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7. ENGLISH LANGUAGE

Results of Primary 3 English Language in TSA 2015

The territory-wide percentage of P.3 students achieving English Language Basic
Competency in TSA 2015 is 80.4%, indicating no significant change in the percentage of

students achieving basic competency in 2015 as compared to that of 2014.

Primary 3 Assessment Design

The assessment tasks for TSA 2015 P.3 English Language were based on the Basic
Competency (BC) Descriptors (Tryout Version) for English Language at the end of Key
Stage 1 (Primary 3) and the CDC Syllabus for English Language (Primary 1 — 6) 1997.
The tasks covered the four language skills of listening, reading, writing and speaking, as
well as learning objectives in three interrelated strands, i.e. Interpersonal (IS), Knowledge

(KS) and Experience (ES).

The P.3 written assessment consisted of three sub-papers for Listening and three
sub-papers for Reading and Writing, comprising a total of 91 items and 103 score points.
Some items appeared in different written sub-papers acting as inter-paper links. The
duration of each Listening sub-paper was approximately 20 minutes, while each Reading
and Writing sub-paper was 30 minutes. The oral assessment comprised of two components,
‘Reading Aloud and Personal Experiences’ as well as ‘Picture Description’, with six
sub-papers in each component. The oral assessment consisted of twelve sub-papers. The
number of items on the various sub-papers is summarised in Table 7.1a. These numbers
include several overlapping items that appear in more than one sub-paper to enable the
equating of test scores. The composition of the P.3 written sub-papers is provided in Table

7.1b and that of the Speaking sub-papers is given in Table 7.1c.
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Table 7.1a Number of Items and Score Points for P.3

No. of Items (Score Points)
Subject
Paper 1 Paper 2 Paper 3 Paper 4 Total*
English Language
Written Paper
Listening | 20(20) 19(19) 19(19) -- 39(39)
Reading | 25(25) 25(25) 25(25) -- 50(50)
Writing 1(7) 1(7) 1(7) -- 2(14)
Total | 46(52) 45(51) 45(51) - 91(103)
Speaking
Reading Aloud 2(4) 2(4) 2(4) -- 6(4)
Personal Experiences 2(4) 2(4) 2(4) _ 6(4)
(short answers)
Picture Description
(short answers and 2(6) 2(6) 2(6) -- 6(6)
pronunciation)
* Jtems that appear in different sub-papers are counted once only.
Table 7.1b Composition of P.3 Written Sub-papers
Written Assessment
Basic Competency No. of Items (Score Points)
Listeni 3EL1 3EL2 3EL3
nin
S 20(20) 19(19) 19(19)
Readi 3ERW1 3ERW2 3ERW3
. 25(25) 25(25) 25(25)
Writi 3ERW1 3ERW2 3ERW3
ritin
e 1) 1) 17)
Table 7.1c Composition of P.3 Speaking Sub-papers
Speaking Assessment
Basic Competency No. of Items (Score Points)
L2-R-3-P3BC 3ESO1 & 3ES03 3ES05 & 3ES07 3ES09 & 3ES11
(Reading aloud) 2(8) 2(8) 2(8)
L1-S-3-P3BC 3ESO1 - 3ES04 3ES05 - 3ESO8 3ES09 - 3ES12
(Short answers) 4 (16) 4 (16) 4 (16)
(PicI;lf’r;:S(_i::_szfil;tiCon _ 3ES02 & 3ES04 3ES06 & 3ESO8 3ES10 & 3ES12
pronunciation) 24 24 24
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P.3 Listening Items

Each student was required to attempt one of the three sub-papers (about 20 minutes), each
of which consisted of three listening tasks. All listening materials were played twice.

Descriptions of the listening assessment tasks are provided in Tables 7.2 and 7.3.

Table 7.2 P.3 Listening: Distribution of Items

Basic Descrintor No. of
Competency P Items
L2-L-1-P3BC Discriminating between common words with a 7

small range of vowel and consonant sounds

L2-L-3-P3BC Using a small range of strategies to understand the 32
meaning of short and simple texts on familiar
topics which are delivered slowly and clearly in

familiar accents

TOTAL 39

Table 7.3 P.3 Listening: Item Description and Question Types
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COIE;::chy Item Description Question Type (SNc(:).r:fII’:)ei::ltZ)
L2-L-1-P3BC Lunchtime Music Show Multiple Choice 5(5)
L2-L-3-P3BC 3ELI /3EL3 Part 1A
L2-L-1-P3BC Last Weekend Multiple Choice 5(5)
L2-L-3-P3BC 3ELI/3EL2 Part IB
L2-L-1-P3BC Jane’s Reading Habits Multiple Choice 10(10)
L2-1-3-P3BC | 3EL] Part 2
L2-L-1-P3BC A Visit to a Park Multiple Choice 5(5)
L2-L-3-P3BC | 3£12 Part 1A
L2-L-1-P3BC Peter’s Toys Multiple Choice 9(9)
L2-L-3-P3BC | 3E12/3EL3 Part 2
L2-L-1-P3BC Jane’s Cooking Class Multiple Choice 5(5)
L2-L-3-P3BC 3EL3 Part IB
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P.3 Reading Items

Each student was required to attempt four reading tasks in one of the three Reading and
Writing sub-papers (30 minutes each). About 15 minutes were allotted for completion of
the reading tasks in each sub-paper. Descriptions of the reading tasks are provided in
Tables 7.4 and 7.5.

Table 7.4 P.3 Reading: Distribution of Items

Basic D . No. of Items
Competency escriptor
L2-R-5-P3BC Using a small range of reading strategies to 43
understand the meaning of short and simple texts
with the help of cues
L2-R-6-P3BC Applying a small range of simple reference skills 7
TOTAL 50

Table 7.5 P.3 Reading: Item Description and Question Types

Basic No. of Items
Item Description Question Type

Competency (Score Points)

L2-R-5-P3BC Book Cover Multiple Choice 5(5)

L2-R-6-P3BC | 3ERWI /3ERW3 Part 1

L2-R-5-P3BC | School Cleaning Day Multiple Choice 6(6)
3ERWI Part 2

L2-R-5-P3BC A Visit to Marine Park Multiple Choice 7(7)
3ERWI Part 3

L2-R-5-P3BC | Sports Day Multiple Choice 7(7)
3ERWI /3ERW?2 Part 4

L2-R-5-P3BC Contents Page Multiple Choice 5(5)

L2-R-6-P3BC | 3ERW2 Part 1

L2-R-5-P3BC Watching TV Multiple Choice 6(6)
3ERW2 / 3ERW3 Part 2

L2-R-5-P3BC | Photo Competition Multiple Choice 7(7)
3ERW2 /3ERW3 Part 3

L2-R-5-P3BC Jim and Max Multiple Choice 7(7)

3ERW3 Part 4
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P.3 Writing Tasks

Each student was required to attempt one writing task in one of the three Reading and
Writing sub-papers (30 minutes each). About 15 minutes were allotted for completion of
the writing task in each sub-paper. Descriptions of the writing tasks are provided in Tables
7.6 and 7.7.

