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7. ENGLISH LANGUAGE

Results of Primary 3 English Language in TSA 2014

The territory-wide percentage of P.3 students achieving English Language Basic
Competency in TSA 2014 is 80.3%, indicating no significant change in the percentage

of students achieving basic competency in 2014 as compared to that of 2013.
Primary 3 Assessment Design

The assessment tasks for TSA 2014 P.3 English Language were based on the Basic
Competency (BC) Descriptors (Tryout Version) for English Language at the end of
Key Stage 1 (Primary 3) and the CDC Syllabus for English Language (Primary 1 —
6) 1997. The tasks covered the four language skills of listening, reading, writing and
speaking, as well as learning objectives in three interrelated strands, i.e. Interpersonal
(IS), Knowledge (KS) and Experience (ES).

The P.3 written assessment consisted of three sub-papers for Listening and three
sub-papers for Reading and Writing, comprising a total of 91 items and 103 score
points. Some items appeared in different written sub-papers acting as inter-paper
links. The duration of each Listening sub-paper was approximately 20 minutes, while
each Reading and Writing sub-paper was 25 minutes. The oral assessment comprised
of two components, ‘Reading Aloud and Personal Experiences’ as well as ‘Picture
Description’, with six sub-papers in each component. The oral assessment consisted
of twelve sub-papers. The number of items on the various sub-papers is summarized
in Table 7.1a. These numbers include several overlapping items that appear in more
than one sub-paper to enable the equating of test scores. The composition of the P.3
written sub-papers is provided in Table 7.1b and that of the Speaking sub-papers is

given in Table 7.1c.
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Table 7.1a Number of Items and Score Points for P.3

No. of Items (Score Points)
Subject
Paper 1 Paper 2 Paper3 | Paper4 | Total*
English Language
Written Paper
Listening | 19(19) 20(20) 20(20) - 39(39)
Reading | 25(25) 25(25) 25(25) - 50(50)
Writing 1(7) 1(7) 1(7) - 2(14)
Total | 45(51) 46(52) 46(52) - 91(103)
Speaking
Reading Aloud 2(4) 2(4) 2(4) - 6(4)
Personal Experiences
2(4 2(4 2(4 - 6(4
(short answers) @ @ @ @
Picture Description
(short answers and 2(6) 2(6) 2(6) - 6(6)
pronunciation)
* Jtems that appear in different sub-papers are counted once only.
Table 7.1b Composition of P.3 Written Sub-papers
Written Assessment
Basic Competency No. of Items (Score Points)
Listenin 3EL1 3EL2 3EL3
1stening 19(19) 20(20) 20(20)
Readin 3ERW1 3ERW2 3ERW3
g 25(25) 25(25) 25(25)
Writin 3ERW1 3ERW2 3ERW3
s 1) 17) 1(7)
Table 7.1¢ Composition of P.3 Speaking Sub-papers
Speaking Assessment
Basic Competency No. of Items (Score Points)
L2-R-3-P3BC 3ES01 & 3ES03 3ES05 & 3ES07 3ES09 & 3ES11
(Reading aloud) 2(8) 2(8) 2(8)
L1-S-3-P3BC 3ES01 —3ES04 3ES05 —3ES08 3ES09 —3ES12
(Short answers) 4(16) 4(16) 4(16)
L3-S-1-P3BC
(Picture description — 3ES02 & 3ES04 3ES06 & 3ES08 3ES10 & 3ES12
P 24) 24) 24)

pronunciation)
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P.3 Listening Items

Each student was required to attempt one of the three sub-papers (about 20 minutes),

each of which consisted of three listening tasks. All listening materials were played twice.

Descriptions of the listening assessment tasks are provided in Tables 7.2 and 7.3.

Table 7.2 P.3 Listening: Distribution of Items

Basic Descriptor No. of
Competency P Items
L2-L-1-P3BC Discriminating between common words with a small 6

range of vowel and consonant sounds
Using a small range of strategies to understand the
L2-L-3-P3BC | meaning of short and simple texts on familiar topics which 33
are delivered slowly and clearly in familiar accents
TOTAL 39
Table 7.3 P.3 Listening: Item Description and Question Types

Basic . e . No. of Items
AT Item Description Question Type (Score Points)
L2-L-1-P3BC | Jenny’s Hobby . .

L2-L-3-P3BC | 3EL] /3EL2 Part 14 Multiple Choice 3()
L2-L-1-P3BC | Jenny’s Best Friend . .

L2-L-3-P3BC | 3ELI/3EL3 Part 1B Multiple Choice 3(3)
L2-L-1-P3BC | An Old Tree . .

L2-L-3-P3BC | 3ELI Part 2 Multiple Choice 0)
L2-L-1-P3BC | Jenny’s Neighbour . .

L2-L-3-P3BC | 3EL2 Part IB Multiple Choice 35)
L2-L-1-P3BC | At the Beach . .

L2-L-3-P3BC | 3EL2/3EL3 Part 2 Multiple Choice 1019)
L2-L-1-P3BC | A Pet Dog . .

L2-L-3-P3BC | 3EL3 Part 14 Multiple Choice 33)
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P.3 Reading Items

Each student was required to attempt four reading tasks in one of the three Reading and
Writing sub-papers (25 minutes each). About 15 minutes was allotted for completion of the

reading tasks in each sub-paper. Descriptions of the reading tasks are provided in Tables 7.4

and 7.5.
Table 7.4 P.3 Reading: Distribution of Items
Basic Descriptor No. of Items
Competency
Using a small range of reading strategies to
L2-R-5-P3BC | understand the meaning of short and simple texts 44
with the help of cues
L2-R-6-P3BC | Applying a small range of simple reference skills 6
TOTAL 50
Table 7.5 P.3 Reading: Item Description and Question Types
Basic .. . No. of Items
e Item Description Question Type (Score Points)
L2-R-5-P3BC | Book Covers . .
L2-R-6-P3BC | 3ERWI /3ERW3 Part 1 Multiple Choice 3(3)
School Open Day ) .
L2-R-5-P3BC SERWI Part 2 Multiple Choice 6(6)
Staying with Grandma . .
L2-R-5-P3BC SERWI Part 3 Multiple Choice 7(7)
A School Picnic . .
L2-R-5-P3BC SERWI / 3ERW2 Part 4 Multiple Choice 7(7)
L2-R-5-P3BC | Contents Page . .
L2-R-6-P3BC | 3ERW?2 Part | Multiple Choice 3()
The Menu . .
L2-R-5-P3BC 3ERW? / 3ERW3 Part 2 Multiple Choice 6(6)
Insects . .
L2-R-5-P3BC SERW? / 3ERW3 Part 3 Multiple Choice 7(7)
A Clever Dog ) .
L2-R-5-P3BC 3ERW3 Part 4 Multiple Choice 7(7)
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P.3 Writing Tasks

Each student was required to attempt one writing task in one of the three Reading and Writing
sub-papers (25 minutes each). About 10 minutes was allotted for completion of the writing

task in each sub-paper. Descriptions of the writing tasks are provided in Tables 7.6 and 7.7.

Table 7.6 P.3 Writing: Distribution of Items

Basic Descriptor No. of
Competency P Items
Writing and/or responding to short and simple texts
L2-W-3-P3BC with relevant' 1nformat19n a.nd ' 1d§as (1nc¥ud1ng |
personal experiences and imaginative ideas) with the
help of cues
Writing short and simple texts using a small range of
L2-W-4-P3BC chabulary, sc?ntence .patterns and cohesive ‘deV1ces |
fairly appropriately with the help of cues despite some
spelling and grammatical mistakes
TOTAL 2
Table 7.7 P.3 Writing: Item Description
Basic Item Describtion No. of Items
Competency P (Score Points)
L2-W-3-P3BC | At the Toy Shop 72(4)
L2-W-4-P3BC | 3ERWI1/3ERW?2 Part 5 1,
2(3)
L2-W-3-P3BC | My Birthday 72(4)
L2-W-4-P3BC | 3ERW3 Part 5 Y5(3)
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P.3 Speaking Tasks

Two components were designed for P.3 oral assessment. The first was ‘Reading Aloud and
Expression of Personal Experiences’ (hereafter RA & PE) which required students to read
aloud a text of approximately 35 — 40 words in length and then to answer a set of questions
based on the theme of the text. Students were assessed on their reading fluency and response
to the Oral Examiners’ questions. For this task, students were given two minutes to prepare
for the assessment, one minute to complete the RA text and two minutes to complete the
questions for PE. The second task was ‘Picture Description’ (hereafter PD) which required
students to answer the Oral Examiner’s questions based on a single picture or series of

smaller pictures. Students were assessed on the relevancy and response to the questions as

well as their pronunciation. For PD, students were given three minutes to study the question

paper and two minutes to complete the Oral Examiners’ questions.

