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Results of Primary 6 English Language in Territory-wide 
System Assessment 2017 

The territory-wide percentage of P.6 students achieving English Language Basic 
Competency in TSA 2017 is 72.3%, indicating a slight increase in the percentage of 
students achieving basic competency in 2017 as compared to that of 2015. 

Primary 6 Assessment Design 

The assessment tasks for TSA 2017 P.6 English Language were based on the Basic 

Competency (BC) Descriptors (Tryout Version) for English Language at the end of Key 

Stage 2 (Primary 6) and the CDC Syllabus for English Language (Primary 1 – 6) 1997. 
The tasks covered the four language skills: listening, reading, writing and speaking, and 
were designed in accordance with the learning objectives in three interrelated strands: 
Interpersonal (IS), Knowledge (KS) and Experience (ES). 

The P.6 written assessment consisted of three sub-papers for Listening and three 
sub-papers for Reading and Writing, comprising a total of 120 items and 132 score points. 
Some items appeared in different written sub-papers, acting as inter-paper links. The 
duration of each Listening sub-paper was approximately 30 minutes, while that of each 
Reading and Writing sub-paper was 50 minutes. The oral assessment was comprised of 
two components, ‘Reading Aloud and Teacher-Student Interaction’ as well as 
‘Presentation’, with six sub-papers in each component. The oral assessment consisted of 
twelve sub-papers. The number of items on the various sub-papers is summarised in Table 
7.11a. These numbers include several overlapping items that appear in more than one 
sub-paper to enable the equating of test scores. The composition of the P.6 written 
sub-papers is provided in Table 7.11b and that of the Speaking sub-papers is given in 
Table 7.11c. 



P6  ENGLISH LANGUAGE

204

P6 ENGLISH LANGUAGE 

2 
 

Table 7.11a  Number of Items and Score Points for P.6 

Subject 
No. of Items (Score Points) 

Paper 1 Paper 2 Paper 3 Paper 4 Total* 

English Language      
Written Paper      

Listening 29(29) 29(29) 29(29) -- 58(58) 
Reading 30(30) 30(30) 30(30) -- 60(60) 
Writing 1(7) 1(7) 1(7) -- 2(14) 

Total 60(66) 60(66) 60(66) -- 120(132)
Speaking      

Reading Aloud 2(4) 2(4) 2(4) -- 6(4) 
Teacher-Student 

Interaction 
2(7) 2(7) 2(7) -- 6(7) 

Presentation 2(10) 2(10) 2(10) -- 6(10) 
* Items that appear in different sub-papers are counted once only. 

Table 7.11b  Composition of P.6 Written Sub-papers 
Written Assessment 

Basic Competency No. of Items (Score Points) 

Listening 6EL1 6EL2 6EL3 
29(29) 29(29) 29(29) 

Reading 6ERW1 6ERW2 6ERW3 
30(30) 30(30) 30(30) 

Writing 6ERW1 6ERW2 6ERW3 
1(7) 1(7) 1(7) 

Table 7.11c  Composition of P.6 Speaking Sub-papers 
Speaking Assessment 

Basic Competency No. of Items (Score Points) 

L3-R-3-P6BC 
(Reading aloud) 

6ES01 & 6ES03 
2 (8) 

6ES05 & 6ES07 
2 (8) 

6ES09 & 6ES11 
2 (8) 

L3-S-3-P6BC 
(Ideas) 

6ES01 – 6ES04 
4 (16) 

6ES05 – 6ES08 
4 (16) 

6ES09 – 6ES12 
4 (16) 

L3-S-4-P6BC 
(Language use) 

6ES01 – 6ES04 
4 (12) 

6ES05 – 6ES08 
4 (12) 

6ES09 – 6ES12 
4 (12) 

L4-S-1-P6BC 
(Pronunciation) 

6ES02 & 6ES04 
2 (6) 

6ES06 & 6ES08 
2 (6) 

6ES10 & 6ES12 
2 (6) 

Eye contact 
(Not B.C.) 