Table 7.6 P.3 Writing: Distribution of Items

Basic Descriptor No. of
Competency P Items
L2-W-3-P3BC Writing and/or responding to short and simple 1

texts with relevant information and ideas
(including personal experiences and imaginative
ideas) with the help of cues

L2-W-4-P3BC Writing short and simple texts using a small 1
range of vocabulary, sentence patterns and
cohesive devices fairly appropriately with the
help of cues despite some spelling and
grammatical mistakes

TOTAL 2

Table 7.7 P.3 Writing: Item Description

Basic D . No. of Items
em bescription
Competency g (Score Points)
L2-W-3-P3BC | A Naughty Cat Ya(4)
12-W-4-P3BC | 3ERWI/3ERW2 Part 5 15(3)
L2-W-3-P3BC Helping Other People Ya(4)
L2-W-4-P3BC | 3ERWS3 Part 5 15(3)
P.3 Speaking Tasks

Two components were designed for P.3 oral assessment. The first was ‘Reading Aloud
and Expression of Personal Experiences’ (hereafter RA & PE) which required students
to read aloud a text of approximately 35 — 40 words in length and then to answer a set of

questions based on the theme of the text. Students were assessed on their reading fluency

and response to the Oral Examiners’ questions. For this task, students were given two

minutes to prepare for the assessment, one minute to complete the RA text and two
minutes to complete the questions for PE. The second task was ‘Picture Description’

(hereafter PD) which required students to answer the Oral Examiner’s questions based on a
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single picture or a series of smaller pictures. Students were assessed on the relevancy and

response to the questions as well as their pronunciation. For PD, students were given three

minutes to study the question paper and two minutes to complete the Oral Examiners’

questions.

Each component represented one half of the total sub-papers used for the oral assessment.
RA & PE were comprised of sub-papers 3ESOI, 3ES03, 3ESOS5, 3ES07, 3ES09, 3ESOI1
and PD were comprised of 3ES02, 3ESO4, 3ES06, 3ESOS, 3ESI0, 3ESI2. A set of four
sub-papers (two RA & PE tasks and two PD tasks) were alternately assessed in an
assessment session. Sub-papers consisted of different topics: Playing with Friends
(3ESO01), At Christmas (3ES02), Colours (3ES03), An Art Lesson (3ES04), A Rabbit
(3ES05), Dictation (3ES06), Cloudy Days (3ES07), In a Bookshop (3ES0S8), The
Teacher I Like (3ES09), In a New Year Market (3ES10), My Christmas Present (3ES11)
and Peter’s Activities (3ES12). A total of three sessions were conducted over the 1.5 days
of assessment held on 5 and 6 May 2015. Descriptions of the speaking tasks are provided
in Table 7.8.

Table 7.8 P.3 Speaking: Distribution of Tasks

Basic . . . No. of
ST Descriptor Task Description Ttems
L2-R-3-P3BC | Showing a basic understanding Reading Aloud 6 (RA + PE)
of short, simple and familiar 3ESO1, 3ESO3,
texts by reading aloud the texts 3ES05, 3ES07,
clearly and comprehensibly 3ES09, 3ES11
L1-S-3-P3BC | Providing short answers to Expression of
short and simple questions Personal Experiences
3ESOI, 3ES03,
3ES05, 3ES07,
3ES09, 3ES1]
L3-S-1-P3BC | Pronouncing simple and Picture Description 6 (PD)
familiar words comprehensibly 3ES02, 3ES04,
L1-S-3-P3BC | Providing short answers to JES06, 3ESOS,
. . 3ESI0, 3ESI2
short and simple questions
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Performance of P.3 Students with Minimally Acceptable
Levels of Basic Competence in TSA 2015

P.3 Listening

Design of Listening Papers

There are three listening sub-papers altogether, namely 3EL1, 3EL2 and 3EL3. In the

sub-papers, there are six listening tasks:

Tasks Text Types
Lunchtime Music Show Conversation
Last Weekend Conversation
Jane’s Reading Habits Conversation
A Visit to a Park Conversation
Peter’s Toys Story
Jane’s Cooking Class Conversation

Performance of Students with Minimally Acceptable Levels of Basic Competence in

Listening Tasks

Students with minimally acceptable levels of basic competence were able to

¢ identify key words on familiar topics or on topics related to daily life experiences with

the help of pictorial cues

¢ identify the connection of ideas linked or contrasted by a small range of cohesive

devices
¢ identify the causal relationship between ideas

e distinguish basic differences in intonation and discriminate between common words

with a small range of consonant and vowel sounds
Task Name: Lunchtime Music Show (Conversation)

Task Content: Jane talks to her classmate, David, about the details of a music show. This

includes the starting time and the performers of the show.

Identifying Key Words Related to Daily Life Experiences

e Students were able to identify key words related to daily life experiences such as
‘classes’. When asked which class Winnie Lee was in, a majority of the students were
able to identify ‘3B’ as the correct answer when they heard ‘Singing by Winnie Lee in
3B.” (3ELI1/3 Part 1A Q.3).



ENGLISH LANGUAGE

e Most students could also identify the picture . “Mha ik o g 0o ik i Hheilingd

of a violin as the instrument that Jane is going

to play in the music show with the help of

pictorial cues:

Jane: I'll play the violin. My classmate Lily is

going to play the drums.

f
3

O o

O
3EL1/3 Part 1A Q.2
Task Name: Last Weekend (Conversation)

Task Content: Jane talks to her teacher, Mr Lai, about the things she did last weekend.
She mentioned the games she played with Grandma and the lunch she prepared for her.
After that, she went to see a movie which was about a sad story of a girl.

Identifying the Connection between Ideas Contrasted by Cohesive Devices

e Most students could identify the food that 3. Grandma did not like the

Jane’s grandma did not like when the ideas @;’*z

were contrasted with the use of ‘but’: /@ \J
(& > /

Mr Lai: Did you go out for lunch?

Jane: No, Mum and I cooked lunch. Mum O a O B

cooked chicken, vegetables and fried rice. 1

cooked eggs. But Grandma did not like the 2 —~

eggs. I put in too much salt! %| (@ LE N

e - C=
o g e D

3EL1/2 Part 1B Q.3
Identifying the Connection between Ideas

e Most students were able to identify the 2 What did Jane do with Grandma”

connection of ideas. They were able to tell that
Jane and her grandma played card games and

looked at some photos when they heard:

Mr Lai: What did you do at her home?

Jane: At first, Grandma and I played card
games. Later, I showed her some photos of my

school picnic.

@ O O
o aw e

3EL1/2 Part 1B Q.2
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Distinguishing a Small Range of Initial Consonants

® A majority of the students were able to distinguish initial consonants ‘L’, ‘M’, ‘P’ and
‘W’. They could identify that Jane went to see a movie at ‘Pink’ Cinema from ‘Link’,
‘Mink’ and ‘Wink’ (3ELI1/2 Part 1B Q.4).

Task Name: Jane’s Reading Habits (Conversation)

Task Content: Jane talks to her library teacher about her reading habits, e.g. the number
of books she read last month, the kinds of books she reads, the time she spends on reading

each time, when she reads and the reasons for reading.

Identifying Key Words on Familiar Topics

e Most students were able to identify key words on a 9. Iread with:
familiar topic about people, even with distractors ® A mygrandma
built in the spoken text. They were able to identify O B. my brother
e ! =
‘grandma’ as the person whom Jane read with when b
. . O D. mydad
they heard ‘Only my grandma reads with me. My ’
mum, dad and brother are always busy’. 3EL1 Part2Q.9

® A majority of the students were able to identify key 7 WhenIlike to read:

words about time with distractors built in the spoken O A atbreakfast
text. They were able to identify that Jane would read O B. atrecess
after dinner when they heard: O C. atlunchtime

i ® D afterdi
Miss Chan: When do you read? S AR,

Jane: I read after dinner, when I have finished my 3EL1 Part 2 Q.7
homework. I don’t have time to read at recess or

lunchtime.

Identifying the Connection between Ideas Using Cohesive Devices

e When talking about Jane’s reading habits, most 10 Whylread

. . 1) Ican learn new words.
students could identify the reasons why Jane read

2) Reading makes me clever.

when the ideas were linked by ‘also’ in the spoken 3) Reading is easy.
4) Reading 1s fun.
text:
® A land2
Miss Chan: Why do you read? Do you think reading O B 1and3
is easy and fun? & & Sandd
Jane: No, reading is hard but it makes me clever. I O D. 3and4

can also learn many new words.
3EL1 Part 2 Q.10
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Distinguishing a Small Range of Vowel Sounds

* A majority of the students could distinguish a small range of vowel sounds. They

could identify the surname of Jane as ‘Lau’ from ‘Lee’, ‘Lo’ and ‘Lui’ (3ELI Part 2

0.1).