Each component represented one half of the total sub-papers used for the oral assessment.
RA & PE were comprised of sub-papers 3ES01, 3ES03, 3ES05, 3ES07, 3ES09, 3ES011 and
PD were comprised of 3ES02, 3ES04, 3ES06, 3ES08, 3ES10, 3ES12. A set of four sub-papers
(two RA & PE tasks and two PD tasks) were alternately assessed in an assessment session.
Sub-papers consisted of different topics: Helpful People (3ES01), In a Park (3ES02), My
Toys (3ES03), At Home (3ES04), The Library (3ES05), Preparing for Grandma’s Birthday
(3ES06), Hobbies (3ES07), A PE Lesson (3ES08), Ice-cream (3ES09), In a Supermarket
(3ES10), My Pet (3ES11) and Different Weather (3ES12). A total of three sessions were
conducted over the 1.5 days of assessment held on 7 and 8 May 2014. Descriptions of the
speaking tasks are provided in Table 7.8.
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Table 7.8 P.3 Speaking: Distribution of Tasks

Basic Descriptor Task Description | No. of Items
Competency
Showing a basic understanding | Reading Aloud
[2-R-3-P3BC of short? simple and familiar texts | 3£507 3ES03,
by reading aloud the texts clearly | 32505 3ES07,
and comprehensibly 3ES09, 3ES11
Expression of 6(RA + PE)
Providing sh N Personal Experiences
roviding short answers to short
L1-5-3-P3BC and simple questions 3ES01, 3ES03,
3ES05, 3ES07,
3ES09, 3ES11
L3-S-1-P3BC Prmzlouncmg s}llmplfb 1and familiar | Picture Description
words comprehensibly 3ES02, 3ES04. 6(PD)
Providing short answers to short 3ES06, 3ES0S,
L1-5-3-P3BC and simple questions 3ESI0, 3ES12

Performance of P.3 Students with Minimally Acceptable
Levels of Basic Competence in TSA 2014

P.3 Listening

Design of Listening Papers

There are three listening sub-papers altogether, namely 3EL1, 3EL2 and 3EL3. In the sub-

papers, there are six listening tasks:

Tasks Text-types
Jenny’s Hobby Conversation
Jenny’s Best Friend Conversation
An Old Tree Story
Jenny’s Neighbour Conversation
At the Beach Conversation
A Pet Dog Conversation
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Performance of Students with Minimally Acceptable Levels of Basic Competence in

Listening Tasks

Students with minimally acceptable levels of basic competence were able to

¢ identify key words on familiar topics or on topics related to daily life experiences
with straightforward verbal and pictorial cues

¢ identify the connection of ideas linked by a small range of cohesive devices as well

as the causal relationship between ideas

e distinguish basic differences in intonation and discriminate between common words

with a small range of consonant sounds

Task Name: Jenny’s Hobby (Conversation)

Task Content: Jenny talks to her teacher about her hobby. Jenny loves collecting stamps.
She started collecting stamps when she was five years old. She gets the stamps from a stamp
shop and her parents. She talks about the stamps that she likes and dislikes. At the end, Miss
Chan gives her a beautiful stamp!

Distinguishing the Tone of Speaker When Expressing Excitement

® Almostall students were able to identify the correct picture
of Jenny looking excited when they heard her saying ‘O#,
this stamp is so beautiful! Thank you, Miss Chan!’.

® 4
3EL1/2P1AQ.5

Task Name: Jenny’s Best Friend (Conversation)

Task Content: Jenny talks to Uncle David about her best friend. Jenny showed Uncle David
some photos that she took at her best friend’s house yesterday. Her friend Mina lives in
Fanling and keeps a pet dog. She is very kind and helpful. She loves reading English books
and they play English word games at school.
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Identifying Key Words Related to Daily Life Experiences

o In this task, students were able to identify key words related to daily life experiences

such as districts and games. When asked where Mina lived, most students were able

to identify ‘Fanling’ as the correct answer when they heard ‘She lives in Fanling.’
(3EL1/3 Part 1B Q.2).

L4 Most students could also ldentlfy the picture 5. What do Jenny and her best friend do at school?

of Jenny and Mina playing English word
games even with distractors given in the

spoken text:

Uncle David: Is she good at English?

Jenny: Yes, she loves reading English books.

We sometimes play English word games at

school...

3EL1/3PIBQ.5

Identifying the Causal Relationship between Ideas

® In this task, a majority of the students could 4. Jenny likes her friend because

identify the causal relationship of ideas 1) sheis pretty

built in the spoken text. When asked why 2 sheiskind

3)  she helps Jenny with her homework

Jenny liked her friend, students were able to

4) she lives in a big house

identify ‘she is kind’ and ‘she helps Jenny

with her homework’ as the correct answers E ; 1 :z:z
when they heard ‘My friend is very kind. ® C 2and3
She helps me with my English homework. 1 O D. 2and4
like her very much.’. 3EL1/3PIBQ.4

Distinguishing the Tone of Speaker When Expressing Doubt

¢ The majority of the students were able to identify the
correct picture of Jenny looking puzzled when they heard
her saying ‘That’s her pet. Yes, it’s small and cute. But

every time I touch it, it barks at me. I don't know why.’.

® A
3EL1/3PIBQ.3

120



ENGLISH LANGUAGE

Distinguishing a Small Range of Initial Consonants

® In this task, a majority of the students were able to distinguish initial consonants ‘D’
‘G’, ‘M’ and ‘T". They could identify ‘Mina’ as the name of Jenny’s best friend from
‘Dina’, ‘Gina’ and ‘Tina’ (3EL1/3 Part 1B Q.1).

Task Name: An Old Tree (Story)

Task Content: Sam lives in Tin Kong Village. It is very quiet and there are many trees. He
loves the old tree in front of his house and likes to sit under the old tree with his family. One
day, a man comes to the village and wants to cut down the old tree to build a new road there.
Sam is angry. The old tree tells the man not to kill it because trees and people are friends.
The man puts down his axe and Sam is very happy. He can sit under the old tree with his
family again.

Identifying Key Words on Familiar Topics

e In this task, almost all students were able to identify
key words on a familiar topic about weather conditions. AN | /
Students were able to identify the picture of sunny weather :Oi
as the time when Sam and his family liked to sit under the ~ \\
old tree while they heard ‘Sam and his family like to sit / |
under it on sunny days.’.
® A
3EL1 P2Q4

Distinguishing a Small Range of Initial Consonants

¢ In this task, a majority of the students could distinguish the name of a village. They
could distinguish ‘7in Kong’tfrom ‘Tin Bong’, ‘Tin Hong’ and ‘Tin Tong’ (3ELI Part
20.1).

Distinguishing the Tone of Speaker When Expressing Anger

® Most students could identify the speaker’s tone expressing
anger. They were able to identify Sam was angry when
they heard ‘Don t kill the tree. It’s my friend!’.

3EL1 P2Q.5
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Task Name: Jenny’s Neighbour (Conversation)

Task Content: Jenny talks to her new neighbour, Mr White. He is a dentist and lives with
his wife and two sons. He also has a dog. He is looking for a cake shop and Jenny tells him
about Daisy Bakery.

Identifying the Connection between Ideas Using Cohesive Devices

¢ In this task, students were able to identify the connection of ideas linked by ‘and’.
The majority of the students were able to tell that Mr White lives with his wife and
two sons when they heard ‘I live with my wife_and two sons.’ (3EL2 Part 1B Q.3).

4 Most students could also ldentlfy Jenny’s 5. Jenny’s favourite food 1s

favourite food as ‘cookies’ when the ideas

were contrasted by ‘but’:

Mr White: Does it sell sandwiches?

Jenny: Yes. It also sells cupcakes and bread. S ) B
But [ like the cookies most. They are yummy. ﬁ © P
S=
O c ® D
3EL2P1B Q.5

Distinguishing the Tone of Speaker When Expressing Fear

b

® Most students showed ability in distinguishing speakers
tones when expressing fear. They were able to identify the
correct picture of Jenny with a frightened look when they
heard ‘Oh, it’s a big dog!’.