6ES02 & 6ES04 
2 (2) 

6ES06 & 6ES08 
2 (2) 

6ES10 & 6ES12 
2 (2) 
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Primary 6 Listening Items  

Each student was required to attempt one of the three sub-papers (about 30 minutes), each 
of which consisted of three listening tasks. All listening materials were played twice. 
Descriptions of the listening assessment tasks are provided in Tables 7.12 and 7.13. 

Table 7.12  P.6 Listening: Distribution of Items 

Basic 
Competency Descriptor No. of  

Items 

L3-L-1-P6BC Discriminating between words with a range of vowel 
and consonant sounds 2 

L4-L-2-P6BC Understanding the use of a small range of language 
features in simple literary / imaginative spoken texts 4 

L4-L-3-P6BC 
Using a range of strategies to understand the meaning of 
simple texts on familiar topics which are delivered 
clearly in familiar accents 

52 

TOTAL 58 

Table 7.13  P.6 Listening: Item Description and Question Types 

Basic 
Competency  Item Description Question Type No. of Items 

(Score Points)

L4-L-3-P6BC How to Spend Time with Family 
6EL1/6EL2 Part 1A Multiple choice 6(6) 

L4-L-3-P6BC Phone Calls (Blank Filling) 
6EL1 Part 1B Blank filling 6(6) 

L4-L-3-P6BC 
L4-L-2-P6BC 
L3-L-1-P6BC 

My Favourite Animal 
6EL1/6EL3 Part 2 Multiple choice 6(6) 

L4-L-3-P6BC Leaving School 
6EL1 Part 3 

Multiple choice 11(11) 

L4-L-3-P6BC 
L3-L-1-P6BC 

Phone Calls (Multiple Choice) 
6EL2/6EL3 Part 1B 

Multiple choice 6(6) 

L4-L-3-P6BC 
L4-L-2-P6BC 

My Favourite Season 
6EL2 Part 2 

Multiple choice 6(6) 

L4-L-3-P6BC 
L4-L-2-P6BC 

Billy’s Story 
6EL2/6EL3 Part 3 Multiple choice 11(11) 

L4-L-3-P6BC How to Celebrate Chinese Festivals 
6EL3 Part 1A 

Multiple choice 6(6) 
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Primary 6 Writing Tasks 

Each student was required to attempt one writing task of about 80 words in one of the three 
Reading and Writing sub-papers (50 minutes each). About 25 minutes were allotted for 
completion of the writing task in each sub-paper. Descriptions of the writing tasks are 
provided in Tables 7.16 and 7.17. 

Table 7.16  P.6 Writing: Distribution of Items 

Basic 
Competency Descriptor No. of  

Items 

L3-W-3-P6BC 

Writing and / or responding to simple texts with 
relevant information and ideas (including personal 
experiences, imaginative ideas and evaluative 
remarks) with the help of cues 

1 

L3-W-4-P6BC 

Writing simple texts using a small range of 
vocabulary, sentence patterns, cohesive devices 
and verb forms fairly appropriately with the help 
of cues despite some spelling and grammatical 
mistakes 

1 

TOTAL 2 

Table 7.17  P.6 Writing: Item Description 

Basic 
Competency Item Description No. of Items 

(Score Points)

L3-W-3-P6BC 
L3-W-4-P6BC 

Careless Tom 
6ERW1/6ERW2 Part 5 

1/2(4) 
1/2(3) 

L3-W-3-P6BC 
L3-W-4-P6BC 

My Dream Home 
6ERW3 Part 5 

1/2(4) 
1/2(3) 
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Primary 6 Reading Items 

Each student was required to attempt four reading tasks in one of the three Reading and 
Writing sub-papers (50 minutes each). About 25 minutes were allotted for completion of 
the reading tasks in each sub-paper. Descriptions of the reading tasks are provided in 
Tables 7.14 and 7.15. 