Task Name: A Visit to a Park (Conversation)

Task Content: Jane talks to her grandpa about a visit to a park. They talk about the park

they are going to, the arrival time and the things they will see and take there.

Identifying the Connection between Ideas Using Cohesive Devices

® A majority of the students were able to e | RIS BT e i it

1

identify the connection of ideas linked by
‘too’. They were able to identify the animals
that Jane could see in the park when they

heard Jane’s grandpa saying ‘They have just

v‘*w?&
Em

f‘ﬁ g
put some ducks and sheep there. There are @ 0 W
: [y
some horses t0o.’ .
O A 1,2and3
C B. 1,2and4
® C. 1, 3and4
O D 2,3and4

3EL2 Part 1A Q.4

Distinguishing the Tone of Speaker When Expressing Puzzlement

® A majority of the students could identify that 2 How does Grandpa feel?

f"

the speaker was puzzled when they heard
Jane’s grandpa saying ‘What’s wrong? Why

ﬂ
s

are you worried?’.

Task Name: Peter’s Toys (Story)

ﬂ

@J

,4/ @H
\p\
/

f\
@5}
e

\

O c

3EL2 Part 1A Q.2

Task Content: Jane’s mum tells Jane a story about Peter’s toys. Peter likes to play with

toys but he always breaks them. One day, Peter has a dream. In his dream, a toy tiger

wants to eat him. His toy robot cannot stop the tiger because it has only one arm. Peter

can’t run away in his toy car because it has got only two wheels. At last, the robot and the

toy car save Peter. Peter has promised to be good to his toys in future.
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Identifying the Causal Relationship between Ideas

e A majority of the students could identify the 5. The robot cannot stop the tiger because

causal relationship of ideas built in the spoken O A thetigeris big

O B. therobot is not careful
text. When asked why the robot could not stop e

@® C. therobot has only one arm

the tiger, students were able to identify ‘the O D. Witk ek el

robot has only one arm’ as the reason when

3EL2/3 Part 2 Q.5
they heard ‘Big Rock is one of Peter’s toys. It
is a robot. It comes to help Peter, but it can’t

stop the tiger because it has only one arm.’.

Distinguishing the Tone of Speaker When Expressing Anger

® A majority of the students were able to e

distinguish the speaker’s tone expressing

anger. When they heard Peter’s mum saying

‘Be careful with your toys, Peter!’, they were

able to choose the picture of Peter’s mum with

an angry face as the correct answer.

P
{ bw "I

9 e

3EL2/3 Part 2 Q.1
Distinguishing a Small Range of End Consonants

e  Many students were able to distinguish the name of the robot that came to help Peter
when he was in trouble. They were capable of distinguishing ‘Big Rock’ from ‘Big
Rod’, ‘Big Ron’ and ‘Big Roy’ (3EL2/3 Part 2 Q.4).

P.3 Reading

Design of Reading Papers

There are three reading sub-papers altogether, namely 3ERW1, 3ERW2 and 3ERW3. In
the sub-papers, there are eight reading tasks:
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Tasks Text Types
Book Cover Book cover
School Cleaning Day Notice
A Visit to Marine Park Postcard
Sports Day Letter
Contents Page Contents Page
Watching TV Table
Photo Competition Poster
Jim and Max Story
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Performance of Students with Minimally Acceptable Levels of Basic Competence in

Reading Tasks

Students with minimally acceptable levels of basic competence were able to

identify key words on familiar topics/related to daily life experiences with the help
of straightforward contextual clues

identify the connection between ideas with the help of cohesive devices
identify the connection of more than one idea in a table/poster

apply a small range of simple reference skills to obtain information from book
covers and the contents page

predict content from book covers and contents page with the help of contextual
clues and pictorial cues

follow pronoun references in a letter and a postcard

interpret unfamiliar words with the help of contextual clues and pictorial cues

Task Name: Book Cover (Book Cover)

Task Content: Ben looked at the book cover of ‘Anna Lee’s Rabbits’.

Obtaining Information from Book Cover

Most students were able to identify the title of the N— .

A N /gui;s_mi\\
book as ‘Anna Lee’s Rabbits’ (3ERWI1/3 Part 1 " iﬂ”ff_“’_f.“_",”
Q.1). With the help of the contextual clues and p.NNA LEES RABBFTs‘

pictorial cues on the book cover, students could also
identify ‘rabbits’ as the animals that Anna Lee kept
(BERW1/3 Part 1 Q.3). A majority of the students

were able to identify ‘Jacky Brown’ as the author of

A

Illustrated by Peter Wood and Coco Green ~

the book (3ERW1/3 Part 1 Q.2). Shaep Precs B

Predicting Content from Book Cover

A majority of the students were able to 5. What does Ben read about in the book?

deduce meaning from the book cover of ® A rabbit food

‘Anna Lee’s Rabbits’. Students were able to games for dogs

C B
. . O C. playing with cats
predict that Ben could read about rabbit food 5 i

. keeping sheep
in the book using the pictorial cues and

contextual clues on the book cover. 3ERW1/3 Part 1 Q.5
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Task Name: School Cleaning Day (Notice)

Task Content: Ben read a notice from school about School Cleaning Day.

Hanson Primary School
Clean Our Classrooms Activity

2 January 2015
Dear Students,

Let us start the New Year with a cleaning activity in our schoel. |5
Date: Menday, 12 January 2015
Time: Qam. to 1l am

What to Bring
Towels and brushes

W Wear 10
P.E. uniform and sports shoes

Prize far the ‘Super Clean Class 4

$20 food coupon (Gigi Fast Foed Shep) for each student

For more information, please contact Mrs Julie Chan

John Lam |15
Teacher

Identifying Key Words with Straightforward Contextual Clues

e Using the straightforward contextual 5. Each winner of the activity can get

clues given in the notice, a majority of the

©
students were able to identify key words
on objects. They could identify that each @f
winner of the ‘Super Clean Classroom’ -
O A O B

could get a $20 food coupon.

‘ Gigl Fast Food Shap

$20

® C L6 1 »

3ERWI1 Part2 Q.5
Task Name: A Visit to Marine Park (Postcard)

Task Content: Ben read a postcard from his friend, Judy, about her visit to Singapore.

7 January 2075 Fy—r—}

0|
Hi Ben, Eg‘
| am in Singapore with my mum and dad. [t is |=— -

windy here but not rainy.

i
\

5| Today we went to Marine Park. It had seahorses
and dolphins. We saw many seashells in the gift
shop. They were of different shapes. | liked the

long seashells best.

. Ben Wong
| also learned to make key rings. | made one for | o0 o0 poos
10| you! Fanling

For dinner, we had seafood. We ate chicken rice |HK

too. It was a great day!
Yours,

Judy
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Identifying Key Words with Straightforward Contextual Clues

When asked to read a postcard about a
visit to a marine park, a majority of the
students were able to identify ‘Judy’ as

the sender of the postcard.

1.

Who sends this postcard?

O A Ben

® B Judy

O C. Judys mum
O D. Judy'sdad

3ERW]1 Part 3 Q.1

Identifying the Connection between Ideas Linked by Cohesive Devices

A majority of the students were able to
identify the connection of ideas linked by
‘too’. They were able to identify the food
that Judy had for dinner when the ideas
were linked explicitly by a cohesive
device in the postcard: ‘For dinner, we

had seafood. We ate chicken rice too.’

7

‘What did Judy have for dinner?