3EL2 PIB Q.1

Distinguishing a Small Range of Initial Consonants

¢ In this task, a majority of the students were able to distinguish the name of the bakery
that Mr White could go to. They were capable of distinguishing ‘Daisy’ from ‘Haz)y’,
‘Maisy’ and ‘Tasty’ (3EL2 Part 1B Q.4).
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Task Name: At the Beach (Conversation)

Task Content: Jenny talks to her grandpa about her day at the beach. Her dad took her to
Davis Beach and Jenny played with a water gun and built a sandcastle with her mum. She
also drew a picture of the beach. Later on she met her classmate Shirley there and they
played with a beach ball. The ball hit the food when mum was taking the food out and there
was nothing to eat. Jenny’s dad took Jenny to a fast food shop. She ate a lot of food.

Identifying Key Words with Straightforward Verbal and Pictorial Cues

L4 In this taSk, most students could ldentlfy 6. What did Jenny and Shirley play with?

what Jenny and Shirley played with on the

beach and choose the correct picture with
straightforward verbal and pictorial cues

‘... We played with a beach ball.”. | ‘

0 c C b
3EL2/3 P2 Q.6

L Students could also Correctly ldentlfy the s Jenny drew a picture of the beach. Which one is it?

picture drawn by Jenny ‘...But I drew a
picture of the beach. Look, there are many

people swimming in the sea.’.

O
®)
=]

€

3EL2/3P2 Q.5
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Identifying the Connection between Ideas Using Cohesive Devices

L4 In this taSk, students were able to ldentlfy 8. What did Jenny eat at a fast food shop?

the connection of ideas linked by ‘also’.
Most students were able to identify the
food that Jenny ate at the fast food shop
when they heard Jenny saying ‘... Mum ate

a hamburger and an apple pie. I was very

hungry so I ate two sandwiches. I also had

four chicken wings.’.

® C (O]

3EL2/3 P2 Q.8

3.  What did Jenny do on the beach?

¢ The majority of the students could also
identify the things that Jenny did on the

1, 2.

beach when the ideas were linked by ‘f00’

in the spoken text: ‘I played with a water

gun on the beach. Mum and I built a big -

sandcastle too.’

land3
1 and 4

2and3

j
o N w e

2and4

3EL2/3 P2 Q.3

Distinguishing the Tone of Speaker When Expressing Sadness

® Themajority ofthe students showed ability indistinguishing
the speaker’s tone when he/she expressed sadness. When
they heard Jenny saying °...I built a big sandcastle too...

But the water came suddenly and washed it away.’, they

were able to choose the picture of Jenny with a sad face.

® B
3EL2/3P2Q4
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P.3 Reading

Design of Reading Papers

There are three reading sub-papers altogether, namely 3ERW1, 3ERW2 and 3ERW3. In the

sub-papers, there are eight reading tasks:

Tasks Text-types
Book Covers Book cover
School Open Day Card
Staying with Grandma Notes
A School Picnic Diary
Contents Page Contents Page
The Menu Menu
Insects Poster
A Clever Dog Story

Performance of Students with Minimally Acceptable Levels of Basic Competence in
Reading Tasks

Students with minimally acceptable levels of basic competence were able to

identify key words on familiar topics

o identify key words with the help of straightforward contextual clues and pictorial

cues
® identify the connection between ideas with the help of cohesive devices
¢ identify the connection of ideas in a menu/poster

e apply a small range of simple reference skills to obtain information from book covers

and the contents page

e predict content from book covers and contents page with the help of pictorial cues

and contextual clues

¢ interpret unfamiliar words with the help of contextual clues and pictorial cues
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Task Name: Book Covers (Book Cover)

Task Content: Peter looked at the book covers of ‘Mary s Christmas Party’ and ‘Bobby the
Bookworm’.

Obtaining Information from Book Covers

¢ In this task, a majority of the students were able to identify r———————

Easy Reader 3

the author of a book from the book cover. They were able e
Christmas

to identify ‘Sandy Mark’ as the author of the book ‘Mary s Party

Christmas Party’ (3ERW1/3 Part 1 Q.1). The majority of o
the students could also identify that there were word cards \ stickers /7 SRR
Story by Sandy Mark

in ‘Bobby the Bookworm’ when reading the book cover Pictures by Geonge Brown
(3ERW1/3 Part 1 Q.2).

Read l'orfl" o
Fun (%74 )

pobby the !ookwq-m

Written by Angela Low
Illustrated by Susan White

Predicting Content from Book Covers

e In this task, most students were able to 4 which picture can Peter see in ‘Mary’s Christmas Party’?

deduce meaning from the book cover
of ‘Mary’s Christmas Party’. With the

help of the pictorial cues and contextual

clues on this book cover, they were able

to predict that Peter could see the picture

of Mary opening Christmas gifts beside
a Christmas tree in the book.

3ERW1/3 Part 1 Q.4
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Task Name: School Open Day (Card)

Task Content: Peter read a card from school about School Open Day. In the card, details of

the School Open Day were given: date, time, programmes, etc.

Tin Tin Primary School
We invite you all 1o onr
School Open Day

24" October 2014, Friday (1 pm. - 7 p.m.)

25™ October 2014, Samurday (9 am. - S p.m.)

A fun day for you and your family
COME and SEE

- Drawings and photos by students in the Playground
- A Magic Show by old students in the School Hall

= A Dance Show by our school dance team in the

Activity Room
and ENJOY

Cookies, sandwiches and drinks prepared by parents

Please visit www openday ttps edu.hk for more information

Identifying Key Words on Familiar Topics

In this task, a majority of the students 2.

were able to identify key words on

familiar topics such as dates and days

in the card. They could understand that
Peter’s parents could visit the school on
two days, i.e. 24™ October 2014, Friday
and 25" October 2014, Saturday.

Peter’s parents can visit the school on days.

® A
O B.
O cC 4
O D s

3ERW1 Part2 Q.2

[

[*¥]

Identifying the Connection between Ideas Linked by Cohesive Devices

The majority of the students were able to
identify the connection of ideas linked by
‘and’. They were able to identify the food and
drinks that parents were going to make for the
Open Day by referring to the information in
the card ‘Cookies, sandwiches and drinks

prepared by parents’.

5. Parents are going to make for the Open Day.

L 2.

oh || Of

. 1,2and3

. 1.2and4

E
N w o

. l.3and4
® D 2.3and4

3ERW1 Part 2 Q.5
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Task Name: Staying with Grandma (Notes)

Task Content: Peter did a project about his summer holiday. He has written some notes

about how he spent his days with Grandma.

Monday s @_\

Grandma enjoys T went hiking with
cooking. She cooked Grandma in the hills
chicken wings for me. from 9 - 11 am. I was
Yummyl =\ tired| C&}:}

-\s'?ah;;
S
CETTN
(G )

.

Grandma

Wednesday

Grandma loves telling
stories. She told me a
story about giants. T
was afraid|

Staying with >

/Thursday
I helped Grandma clean
the floor. I also washed
the clothes and dishes. T
dropped a bowl and it

broke. Sorry, Grandma.
(A

2

Identifying Key Words with Straightforward Contextual Clues

* A majority of the students were able to identify key words about days of the week
with straightforward contextual clues in the notes. When asked about the number
of days Peter stayed at Grandma’s home, students were able to identify ‘Monday’,
‘Tuesday’, ‘ Wednesday’ and ‘ Thursday’ in the notes and choose ‘4 days’ as the correct
answer (3ERWI Part 3 Q.1). Students could also identify ‘Wednesday’ as the day on
which Grandma told Peter a story (3ERWI Part 3 Q.6).

®* A majority of the students were also able to match the
correct picture with the key word identified in the notes.
When asked about how Peter felt after eating the chicken
wings, they could match the picture of Peter with a smiling

face with the key word ‘Yummy!".

® A
3ERW1 Part 3 Q.2



ENGLISH LANGUAGE

Identifying the Connection between Ideas Linked by Cohesive Devices

The majority of the students were able
to identify the connection of ideas linked
by ‘also’. They were able to identify the
things that Peter did for Grandma when
the ideas were linked explicitly by a
cohesive device in the notes: ‘I helped
Grandma clean the floor. I also washed
the clothes and dishes.’

