 

• 
A

 la
ck

 o
f t

op
ic

 s
pe

ci
fic

 v
oc

ab
ul

ar
y 

hi
nd

er
ed

 
so

m
e 

stu
de

nt
s 

fro
m

 
ex

pr
es

sin
g 

th
ei

r 
id

ea
s 

lo
gi

ca
lly

 
an

d/
or

 
flu

en
tly

 
an

d 
th

ey
 

re
lie

d 
pr

ed
om

in
an

tly
 

on
 

th
e 

pi
ct

ur
e 

pr
om

pt
s p

ro
vi

de
d.

  
• 

A
 la

ck
 o

f i
m

ag
in

at
io

n 
al

so
 h

in
de

re
d 

stu
de

nt
s 

fro
m

 w
rit

in
g 

im
ag

in
at

iv
e 

sto
rie

s 
or

 
de

sc
rib

in
g 

ev
en

ts 
an

d 
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So
m

e 
stu

de
nt

s 
al

so
 

fo
un

d 
it 

di
ffi

cu
lt 

to
 e

xp
re

ss
 in

 th
ei

r 
w

rit
in

g 
w

ha
t t

he
y 

ar
e 

ab
le

 to
 im

ag
in

e.
 T

hi
s 

re
su

lte
d 

in
 s

im
pl

e 
sto

rie
s 

ab
ou

t t
he

 
tri

p 
in

to
 sp

ac
e 

an
d 

th
e 

re
as

on
s f

or
 it

 
ba

se
d 

so
le

ly
 o

n 
th

e 
pr

om
pt

s, 
w

ith
 

lit
tle

 
de

ta
il 

or
 

in
di

vi
du

al
 

in
pu

t/e
la

bo
ra

tio
n 

of
 st

ud
en

ts’
 id

ea
s. 

• 
Pr

oo
fre

ad
in

g 
re

m
ai

ns
 a

n 
iss

ue
 w

ith
 

m
an

y 
sim

pl
e 

w
or

ds
 

be
in

g 
m

iss
pe

lle
d 

an
d/

or
 

in
ac

cu
ra

te
ly

 
us

ed
. 

• 
So

m
e 

stu
de

nt
s 

di
d 

no
t 

us
e 

th
e 

ap
pr

op
ria

te
 o

pe
ni

ng
 a

nd
 c

lo
sin

g 
in

 
th

e 
em

ai
l 

an
d 

so
m

e 
ne

gl
ec

te
d 

to
 

in
cl

ud
e 

ex
pl

an
at

or
y 

pa
ra

gr
ap

hs
 i

n 
th

ei
r 

re
vi

ew
 a

nd
 s

to
ry

 t
o 

le
t 

th
e 

re
ad

er
 

kn
ow

 
w

ha
t 

th
ey

 
w

er
e 

w
rit

in
g 

ab
ou

t a
nd

 w
hy

. 
 

O
fte

n 
th

e 
sto

ry
 

w
as

 m
or

e 
of

 a
 

re
te

lli
ng

 o
f e

ve
nt

s. 
A

dd
in

g 
di

al
og

ue
 

w
ou

ld
 

ha
ve

 
he

lp
ed

 
m

ak
e 

th
e 

ad
ve

nt
ur

e s
to

ry
 m

or
e i

nt
er

es
tin

g.
 

• 
A

 la
ck

 o
f t

op
ic

 s
pe

ci
fic

 v
oc

ab
ul

ar
y 

m
ea

nt
 th

at
 st

ud
en

ts 
w

er
e 

no
t a

bl
e 

to
 

ex
pl

ai
n 

th
ei

r 
to

y/
ga

m
e 

in
 

gr
ea

t 
de

ta
il.