3ERW1 Part 3 Q.7

Interpreting Unfamiliar Words with Contextual Clues and Pictorial Cues

With the help of contextual clues and
pictorial cues, most of the students were
able to interpret the meaning of
unfamiliar words in the postcard. When
asked which picture showed the marine
park, the students were able to interpret
the meaning of the unfamiliar word
‘marine’ as things related to the sea with
the help of the contextual clue ‘It had

seahorses and dolphins.” and the pictorial

cues given in the options.

3.

Which picture shows Marine Park?

1 Marine Park |
HI L H]H

3ERWI Part 3 Q.3
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Following Pronoun References in a Postcard

e  When reading the postcard, a majority of the
students could interpret ‘you’ as ‘Ben’. This
indicated that they understood that the
pronoun ‘you’ referred to the receiver (i.e.

Ben) of the postcard.

Task Name: Sports Day (Letter)

6. Read line 10. Who does “you’ refer to?
O A Judy
® B Ben
O C. Iudy'sdad
@

D. Judy’s mum

3ERW1 Part3 Q.6

Task Content: Ben wrote a letter to his grandma about his school’s sports day.

Dear Grandma,

How are you? I made a bookmark for you this morning. It

6 March 2015

has a picture of a butterfly on a flower.

Yesterday was our school's sports day. It was sunny. I
joined a running race with my classmate, Robert. Robert
started slowly, but near the end he ran very fast. I was fast
but not careful. I fell down and bruised my leg. It is now black

and blue. A teacher came to help me. I cried because I did

not finish the race.

Robert won the race. After he got his medal, he came to
see me. He put it around my neck. He said, "Don't be sad. This

is a gift for you." Robert is my best friend|

10

Love,

Ben 15

Identifying Key Words on Familiar Topics

e Most of the students were able to identify
key words on familiar topics such as
‘weather conditions’. They could identify
the picture of a sun to match with the key

words found in the letter: ‘It was sunny.’

2. What was the weather like on sports day?

NN '\\\_:“"
/ey
/’f-."f/) ! \_) o
/17 'f/ {
o A 0O B
s \\ J //
i _/O:
/1 N\
o c ® D
3ERW1/2 Part 4 Q.2
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Which picture shows the bookmark?

A majority of the students were able to
identify key words on familiar topics
about ‘insects’ and ‘plants’. They were
able to identify the bookmark Ben gave
his grandma. It has a picture of ‘a

butterfly on a flower’.

Following Pronoun References in a Letter

A majority of the students were able to
interpret ‘I’ as ‘Ben’ in line 7 ‘I was fast
but not careful.’ in the letter, showing that
they could understand the pronoun ‘T’
referred to the sender (i.e. Ben) in the

letter.

Task Name: Contents Page (Contents Page)

1.

3ERW1/2 Part 4 Q.1

Read line 7. Who does ‘T’ refer to?

O
O
O

A Ben

B. Robert

C. Robert’s teacher
D. Ben’s grandma
3ERW1/2 Part 4 Q.4

Task Content: Ben read the contents page of ‘Everything You Want to Know about

Japan’.

Obtaining Information from a Contents Page

Most students were able to obtain
information from the contents page of the
book ‘Everything You Want to Know about
Japar’. They could identify that there were
altogether four parts in the book (FERW2
Part 1 Q.1). A majority of the students
were able to tell that Ben could turn to page
51 if he wanted to learn to speak Japanese
(BERW2 Part 1 (Q.4). By reading the
contents page, students understood that Part
2 was about food and drink people enjoyed

in Japan (3ERW?2 Part 1 Q.5).

Contents

Page
Part 1
Good Places to Visit 3
Part 2
Favourite Food and Drink 12
Part 3
Movie and TV Stars 23
Pop Singers 35
Part 4
How to Speak Japanese 51
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Predicting Content from the Contents Page

A majority of the students were able to
predict the content of a part in the book from
the contents page. They could predict that

Part 3 was about music using the contextual

clues: Pop Singers.

Task Name: Watching TV (Table)

b2
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Ben can read about music in Part

O

O
]
@]

Task Content: Ben has done a project about watching TV.

Identifying Key Words on Familiar Topics

Identifying the Connection of More than One Idea in a Table

Most students could identify key words on
familiar topics such as ‘time’ and ‘names’ in
the table. With the help of contextual clues,
students were able to tell that Mary watched
TV for 30 minutes on Saturday afternoons
(3ERW2/3 Part 2 (Q.2). When asked who
liked watching sports, a majority of the
students were able to choose ‘Judy’ as the
correct answer by referring to the
information in the table (3ERW2/3 Part 2
Q.1). They could also identify the reason
why Ben liked to watch his favourite show

- it was exciting (3ERW2/3 Part 2 Q.3).

D 4

3ERW2 Part 1 Q.2

Students showed competence in identifying
the connection of more than one piece of
information in the table. When asked who
liked to watch The Cartoon Hour, most
students were able to choose Tom and Jane
as the correct answer (3ERW2/3 Part 2 Q.4).
A majority of the students could also tell that
there were two students who watched TV at

night (3ERW2/3 Part 2 Q.5).

Watching TV
Name I'watch TV Ilike to Iwatch | Iwatch...
for... watch... because
it is...
Tom 1 hour Tt Carsoon colourful after school
Hour
Fun with - ’
3 X
Tudy 2 hours Sports interesting at night
Ben 45 minutes e ng o exciting at might
Magic N
Mary 30 minutes | Time fo Cook | interesting o Saliiilay
afternoons
Jane 1 hour The Cirdod funny after school
Hour
Watching TV
Name Iwatch TV Ilike to I'watch Iwatch...
for... watch... because
itis...
Tom 1 hour Tie Carfoun colourful after school
Hour
Fun with
3 .
Tudy 2 hours Sporis iteresting at mght
Ben 45 minutes e Kzng o exciting at night
Magic =
Mary 30 minutes | Time te Cook interesting A Safir ey
afternoons
Tane 1 hour The Contoon funny after school
Hour
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Task Name: Photo Competition (Poster)

Task Content: Ben read a poster about a photo competition at school.

4™ School Phota Competition

“Our School Days"™ [ ﬁ
Groups Group A' P1-P2 studentc | IL @ .

Group B: P3 = P4 students
Group©: P5 - 6 students

Give your photos to
Mr John Ma wn the school office from 9 - 20 March 2015

Prizes (3 winners in each group)

1"Prize | abook Taking Grear Phatas” and $300 book coupon

2 pnze | $200 book coupon
#prize | $100 book coupon

Judges
Muss Judy Lo (Teacher)
Mr Thomas Lam (Principal)

For more mformation, please comtact Miss Anne Chow from the Photo
Chub

12 February 2015

Identifying Key Words Related to Daily Life Experiences or on Familiar Topics

® Most of the students were able to identify key
words related to daily life experiences, e.g.
‘group’. When asked which group should Ben (a
P.3 student) join for the photo competition,
students could choose Group B as the correct
answer by identifying the key words in the poster:

‘Group B: P.3 — P.4 students’.

e A majority of the students were able to identify
key words on familiar topics like ‘numbers’. They
could identify that there were 3 winners in each
group for the photo competition by interpreting the
straightforward contextual clue: ‘Prizes (3 winners

in each group)’.

3. BenisinP.3. He can jomn for the competition.

@]

o O e

A

B
Cc
D

Group A

. Group B

Group C

. all groups

3ERW2/3 Part 3 Q.3

How many winners are there in each group?