Table 7.14  P.6 Reading: Distribution of Items 

Basic 
Competency Descriptor No. of Items

L3-R-5-P6BC Using a range of reading strategies to understand the 
meaning of simple texts with the help of cues 51 

L3-R-6-P6BC Applying simple reference skills with the help of 
cues 4 

L4-R-4-P6BC Understanding the use of a small range of language 
features in simple literary / imaginative texts 5 

TOTAL 60 

Table 7.15  P.6 Reading: Item Description and Question Types 

Basic 
Competency  Item Description Question Type No. of Items 

(Score Points)

L3-R-5-P6BC 
L4-R-4-P6BC 

An E-Watch 
6ERW1/6ERW3 Part 1 Multiple choice 7(7) 

L3-R-5-P6BC Healthy Fruity Smoothie 
6ERW1/6ERW2 Part 2 Multiple choice 6(6) 

L3-R-5-P6BC 
L3-R-6-P6BC 

Black-faced Spoonbill 
6ERW1/6ERW2 Part 3 Multiple choice 7(7) 

L3-R-5-P6BC 
L4-R-4-P6BC 

Mary and Jenny 
6ERW1 Part 4 Multiple choice 10(10) 

L3-R-5-P6BC Chinese New Year Tours 
6ERW2 Part 1 Multiple choice 7(7) 

L3-R-5-P6BC 
L3-R-6-P6BC 
L4-R-4-P6BC 

A Black Friday 
6ERW2/6ERW3 Part 4 Multiple choice 10(10) 

L3-R-5-P6BC Two Messages 
6ERW3 Part 2 Multiple choice 6(6) 

L3-R-5-P6BC 
L3-R-6-P6BC 

Hong Kong Weather Report 
6ERW3 Part 3 Multiple choice 7(7) 
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Performance of Primary 6 Students Achieving Basic 
Competence in Territory-wide System Assessment 2017 
Primary 6 Listening 
Design of Listening Papers 

There are three listening sub-papers altogether, namely 6EL1, 6EL2 and 6EL3. In the 
sub-papers, there are eight listening tasks:  

Task Text Type 

How to Spend Time with Family Personal Description 

How to Celebrate Chinese Festivals Personal Description 

Phone Calls (Multiple Choice) Note and Message 

Phone Calls (Blank Filling) Note and Message 

My Favourite Animal Poem 

My Favourite Season Poem 

Leaving School Conversation 

Billy’s Story Story 

Performance of Primary 6 Students Achieving Basic Competence in Listening Tasks 

Students achieving basic competence were able to  

 extract a specific piece of straightforward information  

 grasp main ideas on familiar topics 

 predict the likely development of a text with the help of pictorial clues 

 discriminate between words with a range of consonant sounds 

 discriminate between intonations when the expression being explicitly presented 

 understand the connection between ideas by identifying pronoun references 

P6 ENGLISH LANGUAGE 
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Primary 6 Speaking Tasks 

Each selected student was required to attempt either ‘Reading Aloud and Teacher-Student 
Interaction’ or ‘Presentation’ in one of the 12 sub-papers (each sub-paper was about 5 
minutes in length including preparation time). A set of four sub-papers were allocated to 
each session, totalling three sessions of oral assessment over 1.5 days. Sub-papers consisted 
of different topics: After-school Activities (6ES01), In a Supermarket (6ES02), Mother’s Day 

(6ES03), Mother’s Day Surprise (6ES04), Tom’s Dream Job (6ES05), My Dream Job 

(6ES06), Where I Live (6ES07), Fighting in a Learning Centre (6ES08), Good Habits 

(6ES09), Tom’s Timetable (6ES10), Cooking in a Camp (6ES11) and A School Picnic 

(6ES12). Descriptions of the speaking tasks are provided in Table 7.18. 