 
• 

M
iss

pe
lli

ng
 o

f 
sim

pl
e 

vo
ca

bu
la

ry
 

af
fe

ct
ed

 
m

ea
ni

ng
 

as
 

w
el

l 
w

ith
 

m
an

y 
no

t b
ei

ng
 a

bl
e 

to
 sp

el
l s

im
pl

e 
to

pi
c 

ba
se

d 
vo

ca
bu

la
ry

, 
fo

r 
ex

am
pl

e, 
th

e 
vo

ca
bu

la
ry

 a
ss

oc
ia

te
d 

w
ith

 th
e 

ad
ve

nt
ur

e 
sto

ry
. 

ex
pr

es
sin

g 
th

ei
r i

de
as

.  
• 

D
es

pi
te

 
pi

ct
ur

e 
pr

om
pt

s 
be

in
g 

pr
ov

id
ed

, 
stu

de
nt

s 
la

ck
ed

 
th

e 
im

ag
in

at
io

n 
to

 c
om

bi
ne

 th
e 

pi
ct

ur
es

 
to

ge
th

er
 t

o 
fo

rm
 a

 c
oh

er
en

t 
sto

ry
. 

O
fte

n 
th

e 
sto

ry
 

w
as

 m
or

e 
of

 a
 

re
te

lli
ng

 o
f e

ve
nt

s. 
A

dd
in

g 
di

al
og

ue
 

w
ou

ld
 

ha
ve

 
he

lp
ed

 
m

ak
e 

th
e 

m
ys

te
ry

 st
or

y 
m

or
e 

in
te

re
sti

ng
. 

 

fa
m

ili
ar

 w
ith

 th
e 

ge
nr

e 
or

 
its

 f
ea

tu
re

s 
at

 a
ll 

– 
m

an
y 

st
ud

en
ts

 
w

ri t
in

g 
th

e 
m

ys
te

ry
 d

id
 s

o 
w

ith
 n

o 
di

al
og

ue
. 

D
ia

lo
gu

e 
w

ou
ld

 
m

ak
e 

th
e 

st
or

y 
co

m
e 

al
iv

e 
an

d 
ad

d 
an

ot
he

r l
ay

er
 to

 e
le

va
te

 it
 

to
 a

 p
ro

pe
r 

st
or

y,
 r

at
he

r 
th

an
 j

us
t 

a 
re

te
lli

ng
 o

f 
ev

en
ts

. 

  
Y

ea
r 

L
is

te
ni

ng
 

20
16

 
20

17
 

20
18

 
R

em
ar

ks
 

St
re

ng
th

s 
   

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
ex

tra
ct

 
sp

ec
ifi

c 
in

fo
rm

at
io

n 
fro

m
 s

im
pl

e,
 

cl
ea

r a
nd

 sl
ow

er
 sp

ok
en

 te
xt

s. 
 

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ad

ep
t 

at
 

id
en

tif
yi

ng
 c

oh
es

iv
e 

de
vi

ce
s 

us
ed

 
to

 c
on

ne
ct

 i
de

as
. 

A
 c

on
sid

er
ab

le
 

nu
m

be
r 

of
 s

tu
de

nt
s 

co
ul

d 
in

te
rp

re
t 

an
d 

ev
al

ua
te

 
in

fo
rm

at
io

n 
in

 
di

al
og

ue
s u

sin
g 

di
sc

ou
rs

e 
m

ar
ke

rs
. 

• 
St

ud
en

t 
pe

rfo
rm

an
ce

 i
n 

th
e 

po
em

 
se

ct
io

n 
in

di
ca

te
s 

th
at

 m
os

t s
tu

de
nt

s 
ar

e 
fa

m
ili

ar
 w

ith
 th

e 
ge

nr
e 

an
d 

ab
le

 
to

 a
de

qu
at

el
y 

id
en

tif
y 

rh
ym

es
 a

nd
 

al
so

 
co

nn
ec

t 
id

ea
s 

us
in

g 
bo

th
 

co
he

siv
e 

de
vi

ce
s 

an
d 

di
sc

ou
rs

e 

• 
Th

e 
m

aj
or

ity
 o

f 
th

e 
stu

de
nt

s 
co

ul
d 

co
rre

ct
ly

 i
de

nt
ify

 t
he

 t
on

e 
of

 a
n 

in
di

vi
du

al
s’

 c
om

m
en

t. 
 

• 
St

ud
en

t 
pe

rfo
rm

an
ce

 i
n 

th
e 

po
em

 
se

ct
io

n 
in

di
ca

te
s 

th
at

 m
os

t s
tu

de
nt

s 
ar

e 
fa

m
ili

ar
 w

ith
 th

e 
ge

nr
e 

an
d 

ab
le

 
to

 a
de

qu
at

el
y 

id
en

tif
y 

rh
ym

es
 a

nd
 

al
so

 
co

nn
ec

t 
id

ea
s 

us
in

g 
bo

th
 

co
he

siv
e 

de
vi

ce
s 

an
d 

di
sc

ou
rs

e 
m

ar
ke

rs
.  