O

©]
®
@]

AL 4
B. 2
c. 3
D. 4

3ERW2/3 Part 3 Q.5
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Identifying the Connection between Ideas Linked by Cohesive Devices

e A majority of the students were able to 6. What is the first prize for the competition?
identify the connection of ideas linked by & f—mmg i 2
3 9 . . . 'Gr‘e fPhDT ‘I ABC Bookstore
and’. They were able to identify the first / ci-'ri"- $1 00
| { Coupon
prize for the photo competition by / Ol H‘\
referring to the information in the poster
3 4
‘I Prize: a book ‘Taking Great Photos’
[ ABC Bookstore | ~ ABC Bookstore
and $300 book coupon’. $200 $300
| Coupon | Coupon

1land?2
1 and 4

2 and 3

00 o0
v owp

3and 4

3ERW?2/3 Part 3 Q.6
Identifying the Connection of More than One Idea in a Poster

®* A majority of the students were able to 7. The judges of the competition are

P

identify the connection of more than one L

G
e
‘Anne Chow [

[l :l_

T Johna

idea in the poster. They were able to

identify ‘Judy Lo and Thomas Lam’ as

the judges of the photo competition.

A land3
B. land4
C. 2and3
D. 2and4

3ERW2/3 Part 3 Q.7
P.3 Writing
Students were required to complete one writing task in about 30 words. Students generally

understood the task requirements. In terms of content, students were able to provide a

factual account of the story based on the pictures with almost no supporting details for ‘A

Naughty Cat’ and they could provide brief and relevant ideas using the prompts for

‘Helping Other People’. In terms of language, students were able to use a small range of

vocabulary, sentence patterns and/or cohesive devices fairly appropriately, with some

grammatical and spelling mistakes in both writing tasks.
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A Naughty Cat (3ERW1/3ERW2 Part 5)

In this writing task, students were asked to write a story about what happened on Tom’s
birthday based on the given pictures.

Fapgy bty o |
Student Exemplar 1
7 — - ey ot d A ,
LE WJas  lomnms (& e |
....l...Q.....Ol.........}'l.....{.wﬁ - \!‘. ’..Ol........
) = T SO T Ny Y
\lx .:v:{;....\'VVCC;)‘;‘.’;:‘......]..i.lllé')-.-]‘
OO L] J
fj - L] ~{ } A o g
[ SIPAY hye L Vo Uy e
- 7,'\~’_’ - N o ’ // ?ﬂ . Y - ]
coskee| [She  calke fall down and
- vﬂ' T -t T N
O s QiFt.

Content:

1 | Provides a factual account of the story based on the pictures, with almost no
supporting details

2 | An ending is given to the story

Language:

+—¢ Uses a small range of vocabulary: baked, gift

*+++ Writes short and simple sentences: It was Tom’s brithday. Mum baked a cake for
Tom...Tom felt unhappy.

—— Uses a small range of cohesive devices: But, and

A Makes some grammatical mistakes: But the cat jump on the cake the cake fall down
and on his gift.

O Makes one spelling mistake: brithday (birthday)
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Student Exemplar 2

1

L., TR

the Cz%*;%Ars{ramect ie (ouf{@mmj | /{ e shautediar
HEE T g
‘i’if‘;e ot mo{—mv\qh{ Qo ‘«:c]

o |

Content:

1

Provides a factual account of the story based on the pictures, with almost no
supporting details

An ending is given to the story

Language:

+—¢ Uses a small range of vocabulary: robot, baked, shouted

**** Writes short and simple sentences: His dad gave a robot to him. His mum baked a
cake for him.

= Uses a small range of cohesive devices: But, Finally

A Makes some grammatical mistakes: last Sunday, was Tom’s birthday...But the cat
dropped the cake.
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Helping Other People (3ERW3 Part 5)

In this writing task, students were asked to write about his/her experience in helping other

people with the help of prompts.

ing abot helping other people.
al 30 words.
ur own sdeas or the following questions o help you

/-

[ Whendsdyou |
\ helpmmher? |
. \ / -
g \ . ™,
[ Wharddyoa | S [ Whoddyou |
| downapr | \ help?
(: .I‘.
by , . ./:I.
. N
i \\
: Helping Other |
k People I}
2 e
P N 3
How &d \ | {0 waydd
foel | bee/sbic oo
\ your help?
A “,

Student Exemplar 3

‘When did you

help

him/her? Who did you

help?

AN

AN N
.o A U

U’oﬂmygi Lq@ip ol '-/W Friend 7£O i’[d Mdﬂﬂ E\J
oL Lot Trogf Beurg e oo B> /7w

.....q.... 5
A
h(.iﬂe\/}@.f]'_l\‘”‘av lﬂco five e . g ( CG,H'C‘E?:L ‘F@@

-

VP} \I hﬁ&’ i ¥ # How% dll('[l) you

Content:

1 | Provides brief and relevant ideas to the questions

What did you

do to help?

your help?

Language:
¢—+¢ Uses a small range of vocabulary: friend, homework, happy

*+++ Writes short and simple sentences: I help my friend Because He doesn’t do Math
homework.

= Uses a small range of cohesive devices: Because
A Makes some grammatical mistakes: I help a my friend...After, he give me...

O Makes one spelling mistake: sancks (snacks)
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Student Exemplar 4

Who did you
help?

When did you

help
him/her?

1 T

Moy Wlﬂ%’(\ She sasted o T hely “w ]

.oooooc eeeo e T

wot mﬁo do'The &

\

Why did
he/she need
your help?

vV

- !
s LY\ B 5 CUU{ What did you
J".?F.’......... d-omhelp'.'

L
LomeTinee g%g wi‘

How did you
feel?

Content:

Provides brief and relevant ideas to the questions

Language:

&—¢ Uses a small range of vocabulary: homework, thank you

*+++ Writes short and simple sentences: I helpped Mary when she wanted me to help
her...And she said thank you to me.

—— Uses a small range of cohesive devices: because, And

A Makes some grammatical mistakes: She wanted me helpped her because she had
not know to do the homework.

O Makes one spelling mistake: helpped (helped)
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P.3 Speaking

Depending on the size of the school, a sample of either 12 or 24 students were

randomly selected to participate in the oral assessment. No attempt was made to report

results of schools in terms of the percent achieving basic competency in speaking because

of the small sample size. However, a descriptive summary of the overall performance
levels of students can be found in the ‘General Comments on P.3 Student Performances’

section.

Best Performance of P.3 Students in TSA 2015
P.3 Listening

Performance of Students with Best Performance in Listening Tasks

Students with best performance were able to
e distinguish numbers
e identify the connection of ideas with causal relationship

For task contents, please refer to ‘Performance of Students with Minimally Acceptable

Levels of Basic Competence in Listening Tasks’ Section.

Distinguishing Numbers

e Students with best performance showed ability in distinguishing numbers. When
asked the number of books Jane read last month, they were capable of
distinguishing ‘13’ from ‘3’, ‘30’ and ‘33’ (3ELI Part 2 ‘Jane’s Reading Habits’
0.3).

Identifying the Connection of Ideas with Causal Relationship

e The more able students could identify 4. Why does Jane’s class like Winnie?

oy e . . s O A The students love singing.
Winnie is a good singer’ as the reason

© B. Winnie is good at playing the violn.
why Jane’s class liked Winnie when they QO C. The students love the song *The Little Stars’.
. ® D Winnie is a good singer.
heard ‘My class likes her very much
because she can sing very well’. 3EL1/3 Part 1A

‘Lunchtime Music Show’ Q.4
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e  When listening to the story about Peter’s 7. Why is the tiger afraid?
toys, the more able students could 1) Peter jumps into his toy car.
understand the causal relationship of 2) Peter hits the tiger.
ideas. When they heard ‘The robot kicks 3) The robot kicks the tiger.
the tiger when it comes near. The car also 4)  The car makes a loud sound.
makes a loud beeping sound. The tiger is O A 1land?
scared and runs away quickly.’, they O B 1and4
could identify ‘The robot kicks the tiger’ O C. 2and3
and ‘The car makes a loud sound’ as the ® D 3and4

hy the ti fraid.
feasons why the tiger was attal 3EL2/3 Part 2 ‘Peter’s Toys” Q.7

P.3 Reading

Performance of Students with Best Performance in Reading Tasks

Students with best performance were able to

¢ identify key words on less familiar topics

e follow pronoun references in a postcard and a letter

e obtain information from the book cover

e predict content from the contents page

For task contents, please refer to ‘Performance of Students with Minimally Acceptable

Levels of Basic Competence in Reading Tasks’ Section.