4,

What did Peter do for Grandma?

1.

2.

O 0O @ O

A
B.
C. 1l.3and4
D.

. 1.2and3

1.2and 4

2.3and 4

3ERWI Part 3 Q.4

Interpreting Unfamiliar Words with Contextual Clues and Pictorial Cues

Students were able to interpret the
meaning of unfamiliar words with the
help of contextual clues and pictorial
cues. When asked which book Grandma
used to tell a story to Peter, the majority
of the students were able to interpret the
meaning of the unfamiliar word ‘giants’
as something which was frightening
with the help of the contextual clue ‘/
was afraid’ and the pictorial cues given

in the options.

7. Which book did Grandma use to tell the story?

3

O c O b

ERW]1 Part 3 Q.7
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Task Name: A School Picnic (Diary)

Task Content: Peter wrote a diary about his school picnic. He went to Sunny Park on a
school bus. When he arrived at the park, he took some photos and his classmates played
other games. Peter played football with Tommy later and the ball got stuck in a tree. Finally,
Mr King came to help.

Friday 14™ March 2014

It was cloudy today. My classmates and I had a picnic.
We took the school bus to Sunny Park. On the way, we

listened to music and sang songs with our class teacher, Mr
Lo. 5

When we arrived at the park, I took some photos. Seme

classmates played badminton and some skipped. It was funl

Later I played football with Tommy. He kicked the ball
high into the air. It got stuck in a tree. We wanted to get it
down from the tree, but it was too high. We were sad. 10

A man came to help. He jumped and hit the ball. It fell
from the tree. When Tommy and I got the ball back, we
thanked him and he talked to us. His name was Mr King. He

was from Canada. He said my English was good. I was happy.

Identifying Key Words with Pictorial Cues

L4 A maj ority of the students were able t0 1. What did Peter and his classmates do on the school bus?

identify the activity that Peter and his

classmates did on the school bus with

the help of pictorial cues. They could
match the picture of students singing on
the school bus with the key words found

in the diary: ‘...we listened to music and

sang songs... .

L_ -t'r'i.‘g \-
g
Y

3ERW1/2 Part 4 Q.1
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Interpreting Unfamiliar Words with Contextual Clues and Pictorial Cues

The majority of the students showed 5. Readlines9—10. Whers was the ball?

ability in interpreting unfamiliar words
by using contextual clues and pictorial
cues. When asked where the ball was,
they interpreted the meaning of the

unfamiliar words ‘It got stuck in a tree’

with the help of the contextual clue ‘We

wanted to get it down from the tree, but

it was too high.’ and pictorial cues given
in the options to get the correct answer.

Task Name: Contents Page (Contents Page)

® a
& el
3ERW1/2 Part 4 Q.5

Task Content: Peter read the contents page of ‘Drawing for Kids’.

Contents
Chapter 1 Chapter 2
Things You Need The World
Pencils Page 2 Plants Page 8
Crayons Page 6 Sky Page 12
Chapter 3 Chapter 4
People Cartoons
Faces Page 15 Robots Page 22
Hands Page 18 Animals Page 30

Obtaining Information from a Contents Page

In this task, most students were able to obtain
information from the contents page of a book.
They could identify that there were a total of four
chapters in the book ‘Drawing for Kids’.

1. How many chapters are there in this book?

O A 1
O B 2
O c 3
® D 4

3ERW2 Part 1 Q.1
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¢ In reading the contents page, a majority of the
students could also point out that Peter could

learn to draw robots in Chapter 4.

Predicting Content from a Contents Page

¢ In this task, many students were able to predict
content of a chapter by reading the contents
page of ‘Drawing for Kids’. Students were
able to predict that Chapter 3 was about ideas

for drawing faces and hands with the help of
contextual clues on the contents page. Students
also showed they were able to predict that the
sentence ‘There are four kinds of pencils for
you to choose.” was from Chapter 1 by reading

information under Chapter 1: ‘Pencils’.

Task Name: The Menu (Menu)

5.

Peter can learn to draw robots in
O A, Chapter 1
O B. Chapter2
O C. Chapter3
@® D. Chapterd

3ERW2 Part 1 Q.4

Chapter 3 is about

O A
O B.
® C
O D.

how to draw animals and robots
things needed for drawing
ideas for drawing faces and hands

drawing plants and sky

3ERW2 Part 1 Q.5

“There are four kinds of pencils for you to choose.”

This sentence is from

® A Chapterl

O B. Chapter2

O C. Chapter3
O D. Chapter4

3ERW2 Part 1 Q.2

Task Content: Peter and his friend, Jimmy, were at a fast food shop reading a menu.

Every Day!

BBB8EBBEBBEBEEE

'g { :R!ﬂllllll *s Sandwiche ' _'- g

|& B“'S:""r "’:" ot X Tise 1oy with &
£ e - every burger 2

& $Izs $16 \ &

& | | Sandwiches ==/ &

| &¢| | Hom ond Cheese  Beef and Cheese Chicken  Egg

Sl $25 $22 $20  $15 &

3 French Fries | s Q

& Large Medium Small &

| S $10 48 45 Q

| £ | Drinks

=£ Cola = Apple Juice = milk Hot Lemon Tea | @

|&| |87 $1 $12 & $10 &

{3 my 1

53: & .ﬂppz'la_.lsul;.;.— 3] Q

2| 8

8 & 8

Identifving Key Words on Familiar Topics

® In this task, a majority of the students could identify key words on the menu about a

familiar topic such as food, with the help of contextual clues and pictorial cues. By

reading the menu, students were able to tell that Jimmy could buy an egg sandwich

if he has only got $18 (3ERW2/3 Part 2 Q.4).
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Identifying the Connection of Ideas in a Menu

L4 The maj Ol‘ity of the students were 2 pewr goes to the fast food shop at 4 p.m. He orders a bottle of apple juice.

able to identify the connection }.Ie 1“‘“‘);‘”

A 9

of ideas in the menu. They could o B s10

answer that Peter had to pay $9 O ¢ su

.. O D. 2

to buy a bottle of apple juice at a pos
3ERW2/3 Part2 Q.2

specified time by referring to the

menu:
<> Apple Juice — $9
= 2-5pm.
|| Every Day!

Task Name: Insects (Poster)

Task Content: Peter read a poster at school. It was for a talk about insects in the parks.

Information about the talk such as date, time, place and key points of the talk was given.

Tin Tin Primary School
%e3e  Insects in Our Parks
ﬁﬁ A talk by Mr James Ho
Member of Hong Kong Insects Club and
Teacher at Choi Hung Primary School 5
Date: 15" March 2014 (Saturday) L '__'j“{-
Time: 2:00 p.m. - 3:20 p.m. ’}”
Place: School Hall ’f\;{f{
Key Polnts of the Talk Laa
Where Insects live 10
What insects eat and how they look
Tickets
Go to Miss Judy Chan from 19 to 267 February for free tickets
For More Information
Pleasze contact Miss Mary Lo or Mr Tony Wong in the schocl 15
office -
G I 4
2%

Identifving Key Words on Familiar Topics

e In this task, many students were able to identify key words on a familiar topic (i.e.
names) in the poster with the help of contextual clues. They were able to identify the
speaker of the talk as ‘James Ho’ by referring to the contextual clue ‘A talk by Mr
James Ho’ given in the poster (3ERW2/3 Part 3 Q.1).

Identifying the Connection of Ideas in the Poster

® A majority of the students could also identify the duration of the talk (i.e. 1 hour 30

minutes) by interpreting the connection of ideas about the time of the talk given in the

poster: Time: 2:00 p.m. — 3:30 p.m. (3ERW?2/3 Part 3 Q.3).
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P.3 Writing

Students were required to complete one writing task in about 30 words. Students generally

understood the task requirements. In terms of content, students were able to provide a factual

account of the story based on the pictures with almost no supporting details for ‘A¢ the Toy

Shop’ and they could provide brief and relevant ideas using the prompts for ‘My Birthday’.

In terms of language, students were able to use a small range of vocabulary, sentence patterns

and/or cohesive devices fairly appropriately, with some grammatical and spelling mistakes in

both writing tasks.

At the Toy Shop (3ERW1/3ERW2 Part 5)

In this writing task, students were asked to write a story about what happened in the toy shop

based on the given pictures.