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ad

ep
t 

at
 

id
en

tif
yi

ng
 c

oh
es

iv
e 

de
vi

ce
s 

us
ed

 
to

 c
on

ne
ct

 i
de

as
. 

A
 c

on
sid

er
ab

le
 

nu
m

be
r 

of
 s

tu
de

nt
s 

co
ul

d 
in

te
rp

re
t 

an
d 

ev
al

ua
te

 
in

fo
rm

at
io

n 
in

 

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
co

rre
ct

ly
 

id
en

tif
y 

th
e 

to
ne

 o
f a

n 
in

di
vi

du
al

s’
 

co
m

m
en

t. 
 

• 
St

ud
en

t 
pe

rfo
rm

an
ce

 i
n 

th
e 

po
em

 
se

ct
io

n 
in

di
ca

te
s 

th
at

 m
os

t s
tu

de
nt

s 
ar

e 
fa

m
ili

ar
 w

ith
 th

e 
ge

nr
e 

an
d 

ab
le

 
to

 a
de

qu
at

el
y 

id
en

tif
y 

rh
ym

es
 a

nd
 

al
so

 
co

nn
ec

t 
id

ea
s 

us
in

g 
bo

th
 

co
he

siv
e 

de
vi

ce
s 

an
d 

di
sc

ou
rs

e 
m

ar
ke

rs
.  

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
ex

tra
ct

 
sp

ec
ifi

c 
in

fo
rm

at
io

n 
fro

m
 s

im
pl

e,
 

cl
ea

r a
nd

 sl
ow

er
 sp

ok
en

 te
xt

s. 
 

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ad

ep
t 

at
 

id
en

tif
yi

ng
 

th
e 

m
ai

n 
id

ea
 

of
 

a 

• 
Pr

oo
fre

ad
in

g 
w

as
 a

n 
iss

ue
 

in
 t

he
 p

os
te

r 
se

ct
io

n 
of

 
ne

w
 

EC
A

s, 
re

su
lti

ng
 

in
 

th
e 

m
iss

pe
lli

ng
 o

f 
sim

pl
e 

w
or

ds
, 

nu
m

be
rs

 
an

d 
m

on
th

s. 
St

ud
en

ts 
al

so
 

fa
ile

d 
to

 o
be

y 
th

e 
ru

le
s 

of
 

ca
pi

ta
liz

at
io

n 
fo

r 
pr

op
er

 
no

un
s 

us
in

g 
lo

w
er

ca
se

 
w

he
n 

it 
w

as
 o

bv
io

us
ly

 n
ot

 
ap

pr
op

ria
te

. T
hi

s 
in

di
ca

te
s 

th
at

 st
ud

en
ts 

w
ou

ld
 b

en
ef

it 
fro

m
 

re
vi

sio
n 

of
 

sim
pl

e 
fo

un
da

tio
n 

le
ve

l a
nd

 to
pi

c 
ba

se
d 

sp
el

lin
g 

an
d 
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m
ar

ke
rs

.  
• 

Th
e 

m
aj

or
ity

 o
f 

th
e 

stu
de

nt
s 

co
ul

d 
co

rre
ct

ly
 i

de
nt

ify
 t

he
 t

on
e 

of
 a

n 
in

di
vi

du
al

s’
 c

om
m

en
t. 

 
 

di
al

og
ue

s u
sin

g 
di

sc
ou

rs
e 

m
ar

ke
rs

. 
• 

M
an

y 
stu

de
nt

s 
co

ul
d 

ex
tra

ct
 

sp
ec

ifi
c 

in
fo

rm
at

io
n 

fro
m

 s
im

pl
e,

 
cl

ea
r a

nd
 sl

ow
er

 sp
ok

en
 te

xt
s. 

 
 

co
nv

er
sa

tio
n 

– 
Po

lic
e 

In
te

rv
ie

w
. 

vo
ca

bu
la

ry
. 