Identifying Key Words on Less Familiar Topics

* The more able students were able to 1. Thsisthe photo competition at school.

identify key words on less familiar topics. O A Hrt
They were able to identify the B second
C thrd
D. fourth

competition was the fourth photo

® O O

competition of the school by identifying
key words ‘4" School Photo Competition’ 3ERW2/3 Part 3
in the poster. ‘Photo Competition” Q.1
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Following Pronoun References in a Postcard and a Letter

¢ In reading the postcard about the visit to the
marine park, the more able students could

interpret ‘They’ as ‘the seashells’ when the

pronoun was close to the subject it referred:
‘We saw many seashells in the gift shop.

They were of different shapes.’.

e The more able students could also follow
pronoun references in a letter, even when the
pronoun was not close to the subject it
referred. They could interpret ‘it’ as ‘the
medal’ in the letter: ‘After he got his medal,
he came to see me. He put it around my

neck.’.

Obtaining Information from the Book Cover

e By looking at the book cover of the book
‘Anna Lee’s Rabbits’, the more able students
could identify that there was a page o

stickers inside the book.

Predicting Content from the Contents Page

e By reading the contents page of the book
‘Everything You Want to Know about
Japan’, the more able students could
interpret that Ben could see good places to
visit on page 3.

4. Read line 7. The word ‘They’ refers to

O

[ ]
O
O

A
B
C
D

. the dolphins

‘A Visit to Marine Park’ Q.4

Read line 12. What does “it’ refer to?

O
O
O

Judy and her parents

. the seashells

the seahorses

3ERW1 Part 3

the medal
the race

Ben’s neck

O N w p

Grandma’s bookmark

3ERW1/2 Part 4
‘Sports Day’ Q.7

| ANNA LEE'S RABBITS

Jacky Brown

uuuuuuuuu ad by Patar Wood and Coco Grean

Sheep Press

3ERW1/3 Part 1
‘Book Cover’ Q.4

3.  Which picture can Ben see on page 3?

3ERW?2 Part 1 ‘Contents Page” Q.3
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P.3 Writing

For ‘A Naughty Cat’, students with good writing skills were able to provide a logical story

based on pictures with many supporting details. The description was very clear and

coherent. For ‘Helping Other People’, students could provide relevant ideas with many

supporting details or examples based on the prompts. The ideas were well-organised and

coherent. In terms of language, students were able to use a range of vocabulary, sentence

patterns and cohesive devices appropriately with minor, few or no grammatical and spelling

mistakes.

A Naughty Cat (3ERW1/3ERW2 Part 5)

ooy bt Tord )

|T Student Exemplar 5 ) nT@

"*),l—\feg""’ wroby  WAs ch‘m/g b/r” ﬁnﬂy Toy wWaors «?/@1«» >m%§

ears oid, I ﬁﬂﬂo?nmj/ﬁgg g A€ o Niaral

C}'/\‘i“é @5@)'7’0 Hoh f‘ff@sm;g. \m:f:};.l/ijg /91(“7‘@%, 7«\
";élé;:;;;g"""““"ﬁ;"".7.;.".1“"."%‘:%"“""13..""_‘" sgi
, Vﬁ}v{_tﬁr A whilt, Myl glco MQVQA*M;TK’% I8

A vb’f”) @*W VS %wﬁif. \ﬁ/ﬂfn fﬁg ﬂ/ff'fﬁg‘
EOH‘ Hhe le | Vﬂ'% LQ‘drv@ jwdrﬁ /Mn«pt?ﬁ/ Le
ond émgﬂ&c\ Trto The ka{;“"(%f Colee

Wash Fallen gn 19 —fhe -rabie ”’“/fw{ e
W I’M{ 55 ‘Q v 2

Lv\c/( ./V) dne poh ot mf’ﬁ[ Lhe (o fse

wAs pIT Lr@ ken, /H\Q\)\ 3 (d 74 AP nnd

AR e cale aAn d Oﬁ’“fl\er Hvo o ‘)%1:@\ «ﬁ\]]%

O\O\c\'m]
o J

Content:

1 | Provides a story with many supporting details

2 | A logical ending with many details is given

Language:

+—+¢ Uses a range of vocabulary: almost, crashed, messy, joyfully

++++ Uses a range of sentence patterns: Yesterday was Tom’s birthday...Dad gave a cute
robort to Tom because it was his birthday, he was very happy.

—— Uses a range of cohesive devices: because, After a while, When, and

A Moakes a few grammatical mistakes: The cake was fallen onto the table...Luckily,
the robort and the cake was not broken.

O Makes one spelling mistake: robort (robot)
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Student Exemplar 6

[ Happy b nu,ulom;

1
[TOA.&M/ 37 WS Tow's b %a’ oW/ ’/@m '_I>§EL

] / i
0 doe 9 o boT T{) Toin < d ‘ﬁ‘h Oy

™Nasd o Tﬁd»f":vf o %@?’HQJ
(N2 . vhile ot g

olothe ldthen v o code on

] 1
hep hends. L@@ WP okt Licken

7\]‘*«@@ { g oid

i

Vel Ji iz\—/ _
[ D‘\/Ué/ﬁx%b’ L The Cal ]‘ Wb el
{ 'S ) e
fgmal ound d opyl The

( [j\/\bi_ Q,,

ooo-oo;ooooof‘ﬂ ? | " : : o
‘. C}‘/vi"’ £, D.\ o g ! [’“}‘iq‘: 7 ;”'iisi/ ) u&' D Y L&eﬂ.&x’l Wil

: s L : / - o
U AT dns™  Tome ot
‘4’\’3'\ {. v‘v*“ V$ f‘“\ L @, M and

ol @ﬁe,ﬁ*@, (IT gnd other
&‘*“C« hdgam /\v/ ]

Content:

Provides a story with many supporting details
A logical ending with details is given to the story

Language:
+—¢ Uses a range of vocabulary: party, kitchen, perfect, jumped onto, doesn’t work,
was not crumbled, happily

se«+ Uses a range of sentence patterns: After a while, mum came out of the
kitchen...Then, dad want to hold the cake but it doesn’t work!

—— Uses a range of cohesive devices: and, Suddenly, Then, but, At last

A Makes a few grammatical mistakes: Then, dad want to hold the cake but it
doesn’t work!

O Makes one spelling mistake: biscutes (biscuits)
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Helping Other People (3ERW3 Part 5)

Student Exemplar 7

When did you

help

Who did you
him/her?

help?

 I— | - 1
‘ - Why did
[LQ%t U\,EE’A!Q 5 m)/ ‘ ijQSS mal, él o J O{'{) N "Qé / ] he/she need
, y . your help?
down on The "’ﬁaar_] E’f&i cried ol E::
/ ) E

] -
Cg Ve VoL Ok éJE What did you
* do to help?
ot Nt e o bel

me To ﬁtcma/ ug?ﬂ After I helped

h? 5%- S rereee e o

wr . B soid *? Thant

007;0 0000000000000 00000000000

kD] - =17

VoL very riuch Morgus.”? I sald
o/cooo.ooooooo/o-o'oooooc-c -----------------

b — | \
No pre @m*);l |—~L f@{t wyvery  hagpy Whem|2> How did you

2 K eesee oooo'ncc1.oooo/‘coccno-h’o/’ooooooooo feel?
T helped | 1 Jrim ]
Feseseitesseveise Ty OOk
Content:

1 | Provides relevant ideas to the questions with many supporting details

Language:

&—¢ Uses a range of vocabulary: classmate, loudly, stand up, no problem

++++ Uses a range of sentence patterns: But no one helped him. When I saw he was
crying, I said "Are you ok?... After I helped he to stood up, He said ”Thank you
very much Marcus... I felt very very happy when I helped him.