Part 5

Peter is writing a story about David and his mum in a toy shop.

You are Peter. Look at the pictures and write the story in about 30 words.
+ You may use the words in the boxes to help you.

+ What happens in the end? Finish the story.

gun Fun Yoy Spop,

| like it!

/’" co.

I c 0
[ -~ f—
)

l look at ’ | buy I
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Student Exemplar 1

“un To

10 bie Fun

Provides a factual account of the story based on the pictures, with almost no supporting
. details '

An ending is given to the story

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Language:

+—e Uses a small range of vocabulary: sad, angry

«eee Writes short and simple sentences:...Mum and I goes to the Fun Fun Toy shop...I
says ‘I like it!’

—— Uses a small range of cohesive devices: and, but

A Makes some grammatical mistakes:...Mum and I goes to...I wants to buy...

(O Makes some spelling mistakes: loot (look), Finlly (Finally)
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Student Exemplar 2
_ 1
' <j ﬁvdﬂv Mum al«@ ne R Fun Fun Ow %;, E@aw
{95{’} #’3 ’“i(’ Mb(m ?5 }z’y’k: f”(i” M’ oy C&\rSJ

<:|[i il o TAE b ro})o‘fs ah

OOOOOOOOOOOOOOOOOOOOOOOOD:

Content:

Provides a factual account of the story based on the pictorial cues, with almost no

supporting details

An ending is given to the story

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

&
OGOOBOOORIOOG OGO OOIOOOOIOGIRI OGO GOOOOIIOOOHIIOMIOOIOIHIOIRIOGIIHIOHIIOOOOIOIHIOIOORIOOIHIIIOOORI OGSO

Language:

+—e Uses a small range of vocabulary: sorry
+eee Writes short and simple sentences: / play a robots but it break.

—— Uses a small range of cohesive devices: because, but, and

Mum is look at the toy cars.

A Makes some grammatical mistakes:... Mum take me go...because today is big sale.
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In this writing task, students were asked to write about his/her birthday with the help of

My Birthday (3ERWS3 Part 5)

prompts.

Part 5

You are writing about your birthday.

Write about 30 words.

You may use your own ideas or the following questions to help you:

What did you

do on your
birthday?

What did you
get for your
birthday?

137



138

ﬂ/‘t\! DI LULOK'" Cﬁt ]6 ;m’n“w@‘ﬂ/

ENGLISH LANGUAGE

Student Exemplar 3

G A

~
S

[
l bu\f tish Da ’(:3

llf Where dld J

1 \ you go? /
ﬁ’ﬁ '"i'a ; $ s
/‘_ L

Lief, B/ O
55‘3?‘\ What did you

i 1 1rt ﬂ\'
g;gw”&f; NW( WWQL % MW( QCM,»{ T m{q \b B

r—e do on your |

\

/

A
51‘6’?{17 hﬁx mlnc/ Can Eﬂv ‘fﬁkf-l

.............?.....{..—

¢ Content:

Provides brief and relevant ideas to the questions

__@
Y

( How d1d vou
feel? Wh

L

\_

Language:

+— Uses a small range of vocabulary: shirt, glad

ee++ Writes short and simple sentences: ‘I buy some thing.’, ‘I can buy toys.’
— Uses a small range of cohesive devices: because, and

A Makes some grammatical mistakes: My birthday at 16" January. I can shopping...
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Student Exemplar 4

@ —

Where dld

rLfiSt do»“/ /a5 My Da“ZLH&)M“Lwﬁ If‘> \
E. i ﬂf} [J;xﬂi ;ﬁﬁ?”ﬁ ﬁ?;"‘- /
;| o—S

. 7 Af What did you ‘|
&\/ 3\/\/;0 '\j‘bfﬂp{ ﬂ,‘[ do on your

i’.. [ 0000060000000 Il'thd"l.\'
114

(060 Daoks
s /\_/
WE_cai PLAYE /j{ ' HO“ did you
S (f teei‘\\ h/

OOOOOOOOOOOOOOOOOOOOOOOVOOO OOV OO0

e

Content:

Provides brief and relevant ideas to the questions

OOOOOOOOOOOOOCOOOOOOOOOOOOOOOOOOOOOOOOO COOOOOOOOOOOOOOOOOOOOOOOO SOOI OOOOOOOOOOOOO

Language:

+—o Uses a small range of vocabulary: bought, drinks

«see Writes short and simple sentences: In the birthday, we were ate birthday cakes...1
felt so happy.

—— Uses a small range of cohesive devices: and, Because

A Makes some grammatical mistakes: we were ate birthday cakes... Because we

can played

(O Makes some spelling mistakes: super maret (supermarket), perents (presents).
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P.3 Speaking

Depending on the size of the school, a sample of either 12 or 24 students were randomly

selected to participate in the oral assessment. No attempt was made to report results of

schools in terms of the percent achieving basic competency in speaking because of the small
sample size. However, a descriptive summary of the overall performance levels of students

can be found in the ‘General Comments on P.3 Student Performances’ section.

Best Performance of P.3 Students in TSA 2014
P.3 Listening

Performance of Students with Best Performance in Listening Tasks

Students with best performance were able to

® identify key words related to sizes and shapes

e distinguish a small range of vowel sounds

¢ identify the connection of ideas with causal relationship

For task contents, please refer to ‘Performance of Students with Minimally Acceptable

Levels of Basic Competence in Listening Tasks’ Section.

Identifying Key Words Related to Sizes and Shapes

g The more able students could ldentlfy key 4. Which stamp does Miss Chan give Jenny?

words related to sizes and shapes. When
asked to identify the stamp which Miss

Chan gave Jenny, students were able to

s
AN

choose the correct answer when they heard
‘It has three small fish with black spots.’. QA @5

AP

O € ® D

3EL1/2 P1A ‘Jenny’s Hobby’ Q.4
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Distinguishing a Small Range of Vowel Sounds

¢ Students with best performance showed ability in distinguishing some vowel sounds.

When asked the name of the shop that Jenny got the stamps from, they were capable

of distinguishing ‘Finny’ from ‘Funny’, ‘Fonny’ and ‘Fanny’ (3ELI1/2 Part 14

Jenny's Hobby’ Q.2).

Identifving the Connection of Ideas with Causal Relationship

®  When listening to the story about an old
tree, the more able students could identify

‘Many leaves fall from the old tree’ as the

reason why the man (who wanted to kill
the tree) was afraid upon hearing ‘Suddenly
many leaves fall from the tree. The man is
afraid.’. They showed an understanding

of the connection of ideas with causal

relationship.

P.3 Reading

6. Why is the man afraid?

O
O
®
O

Al
B.
C.
D.

He wants to build a new road.
Sam wants to cut down the old tree.
Many leaves fall from the old tree.

Sam and the old tree are friends.

3ELI1 P2 ‘An OId Tree’ Q.6

Performance of Students with Best Performance in Reading Tasks

Students with best performance were able to

identify key words on less familiar topics/with distractors built in the reading texts

® identify the connection of ideas with causal relationship/connection of more than two

ideas
¢ follow pronoun references in a poster

® obtain information from the contents page

For task contents, please refer to ‘Performance of Students with Minimally Acceptable

Levels of Basic Competence in Reading Tasks’ Section.

Identifying Key Words on Less Familiar Topics

e Students with best performance showed their ability to identify key words on less

familiar topics. When reading a card about the School Open Day, students were
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asked where they could find more information about the Open Day. Students with

best performance were able to identify key words ‘Please visit www.openday.ttps.

edu.hk for more information’ on the card and choose ‘on the school website’ as the
correct answer (3ERW1 Part 2 ‘School Open Day’ Q.6).

When reading a menu of a fast food shop, the more able students could tell that there
were two kinds of burgers on the menu by locating key words ‘Fish’ and ‘Beef’ under
‘Burgers’ (3ERW2/3 Part 2 ‘The Menu’ Q.1).

Identifying Key Words with Distractors Built in the Reading Texts

Students with best performance could also identify key words, even with distractors
built in the reading texts. When students were asked to read a poster about a talk
‘Insects in Our Parks’, the more able students could get more information about the
talk from Mary Lo, among distractors ‘Choi Hung Primary School’, ‘Hong Kong
Insects Club’ and ‘Judy Chan’ (3ERW?2/3 Part 3 ‘Insects’ Q.7). Also, when students
were asked about the venue of the talk, they were able to locate the key words
‘School Hall’ in the poster and showed understanding that the talk would be held at
the school hall of ‘Tin Tin Primary School’ among other distractors (‘in the park’,
‘at Hong Kong Insects Club’, ‘at Choi Hung Primary School’) (3ERW2/3 Part 3
‘Insects’ Q.2).