Th
ey

 
w

ou
ld

 
al

so
 b

en
ef

it 
fro

m
 e

xp
os

ur
e 

to
 a

nd
 d

ev
el

op
m

en
t 

of
 a

 
w

id
er

 ra
ng

e 
of

 to
pi

c 
ba

se
d 

vo
ca

bu
la

ry
.  

• 
W

hi
le

 
stu

de
nt

s 
w

er
e 

ge
ne

ra
lly

 a
bl

e 
to

 i
de

nt
ify

 
un

fa
m

ili
ar

 
w

or
ds

/e
xp

re
ss

io
ns

, 
th

er
e 

w
er

e 
so

m
e 

ex
pr

es
sio

ns
 

th
at

 
stu

de
nt

s 
at

 
ba

sic
 

co
m

pe
te

nc
y 

le
ve

l f
ou

nd
 it

 
di

ffi
cu

lt 
to

 w
or

k 
ou

t. 
Th

is 
in

di
ca

te
s 

th
at

 
stu

de
nt

s 
ne

ed
 

w
id

er
 

ex
po

su
re

 
to

 
m

or
e 

co
llo

qu
ia

l, 
ev

er
yd

ay
 

sp
ok

en
 E

ng
lis

h.
 

    

W
ea

kn
es

se
s 

   

• 
Sp

el
lin

g 
of

 v
oc

ab
ul

ar
y 

is 
an

 is
su

e 
as

 
w

as
 

w
rit

in
g 

do
w

n 
sim

pl
e 

nu
m

be
rs

/n
um

be
r 

co
m

bi
na

tio
ns

. 
St

ud
en

ts 
w

er
e 

no
t a

bl
e 

to
 sp

el
l s

im
pl

e 
vo

ca
bu

la
ry

 a
ss

oc
ia

te
d 

w
ith

 tr
av

el
lin

g 
in

 t
he

 m
ee

tin
g 

no
te

s 
se

ct
io

n 
of

 t
he

 
G

eo
gr

ap
hy

 
Cl

ub
 –

 
Tr

ip
 

to
 

H
on

g 
K

on
g 

B
ut

te
rfl

y 
Re

se
rv

e. 
 

• 
St

ud
en

ts 
fo

un
d 

it 
di

ffi
cu

lt 
to

 p
re

di
ct

 
w

ha
t 

m
ig

ht
 

ha
pp

en
 

gi
ve

n 
th

e 
sit

ua
tio

n 
or

 w
ha

t 
w

ou
ld

 b
e 

do
ne

 
w

ith
 s

om
et

hi
ng

 l
ik

e 
a 

fly
er

 i
n 

a 
gi

ve
n 

sit
ua

tio
n 

– 
Th

e 
D

ist
ric

t 
Ed

uc
at

io
n 

Fa
ir.

 

• 
Sp

el
lin

g 
of

 s
im

pl
e 

vo
ca

bu
la

ry
 a

nd
 

nu
m

be
rs

 i
s 

an
 i

ss
ue

. 
St

ud
en

ts 
w

er
e 

no
t 

ab
le

 t
o 

sp
el

l 
sim

pl
e 

vo
ca

bu
la

ry
 

as
so

ci
at

ed
 w

ith
 th

e 
m

ov
ie

s/T
V

 sh
ow

s 
in

 t
he

 n
ot

es
 s

ec
tio

n 
of

 t
he

 M
O

O
V

 
TV

.  
• 

St
ud

en
ts 

fo
un

d 
it 

di
ffi

cu
lt 

to
 p

re
di

ct
 

w
ha

t 
m

ig
ht

 
ha

pp
en

 
gi

ve
n 

th
e 

sit
ua

tio
n 

or
 w

ha
t 

w
ou

ld
 b

e 
ta

lk
ed

 
ab

ou
t 

ne
xt

 i
n 

a 
gi

ve
n 

sit
ua

tio
n.

 F
or

 
ex

am
pl

e 
in

 th
e 

m
ee

tin
g 

ab
ou

t K
PO

P 
or

 th
e d

isc
us

sio
n 

ab
ou

t P
uz

zl
e 

W
ee

k.
 

• 
Sp

el
lin

g 
of

 s
im

pl
e 

vo
ca

bu
la

ry
 a

nd
 

nu
m

be
rs

 i
s 

an
 i

ss
ue

. 
St

ud
en

ts 
w

er
e 

no
t a

bl
e 

to
 sp

el
l s

im
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