—— Uses a range of cohesive devices: But, When

A Makes a few grammatical mistakes: After I helped he to stood up...
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Student Exemplar 8

When did you

help
him/her?

AN

L]
ﬁocgav fﬁaﬁp?v ly wert %o schad by tt .m’ u] W E: Wao idyou
i
"ZM ! WL f QWM Meﬁ 1L oS alast ay

oooooooooooooooocooooﬁo

LJI‘H L s my C hsswilz 03 [ W/JDPC[ o 4 so)] buﬂw E::

1
e WA o Ll o iy bi[T e i

Why did

he/she need
your help?

\4

s oo | _Deguse I ke f M‘f/q /w AL st WL ol of |
ceeTTT Vs esoccsccee | What did you

do to help?

T}?? marses Gﬁ & . i’k, JCAan 9/{ e ea’ ’awma SCLC’? a w’f?ﬁf@a/. ear,

000oocooooooo..ooobooooo.oocooooooo.occoooooo ) $eeecccccce oooooooo

Waa{av wWas &l d’m nice. MV bécrwf I / “ﬂﬂ W

[ ]M}ﬂﬂé , Domimc,] @

How did you

feel?

Content:

1 | Provides relevant ideas to the questions with many supporting details

Language:
+—+¢ Uses a range of vocabulary: happily, arrived, table tennis

<+« Uses a range of sentence patterns: When it was almost my turn, I saw my
classmate Dominic tripped over a school bag... At last when he went out of the
nurse’s office, he thanked me of having such a good heart.

—— Uses a range of cohesive devices: When, so, because, At last

A Makes a few grammatical mistakes: Today I happily went to school...because I
knew he needs help

O Makes one spelling mistake: helpped (helped)
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P.3 Speaking
Students with the best performance demonstrated competence in the following areas:

Reading Aloud

e Students with the best performance were able to read a short text fluently and clearly

with appropriate pausing and intonation. They made very few or no pronunciation

mistakes. Students could also vary their tone when reading a sentence that ended with

an exclamation mark:
Yes! I win! (3ESOI)

‘I was so happy!” (3ESI1)

Expression of Personal Experiences

e Students with good speaking skills could provide relevant answers to most of the

questions with some elaboration. They were able to respond naturally and readily to

different topics.

Picture Description

e Students with the best performance could provide relevant answers to most of the
questions naturally and readily with some elaboration. They could also speak clearly

and readily with very few pronunciation mistakes.

General Comments on P.3 Student Performances
P.3 Listening

e The performance of students in listening was similar to that of the previous year. On
the whole, they could identify key words in both conversations and stories. This

showed their ability in following the conversations between speakers as well as the

development of the story.

Identifying Key Words

¢ Students’ performance was the same as that in the past two years. They could identify
key words on familiar topics (e.g. people, time) or on topics related to daily life

experiences (e.g. classes, musical instruments). Pictorial cues were also useful in

helping students identify key words and match the correct pictures in the questions.

Identifying the Connection between Ideas

e The performance of students in identifying the connection between ideas in spoken
texts was the same as that in the past two years. In general, students were able to
identify the connection of ideas that were linked or contrasted by cohesive devices
such as ‘also’, ‘but’ and ‘foo’. Same as last year, students could understand the causal

relationship of ideas in the spoken texts.
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Distinguishing Intonation

The performance of students in distinguishing a speaker’s tone of voice was the same

as that in the past two years, showing that they were able to understand basic

differences in intonation. They could distinguish the tones of speakers expressing

different moods like anger and doubt.

Distinguishing Sounds

Students’ performance in discriminating between a small range of initial consonants
and vowels was the same as that in the past two years. They could also distinguish

words with end consonants (e.g. ‘Rock’ from ‘Rod’, ‘Ron’ and ‘Roy’).

P.3 Reading

The performance of students in reading was similar to that of the previous year. On
the whole, students could identify key words and the connection of ideas in different
text types (e.g. table, poster). They were also able to obtain information from the book
cover and contents page of a book. Contextual clues and pictorial cues were found to
be helpful to students in predicting contents on the book cover/contents page and the
interpretation of unfamiliar words. However, following pronoun references in reading

texts continued to be challenging for some of the students.

Identifying Key Words

The performance of students in identifying key words in reading texts was the same as

that in the past two years. They were able to identify key words on familiar topics (e.g.

weather conditions, time, names). Straightforward contextual clues were found to be

useful to students in helping them to get the correct answers.

Identifying the Connection between Ideas

Students’ performances in identifying the connection between ideas were the same as
that in the past two years. Students were generally able to identify the connection
between ideas linked by cohesive devices such as ‘and’ and ‘foo’. They could also

identify the connection of ideas in tables and posters.

Applying Simple Reference Skills

The performance of students in applying simple reference skills to obtain information

from book covers and contents page was the same as that in the past two years. They

could identify information about the author and the title of the book on the book cover.

They were able to identify the total number of parts in the book and the content of a

part by reading the contents page. However, only the more able students were able to

identify what was inside the book with the help of pictorial cues.
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Predicting Content

The performance of students in predicting content based on book covers was the same
as that in the past two years. As in the previous year, when students were given

pictorial cues and contextual clues on the book covers and contents page, many

students were able to deduce the possible content of the book or a certain part of the
book.

Following Reference Words

Students’ performance in following pronoun references was the same as that in the
past two years. The students showed that they were able to follow pronoun references
in a letter and a postcard when the pronoun referred to the sender or the receiver.
However, it is still a challenge for students to follow pronoun references even when

the pronoun was close to the subject it referred.

Interpreting Unfamiliar Words

The performance of students in interpreting meaning of the unfamiliar words was

much affected by the topic, even with the help of contextual clues and pictorial cues.

If the topic was less familiar to the students, only the more able students were able to

interpret the unfamiliar words successfully.

P.3 Writing

There were two writing tasks in the three sub-papers. For ‘A Naughty Cat’, students
were given word prompts ‘give’, ‘bring’ and ‘drop’ for the three pictures and were
asked to write a story about what happened on Tom’s birthday. They were also asked

to provide an ending to the story. In general, students were able to write a factual

account of the story with an ending. The ideas provided were quite clear and relevant,

though not much elaboration was given. The performance of students revealed that

the topic on birthday was quite familiar to them. With the extended assessment time,
more students were able to elaborate their ideas in their writing and use a range of

vocabulary and sentence patterns appropriately when writing the story.

In ‘Helping Other People’, students were asked to write about their experiences in
helping other people. Question prompts were given to help students write: ‘Who did
you help?’, ‘When did you help him/her?’, ‘What did you do to help?’, ‘Why did
he/she need your help?’ and ‘How did you feel?’. Students were generally able to

respond to the questions with brief but relevant ideas. The organisation of the ideas

was good. This topic was familiar to the students. More students could elaborate their

ideas and use a range of sentence patterns in expressing their ideas.

A Naughty Cat

Providing Ideas Based on the Pictures and Word Prompts Without Much Elaboration
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The overall performance of students in writing stories in 2015 was similar to that of

2014. In general, students were able to write a short story with a clear storyline based

on the pictures using the word prompts ‘give’, ‘bring’ and ‘drop’: Today is Tom’s
birthday. His dad give him a robot. Tom is happy...Suddenly, the cat jump to the cake.
The cake is drop...Then his mum go to the cake shop to buy a birthday cake.

The more capable students were able to elaborate and provide ideas relevant to the

topic. They provided many supporting details to the story and the ideas were

organised:

» Today is Tom’s birthday, he is having a party with his parents. Tom’s dad gave
Tom new robot toy from the latest movie, they also ate chips and chicken with
soda. Finnaly, Tom’s mum brought a cake out, the flaring canndle distracted
their pet cat, it tried to pounce on the fire, this made Tom’s mum dropped the

cake!