In reading the diary about the school picnic, the more able students could identify
key words about what Peter did when he arrived at the park (took pictures), among
the things that the other students did (played badminton, skipped) which were given
in the reading text (3ERW1/2 Part 4 ‘A School Picnic’Q.3).

Identifying the Connection of Ideas with Causal Relationship

When asked to read Peter’s diary about his 7. why was Peter happy?

picnic day, the more able students were able O A. Peter jumped and hit the ball.

to identify why Peter was happy, indicating C B. MrKing was from Canada.

their understanding of the connection of O C. Peter talked to Mr King in English.
ideas with causal relationship. They could ® D. MrKing said his English was good.

identify ‘Mr King said his English was 3ERW1/2 P4 °A School Picnic’ Q.7
good’ as the reason for Peter being happy
when they read ‘He said my English was

good. [ was happy.’ in the diary.
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Identifying the Connection of More than Two Ideas

¢ The more able students could identify the 4  What is the talk about?

connection of more than two ideas when 1) the places where insects live

reading the poster about ‘Insects in Our Parks’. 2) the food insects cat

When asked about the content of the talk, 3) what insects can do

they were able to identify the connection 4) how insects look

of the ideas listed under ‘Key Points of O A 1 2and3

the Talk’ and choose the correct answer. ® B 1 2andd

Key Polnts of the Talk O C 1. 3andd
E::tr?r::::tc:ig:\;d how they look O Do dendd

3ERW2/3 P3 ‘Insects’ Q.4
Following Pronoun References in a Poster

® When reading the same piece Of 5 Readline 11. The word ‘they’ refers to

information shown above, the more ® A insects

able students could interpret ‘they’ as O B. freetickets

. O C. key points of the talk
‘insects’ when the pronoun was close v pomts ot fhe ta

O D. James Ho and Judy Chan
3ERW2/3 P3 ‘Insects’ Q.5

to the subject it referred.

Obtaining Information from a Contents Page

® By reading the contents page of the 3. Petercanlearn how to draw clouds on

book ‘Drawing for Kids’, the more able O A page9
students could identify that Peter could ® B. pagel3
O C. page20

O D. page3l

3ERW2 P1 ‘Contents Page’ Q.3

learn to draw clouds on page I3 when
they referred to Chapter 2 about ‘Sky .

P.3 Writing

For ‘At the Toy Shop’, students with good writing skills were able to provide a logical story

based on pictures with many supporting details. The description was very clear and coherent.
For ‘My Birthday’, students could provide relevant ideas with many supporting details or
examples based on the prompts. The ideas were well organised and coherent. In terms of
language, students were able to use a range of vocabulary, sentence patterns and cohesive

devices appropriately with minor, few or no grammatical and spelling mistakes.
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At the Toy Shop (3ERW1/3ERW?2 Part 5)

Student Exemplar 5

1
Ore, (:\{;33 David and b mather wert Yo Fun Fun Toy |$ )

J
%nn M‘apn it had & h‘f ”A V\”ﬂeh ‘Hneu cw‘w?;dﬁDav 3

J J 1 A
Sow 0. robol ond  he wmrff@a To buy Fflli}hegzpa\ug]ﬁ‘>

JFOO\< Jvhe ro\zojf mAJF cﬂf Jrha s\ﬁe\c JTO OO\< ’d ﬁ

mather glso needed David Jr@ ooy tho \owo\wm

robat ﬁmsQW At \ast, Dovid a) for The mﬂiﬁ
m’x& w@\’\"\" home %a&\uJ
r—

¢ Content:

Provides a story with many supporting details

A logical ending with many details is given

Language:

+—e Uses a range of vocabulary: shelf, broken, sadly

+eee Uses a range of sentence patterns: Unluckly, the robot accidentaly slipped out of his
hands and broke when it dropped on the floor. When his mother saw that, she was

furious and shouted at David as if she were a lion.

—— Uses a range of cohesive devices: When, Then, also
(O Makes a few spelling mistakes: Unluckly (Unluckily), accidentaly (accidentally)
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Student Exemplar 6

1

[@m@-cdcw. e Douid®s Weetndan. Danid and big
T S ) ,—\_"

A P -
Ot W EYY N o Foas BOOYS T\F\Q“@J WNOE O \'—} AR Q‘\C‘x,\@z‘
= g E R R R E R R E RN K]

Los Den 9o By went Pheco e Sty G Tou

A a5 s o - . sl
P Whe e Toeu sa@eed vn L Phoo Soan oo \h’\ o
I o000 0ssesveeseseseeee - 0 e

Em\\:\c\ Mkes reh ™™ So 4\\(\@\1\ Seddec) N r\\z\\ o meta) oot o Dowt o

Koo H - A\ ! " i -
NI Yo DM erann e oofmeac hes oo Alsceust o8 RR o/, HWe
—_—T i} B

VO, TonoT

PAaEd Lo e, et Seoin lown o )8
= A 0000000000000 000

SRS S sy N en s Ve, Cobet Sl tnd bk Dand
o N - i o - ” s s oY
Sl S C,C\C;\II(\\‘; A d omd Y Gyt ec) $a¢ Ahe \D'( o tovet,
CE—

. . )
Vet wteed hentne . Vani a% Ao wind o sng aaaie  He Slesd
) B

Com {ovet

.

w N LI N ' AR .
Totnem oty . Thies oo wins v Anad, YUand s A SALG S A 2T 1y (A
> = = : . = D J]

Content:

Provides a story with many supporting details

A'logical ending with details is given to the story

Language:

+—e Uses a range of vocabulary: decided, discount, mechanic

«ee¢ Uses a range of sentence patterns: ‘There was a big sale in Fun Fun Toy Shop so they
went there to buy a toy.”, ‘When they went in, they saw a lot of toys.’, ‘Suddenly, the
robot slipped from David's hands.’

—— Uses a range of cohesive devices: and, so, because

A Makes a few grammatical mistakes:...because the robots has a discount of 33%...

David and his mum payed for the broken robot.
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My Birthday (3ERW3 Part 5)

N
'

1 Student Exemplar 7

When was
your
birthday?

r o R st _ ,
Mo bi (\/U;Y?/ﬁv w18 on 2l Marh. al<o
- ) S~—
A /. S '
lknown o 2] &/) miy It b %/m/@m L
I I 7 =3 :7 v gD
¢ 7[/)6(7/«9”/ r/’)mm émf/{v Inyit ~/ /nf’g of 74‘/'\5/1&{5

w Tt me. 1
T -

&

/

i %

Where dld
you go?

\_/

’f)//ﬁ(mo/( /0/1/1 c«/mn/ ';/r")/‘/ by 7£ﬁw'“
L v J/

A whil %/)pn =) a,o+ l/mm:)[) f)wm/ n/&‘:m@a&
’\—l 7 )

\A/?—‘eh C’&C 4/1 we  adte /;Jiqg‘é,mﬁ_/

%/%/7(- D verig m)p/y/ e
nii o= -
Whe o ‘.
won ¢ really, <ad MM Letende wayed,

|
|
!
J

Vs

What did you
do on your
birthday?

W,

U
I

“II
/

O\
AN

VAR VAR V A ¥
"%

How did you

@ F[nu«: to  me o\,mnzf wont f/‘f g Tflva/ﬂ '\ feel? Why? '
T 7 ,

| et - fi(u ron +Fo ﬁ/nﬁ Drelentd ama(, \
0?6/\756’(4 them 1

o

‘/ jDP 5/’0“54 ()T/3 jfﬂﬁ'f’k [the ()/ﬂ//‘s,)w

,/ What did you
get for vour
birthday?

b@oks L_ﬂim~ f‘»‘/Pmnoﬂ@ bpnow T toy :»’»'Lﬂf?mj-_

O
)
2

-~
Ly

z(m/l/umn Daﬁ{ [Ty, ‘f'%mﬂ}(‘—’ﬂf 7“ (F=A i %Dmma/‘m\u
\ 4

+— Uses a range of vocabulary: known as, bored, drawing pads

e+++ Uses a range of sentence patterns: ‘Affer that, we ate lunch.’, ‘When it was time to
leave, I was really sad.’
—— Uses a range of cohesive devices: also, then

(O Makes some spelling mistakes: celabrate (celebrate), practiclly (practically)
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Y

N\
¥

Student Exemplar 8

1

E\/\\\ %\th

X»tF\ CJ{ dﬂ@
E /

When was
your
birthday?