Providing an Ending to the Story

Students were able to provide a very brief ending to the story, without much

elaboration:

» The Mum and dad was unhappy.
» Dad say mum is go to make the cake.
» So Tom birthday have no fun.

The more capable students were able to end the story with elaboration:

» ...the candle is setting a fire! At least they used a fire extinguisher just in time, the
washed the robot and the party is on again.

» Luckily, Dad stopped the cake from droping. “Dad, you save the day!”, Tom
said.

» At last They cut the cake. Tom made a wish and blew out the candle. They ate the

cake.

Writing Short Conversation Exchanges

Some students used ‘Happy birthday, Tom!” (the vocabulary given in the first picture)
as the conversational exchanges between Tom and his dad to provide more details in
the story: This Sunday is Tom’s birthday. His dad said, ‘Happy birthday, Tom!...Then,
mum took a birthday cake to us eat but the cat dropped the cake.

Using a Small Range of Vocabulary, Sentence Patterns and Cohesive Devices

Students used a small range of vocabulary in the story. The vocabulary was generally

related to the topic ‘birthday’: ‘robot’, ‘baked’, ‘cake’, ‘jump’, ‘drop’, ‘unhappy’. The

sentences given were usually short and simple, e.g. ‘It was Tom’s birthday.’, ‘Mother
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put the birthday cake on the taled.”. Some students were able to use cohesive devices

such as ‘and’, ‘but’ and ‘so’ to link or contrast ideas.

Grammatical and Spelling Mistakes

¢ Students made grammatical and spelling mistakes in their writing:

Errors in tenses™:

But the cat jump (jumps/jumped) on the cake...
His mum is bring (brings/brought) a birthday cake to Tom.
There had (were) chicken wings, chips...

Finally, mum is angry and I is (am/was) sad.

YV V V V V

The mum (Mum) and dad was (were) unhappy.

Sentences with incorrect expressions™*:

» Yesterday, Tom is birthday (Yesterday was Tom’s birthday).

» His father and mother open a birthday party. (held a birthday party for him ).

» The table have cola and chicken wing. (There were cola and chicken wings on
the table).

Incorrect usage of prepositions, pronouns, singular and plural nouns*:

»  Mum bring (brings) a big birthday cake for (to) him.
» He (His) dad gave Tom a toy.
» Dad and mum (Mum) give him a presents (present).

Spelling mistakes™:

robort, rabbit, robet (robot), droped (dropped), suddely (suddenly), bay (day), cak,
caek, calk (cake), tabe, tabld (table), git, gif (gift), fell (feel).

e The more capable students used a wide range of vocabulary, sentence patterns and

cohesive devices:

» Tom’s mum came out with a delicious cake. Tom was very hungry and stared at the

cake. But then, Tom’s cat, Kitty, thought the cake would be delicious and jumped
on it!
» Oh no, the cake fell down onto the floor. What a mess! It was an unforgettable
birthday party.
*The correct usage/spelling is given in brackets.

Helping Other People

Providing Ideas Based on the Question Prompts

e The overall performance of students in responding to question prompts in 2015 was

similar to that of 2014. Students could write about their experiences in helping other
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people with relevant ideas. Some of them were able to provide a few supporting

details showing that they were familiar with the topic. They responded to the question

prompts and the ideas were organised. They were able to write about the person they
helped, how they helped him/her, why he/she needed help and how they felt after

helping other people. The ideas were relevant and brief. Some could even write with a

few supporting details:

» I helped my Mum to wash dishes.

» I feel very happy.

» I helped my Mum with my yonger and older sister.

» My Mum is very happy. She gave us some little presents.

The more capable students were able to provide ideas relevant to the topic with many

supporting details. The ideas were well-organised:

» Last Sunday, I went to the park and saw a boy sitting at the ground crying.
» The boy said, “Please help me! I am playing the monkey bars and I fell down.”
» [ said to the boy, “I have a phone, tell me your mum’s phone number. I will call

her.
» 1 felt happy that I helped the boy.

Using a Small Range of Vocabulary, Sentence Patterns and Cohesive Devices

Students used a small range of vocabulary in their writing. The vocabulary was

generally related to the topic: ‘Last Monday’, ‘little boy’, ‘classmate’, ‘fell’, ‘clean’,

‘kind’ and ‘happy’. The sentences written by students were short and simple, e.g.

‘Last Monday, I helped a little boy. He fell on the ground. He was sad.” Some

students were able to link ideas using ‘and’ and ‘because’.

Grammatical and Spelling Mistakes

Students made grammatical and spelling mistakes in their writing:

Errors in tenses™:

» Isaw a (an) old man.

» My brother was cried (cried).

»  She say me is (said I was) a good boy.
» I amvery exciting (excited).

Sentences with incorrect expressions*:

» He did not know here is where. (He did not know where he was.)

» When I from the library to my home... (When I went home from the library...)

Incorrect usage of prepositions and pronouns*:

» [ help my mum in (on) Sunday.
» I helped she (her) because she is my friend.
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Spelling mistakes™:

helpped (helped), don (down), bother (brother), siters (sisters), houeswork

(housework), paty (party), fell (feel), clearn (clean), beacuse (because).

The more capable students used a wide range of vocabulary, sentence patterns and

cohesive devices:

» On alovely evening, I walked back home from school.
» Suddenly I saw a little girl crying loudly in the street.
» Ididn’t see her mum so I thought she have (had) lost her way.

*The correct usage/spelling is given in brackets.

P.3 Speaking
Reading Aloud

More than half of the students were able to read most of the texts aloud fluently and
clearly with some pronunciation mistakes. Some students dropped end consonants
for words like ‘teaches’ (3ES03) and ‘sunglasses’ (3ES07). Words that some students
had difficulty pronouncing included ‘hide-and-seek’ and ‘Jacky’ (3ESO!I), ‘mix’ and
‘purple’ (3ES03), ‘hops’ and ‘favourite’ (3ES0S5), ‘bright’ and ‘leaves’ (3ESO7),
‘Brown’ and ‘wrote’ (3ES09) as well as ‘present’ and ‘Boxing’ (3ESI1). Quite a

number of students added an extra ‘you /ju:/> when saying ‘Thank you for teaching
me!’ (3ES09) They said ‘Thank you (/'02nk ju:/) you (/ju:/) for teaching me!” instead.

Expression of Personal Experiences

About half of the students were able to provide relevant responses to most of the oral

examiner’s questions with some prompting and responded hesitantly to the questions.

Students tended to perform better when answering Wh- questions and could provide

factual answers. However, some students had difficulty answering a question ‘What

does she look like?’ (3ES09) to describe one’s appearance.

Picture Description

More than half of the students were able to provide relevant responses based on the

pictures with little or no prompting and respond to most of the questions naturally. They

were also able to answer the questions quite clearly despite some mistakes in

pronunciation.

Although some students were familiar with the topic ‘Christmas’ (3ES02), they were
not able to describe the pictures about decorating the Christmas tree and wrapping the

presents properly due to lack of vocabulary.
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Overview of Student Performances in English Language
at Primary 3 TSA 2013-2015

This was the twelfth year that Primary 3 students participated in the Territory-wide System
Assessment at the end of Key Stage 1. The percentage of students achieving Basic

Competency in the last three years is provided in Table 7.9.

Table 7.9  Percentage of Students Achieving English Language

Basic Competency in 2013 - 2015

Year % of Students Achieving English Language Basic Competency
2013 80.4
2014 80.3
2015 80.4

A comparison of the strengths and weaknesses of P.3 student performances in TSA 2013,

2014 and 2015 provides useful information on how teachers can help students improve.

Table 7.10 summarises the comparison.
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