P
\
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What did you
get for your
birthday?

\_

Please do not write in the margin.

and £atl Wz?? \om%_m ?’\ t

How did vou

\ feel? Wh

&
1)
3

O\\D\,Du cm(&exc t\m{) I Remg {olt
bmi&m arty very mu,

J EAWZ=! T
PNV e Y]
l\//‘)ij: OCF(\ I 5@ Treaseel T Oren
FND OF PAPER

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

¢ Content:

Provides relevant ideas to the questions with many supporting details

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Language:
+— Uses a range of vocabulary: lovely present, a great time

ee++ Uses a range of sentence patterns: ‘/ held a birthday party in my home.’, ‘It was a
teddy bear!’, © We ate a lot of delicious food.’
—— Use of cohesive devices: and

(O Makes a few spelling mistakes: (biscuts (biscuits), Horray! (Hooray!)
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P.3 Speaking

Students with the best performance demonstrated competence in the following areas:

Reading Aloud

¢  Students with the best performance were able to read a short text fluently and clearly

with appropriate pausing and intonation. They made very few or no pronunciation

mistakes.

Expression of Personal Experiences

® Students with good speaking skill could provide relevant answers to most of the
questions with some elaboration. They were able to respond to most of the questions
naturally and readily.

Picture Description

e Students with the best performance could provide relevant answers to most of the
questions. They responded naturally and readily with some elaboration to the

questions. They were able to speak clearly with very few pronunciation mistakes.

General Comments on P.3 Student Performances

P.3 Listening

® The performance of students in listening was similar to that of last year. On the

whole, they could identify key words in different text types such as conversations

and a story. They showed ability in following the flow of the conversations between

speakers and the development of the story.

Identifying Key Words

e Students’ performance was stable in identifying key words in spoken texts. They

could identify key words on familiar topics and related to daily life experiences such

as districts, games and weather conditions. They could also identify key words and

answer the questions correctly even with distractors built in the spoken texts. Similar

to last year, spoken clues and pictorial cues were useful in helping students identify

key words and match the correct pictures in the questions.
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Identifying the Connection between Ideas

The performance of students in identifying the connection between ideas in spoken
texts was stable. Students were generally able to identify the connection of ideas that
were linked explicitly by cohesive devices such as ‘also’, ‘but’, ‘too’ and ‘and’. They

could also understand the causal relationship of ideas in the spoken texts.

Distinguishing Intonation

The performance of students in distinguishing a speaker’s tone of voice was stable,

showing that they were able to understand basic differences in intonation. They

could distinguish the tone of a speaker showing excitement, anger, fear, sadness
and doubt.

Distinguishing Sounds

Students’ performance in discriminating between a small range of initial consonants
was stable. They could distinguish words with initial consonants ‘Kong’from ‘Bong’,
‘Hong’ and ‘Tong’, ‘Daisy’ from ‘Hazy’, ‘Maisy’ and ‘Tasty’, ‘Mina’ from ‘Dina’,
‘Gina’ and ‘Tina’. However, only the more able students could discriminate vowel

sounds, such as ‘Finny’ from ‘Funny’, ‘Fonny’ and ‘Fanny’.

P.3 Reading

The performance of students in reading was similar to that of last year. On the whole,

students could identify key words and the connection of ideas in different text types
such as a menu, a diary, a card, a poster and notes. They also showed ability in
obtaining information from the book covers and contents page of a book. They
could also predict contents using the book covers and the contents page. Contextual
clues and pictorial cues were found to be helpful to students in the interpretation
of unfamiliar words. However, only the more able students could follow pronoun

references in reading texts.

Identifying Key Words

The performance of students in identifying key words in reading texts was stable.
They were able to identify key words on familiar topics such as days, dates, food

and name. It was also found that when given contextual clues and pictorial cues,

students were able to make use of the clues to get the correct answers.
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Identifying the Connection between Ideas

Students’ performances in identifying the connection between ideas were stable.
Students were generally able to work out the connection between ideas that were
explicitly linked by cohesive devices such as ‘and’ and ‘also’. They could also
identify the connection of ideas in the menu. However, it seemed that only the more

able students could identify the causal relationship of ideas in the reading texts.

Applying Simple Reference Skills

The performance of students in applying simple reference skills to obtain information
from book covers and contents page was stable. They could identify information

about the author on the book cover. They were also able to identify the total number

of chapters in the book and the content of a chapter. With the help of contextual

clues and pictorial cues, they could point out that there were word cards in one of the
books. However, fewer students could identify what they could see in a chapter when

the contextual clues given were not straightforward.

Predicting Content

The performance of students in predicting content based on book covers was stable.

When given pictorial cues and contextual clues on the book covers and contents

page, many students were able to deduce which picture they could see in the book

and the possible content of a chapter.

Following Reference Words

Students’ performance in following pronoun references was similar to last year. It is
still a challenge for students to follow pronoun references in reading texts. Only the

more able students could follow pronoun references when the pronoun was close to

the subject it referred.

Interpreting Unfamiliar Words

The performance of students in interpreting unfamiliar words was similar to last year.

Students were able to interpret meaning of the unfamiliar words when straightforward

contextual clues were given.
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P.3 Writing

There were two writing tasks in the three sub-papers. For ‘At the Toy Shop’, students
were given word prompts ‘look at’, ‘buy’ and ‘drop/break’ for the three pictures and

were asked to write a story about what happened in the toy shop. They were also

asked to provide an ending to the story. In general, students were able to write a

factual account of the story with an ending. The ideas provided were quite clear and

relevant, though not much elaboration was given. As the topic was quite familiar to

the students, more students were able to elaborate their ideas in their writing. More
students could use a small range of vocabulary and sentence patterns when writing

the story.

In ‘My Birthday’, students were asked to write about their birthday. Question prompts
were given to help students write: ‘When was your birthday?’, ‘Where did you go?’,
‘What did you do on your birthday?’, ‘What did you get for your birthday?’ and
‘How did you feel? Why?’. Students were generally able to respond to the questions

with brief but relevant ideas. The organization of the ideas was good. As the topic
was also familiar to the students, they could use more vocabulary related to the topic

and use a variety of sentence patterns in expressing their ideas.

At the Toy Shop

Providing Ideas Based on the Pictures and Word Prompts Without Much Elaboration

The overall performance of students in writing stories in 2014 is similar to that of

2013. On the whole, students were able to write a short story with a clear storyline

based on the pictures:

»  Last Sunday, Mum and I went to Fun Fun Toy Shop.
» Isaw arobot. I liked it very much.

»  Suddly the robot dropped on the floor and breaked a arm. I was sad.
In general, students were able to use the word prompts ‘look at’, ‘buy’ and ‘drop/

break’ to write the story. Some students also used the vocabulary given in the first
picture (e.g. Fun Fun Toy Shop, Big Sale) to provide more details in the story.
However, they could not write correctly with the word prompts ‘Big Sale’: ‘Mum
and David go to the Fun Fun Toy Shop Big Sale on Monday.’.
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The more capable students were able to provide ideas relevant to the topic and with

elaboration. They provided many supporting details to the story and the ideas were
organized:
»  David likes robots so they decided to buy a metal robot.

»  But he was not careful enough and fell the robot on the floor, he heard a “bang”

sound and it was broken.

»  When his mother saw that, she was furious and shouted at David as if she were a

lion.

Providing An Ending to the Story

Students were able to provide a very brief ending to the story, without much

elaboration:

»  Mum is angry.
»  We buy it and I am sorry.

» ...we come back home. It was a bad day!

The more capable students were able to end the story with a moral:

» Now he remember to always be careful with your toys because if you keep on

breaking your toys you will waste a lot of money...
»  David had learnt to be careful with toys and never broke a toy since then.
» [Telling lies is not a good way to solve problems.

»  We shall be more careful when we handle things that are not paid yet.

Writing Short Conversation Exchanges

Compared with last year, fewer students were able to write short conversation
exchanges in the story. Some of them incorporated the word prompts ‘I like it’ (given
in the second picture) in their story and wrote ‘He wants to buy the robot. He say ‘I
like it.”.

Using a Small Range of Vocabulary, Sentence Patterns and Cohesive Devices

Students used a small range of vocabulary in the story. The vocabulary was generally

related to the topic ‘At the Toy Shop’: ‘mum’, ‘want’, ‘buy’, ‘robot’, ‘like’, ‘play’, ‘happy’,

‘drop’, ‘sad’, ‘go home’, and ‘unhappy’. The sentences given were usually short and

simple, e.g. ‘Peter saw a robot.’, ‘I drop the robots.’. Some students were able to use
cohesive devices such as ‘because’, ‘and’, ‘but’and ‘then to link or contrast ideas.
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Grammatical and Spelling Mistakes

Students made grammatical and spelling mistakes in their writing:

Errors in tenses*:

» ...Mum and I goes (go) to the Fun Fun Toy Shop.
Mum take (takes) me go (to) Fun Fun Toy Shop...
Today, David and his mum (were) in a toy shop.

Mum is look (is looking) at the toy cars.

Y V VYV VYV

1 didn 't bought (buy) robot.

Sentences with incorrect expressions *:

»  First, [ and mum (mum and I) went to the toy shop.
»  He drop break (dropped and broke) the robot.

»  They feel happy go home (felt happy and went home).

Incorrect usage of prepositions, pronouns, singular and plural nouns*:

»  ...the robot drop (dropped) in (on) the floor.

»  Peter said (sorry) for (to) the shopkeeper.

» Last Sunday, My mun (mum) and me (I) went to the Fun Fun Toy Shop.
>

I play a robots (with a robot).

Spelling Mistakes *:

loot (look), mun (mum), scard (scared), cut (cute), camnt (can’t), shopkepper

(shopkeeper), dollers (dollars), say (sad).

The more capable students used a wide range of vocabulary, sentence patterns and

cohesive devices:

» David saw some toy robots and ran over to the shelf to see them more clearly.

»  He thought that they were the best robots he had ever seen. Then, he started to play
with it.

»  Suddenly, the robot dropped from Davids hands and it broke! David was scared.

The manager heard the noise and ran over to see what was happening.

*The correct usage/spelling is given in brackets.
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My Birthday

Providing Ideas Based on the Question Prompts Without Much Elaboration

® The overall performance of students in responding to question prompts in 2014 is
similar to that of 2013. Students could write about their birthday with relevant ideas,

showing that the topic was familiar to them. They responded to the question prompts

and organized their ideas well. They were able to write about the date of their birthday,
the places they had gone to, the things they did on that day and their feelings on that
special day. Some students also mentioned the birthday gifts they got from parents

and friends. The ideas were relevant and brief, without much elaboration:

My birthday at 16™ January.
1 go to shopping.

1 got a toy car from my dad and a nice bag from mum, I was happy.

YV V VYV V

1 feel glad because I can shopping and I can buy toys.

® The more capable students were able to provide ideas relevant to the topic and with

elaboration. They provided many supporting details to the topic and the ideas were organized:

»  After lunch, we all ate a birthday cake. They sang birthday songs to me. I was
really happy.

» At last I had a cake from my uncle. I ate two slice of my cake and everyone sang a

birthday song for me.

» I was very happy on my ninth birthday. I hope everything will be the same on my
tenth birthday.

Using a Small Range of Vocabulary, Sentence Patterns and Cohesive Devices

¢  Students used a small range of vocabulary in their writing. The vocabulary was generally

related to the topic ‘My Birthday’: ‘January’, ‘shopping’, ‘shirt’, ‘glad’, ‘play’, ‘toys’,

drinks’, ‘eat’, ‘birthday cakes’ and ‘happy’. The sentences written by students were short
and simple, e.g. ‘Last Sunday was my birthday.’, ‘I went to Tommy s home.’. Some students

were able to link or contrast ideas using cohesive devices such as ‘then’, ‘and’and ‘because’.

Organizing Ideas

¢ Students were able to organize their ideas well when responding to the question
prompts. They usually started with the date of their birthday. Then they talked about
where they went and what they did on their birthday. Some of them mentioned what
they got for their birthday as well. They also ended writing about their feelings about

154 their birthday. The ideas provided by the students were quite clear: ‘4" July was my
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birthday, I got a toy car from my dad and a nice bag from mum, I was happy. We did
puzzles, watched TV and ate birthday cake. We went to a park and played in there
very long time. What a happy day.’.

Grammatical and Spelling Mistakes

® Students made grammatical and spelling mistakes in their writing:

Errors in tenses*:

My birthday (was) at (on) 16" January.

At night, Mum take (took) me in (to) a restaurant...
I went shopping and buy (bought) some toys.

1 feel glad because I can (go) shopping...

I can got (get) many presents on my birthday.

YV V VYV V¥V V V

I'went there to ate (eat)...

Sentences with incorrect expressions *:

»  Me and my family (My family and I) went to...

»  Inmy birthday, we were ate (ate) birthday cakes...

» Itwas very cute. [ very love it! (I loved it very much).

Incorrect usage of prepositions, pronouns, singular and plural nouns*:

»  Iplay with him at (from) 3:00 p.m. — 4.:00 p.m.
» My family bought my (me) a birthday cake.

» I get many birthday present (presents).

Spelling Mistakes*:

flet (telt), familly (family), lovelly (lovely), firends (friends), gaems (games), paty
(party), Novemmber (November), perents (presents).

® The more capable students used a wide range of vocabulary, sentence patterns and

cohesive devices:

Last Monday was my birthday. I stayed at home but I had a wonderful time.

In the afternoon, my friends came one by one. In an instant, the flat became noisy,

some of them played my toy cars, while others drew pictures.
»  After that, we started cut the cake. It was delicious! There was chocolate and

mango on it.

*The correct usage/spelling is given in brackets.
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P.3 Speaking

Reading Aloud

More than half of the students were able to read most of the texts aloud quite clearly
and audibly despite some mistakes in pronunciation. Some students dropped end
consonants for words like ‘places’ (3ES01) and ‘best’ (3ES09). Words that some
students had difficulty pronouncing included ‘shopkeepers’ and ‘teaches’ (3ES01),
‘set” and ‘hold’ (3ES03), ‘library’ and ‘comics’ (3ES05), ‘hobbies’ and ‘famous’
(3ES07), ‘kinds’ and ‘chips’ (3ES09) as well as ‘biscuits’ and ‘favourite’ (3ES11).

Expression of Personal Experiences

About half of the students needed prompting from oral examiners and responded

hesitantly to the questions. Some students even gave no responses after being prompted
by oral examiners. Students tended to perform better when answering wh-questions
such as ‘What toys do you have at home?’ (3ES03) and ‘Who buys the ice-cream for
you?’ (3ES09) and could provide factual answers.

In My Pet (3ES11), some students did not have the experience of keeping pets at home
so they had very little to say about the topic. They had difficulty answering or providing

elaboration to the oral examiner’s questions during the conversation.

Picture Description

More than half of the students were able to provide relevant responses based on the

pictures with little or no prompting when answering oral examiner’s questions. They

were able to answer the questions quite clearly despite some mistakes in pronunciation.

However, some students did not respond well to open-ended questions such as ‘Why is
Tom standing on a chair?’ (3ES04) and ‘Why is the boy crying?’ (3ES0S).

Lack of vocabulary often prevented students from achieving higher levels of
performance in ‘Picture Description’. For example, some students used ‘hotdogs’
instead of ‘sausages’ (3ES06 & 3ES10) to describe the food shown in the picture. Some
of them used the word ‘car’ instead of the correct vocabulary ‘trolley’ (3ES10).
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Overview of Student Performances in English Language
at Primary 3 TSA 2012-2014

This was the eleventh year that Primary 3 students participated in the Territory-wide
System Assessment at the end of Key Stage 1. The percentage of students achieving Basic

Competency in the last three years is provided in Table 7.9.

Table 7.9 Percentage of Students Achieving English Language

Basic Competency in 2012, 2013 and 2014

Year % of Students Achieving English Language Basic Competency
2012 79.7
2013 80.4
2014 80.3

A comparison of the strengths and weaknesses of P.3 student performances in TSA 2012,
2013 and 2014 provides useful information on how teachers can help students improve.

Table 7.10 summarises such a comparison.
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