Table 7.18  P.6 Speaking: Distribution of Tasks 
Basic 

Competency Descriptor Task Description No. of 
Items

L3-R-3-P6BC 

Showing a basic understanding of simple 
and familiar texts by reading aloud the 
texts with comprehensible pronunciation 
and generally appropriate pace, stress, 
rhythm and intonation 

Reading Aloud 
 
6ES01, 6ES03, 
6ES05, 6ES07, 
6ES09, 6ES11 

6 

L3-S-3-P6BC 

Providing and / or exchanging (asking and 
answering) simple information and ideas 
(including personal experiences, 
imaginative ideas and evaluative remarks), 
and attempting to provide some elaboration 
with the help of cues 

Teacher-Student 
Interaction 
 
6ES01, 6ES03, 
6ES05, 6ES07, 
6ES09, 6ES11 

6 

L3-S-4-P6BC 

Using a small range of vocabulary, 
sentence patterns and cohesive devices to 
convey simple information and ideas fairly 
appropriately with the help of cues despite 
some grammatical mistakes 

L4-S-1-P6BC Pronouncing familiar words 
comprehensibly 

Presentation 
 
6ES02, 6ES04, 
6ES06, 6ES08, 
6ES10, 6ES12 

6 

L3-S-3-P6BC 

Providing and / or exchanging (asking and 
answering) simple information and ideas 
(including personal experiences, 
imaginative ideas and evaluative remarks), 
and attempting to provide some elaboration 
with the help of cues 

L3-S-4-P6BC 

Using a small range of vocabulary, 
sentence patterns and cohesive devices to 
convey simple information and ideas fairly 
appropriately with the help of cues despite 
some grammatical mistakes 
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Primary 6 Speaking Tasks 

Each selected student was required to attempt either ‘Reading Aloud and Teacher-Student 
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Teacher-Student 
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6ES09, 6ES11 
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sentence patterns and cohesive devices to 
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6ES02, 6ES04, 
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sentence patterns and cohesive devices to 
convey simple information and ideas fairly 
appropriately with the help of cues despite 
some grammatical mistakes 
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Predicting the Likely Development of the Text with the Help of Pictorial Clues 

 The majority of students could predict what 
Billy’s classmates would do to him by following 
the story and understanding the meaning of 
‘proud of him’, ‘He won some competitions and 
finally joined the Hong Kong Swimming Team. 
His classmates were proud of him.’ 

6EL2/6EL3 P3 Q.8 

Task Name: My Favourite Animal (Poem) 

Task Content: Miss Chan is reading a poem about a favourite animal. 

Discriminating between Words with a Range of Consonant Sounds 

 Most students were able to distinguish the initial 
consonants /m/, /r/ and /s/ from /b/ when they 
heard ‘It has a “bob” tail.’ 

 

6EL1/6EL3 P2 Q.4  

Task Name: Leaving School (Conversation) 

Task Content: Mr Lee, an English teacher, interviews a Primary 6 student on a school’s 
radio programme. 

Distinguishing between Intonations when the Expression Being Explicitly Presented 

 Most students were able to discriminate between 
expressions of happiness, fear, doubt and 
sadness. They could identify the correct picture 
of Mary when they heard the presenter’s explicit 
expression, i.e. ‘On the whole, I’ve enjoyed my 
school life here.’ 

 
6EL1 P3 Q.2 
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Task Name: How to Spend Time with Family (Personal Description) 

Task Content: Three students talk about how they spend time with their family. 

Extracting a Specific Piece of Straightforward Information 

 Most students could extract a specific piece of 
straightforward information from a spoken text. 
They knew May’s family goes swimming when 
they heard, ‘…on hot sunny days in summer, we 
go to a public pool to swim.’ 

 
6EL1/6EL2 P1A Q.3 

Task Name: My Favourite Season (Poem) 

Task Content: Miss Chan is reading a poem called ‘My Favourite Season’. 

Extracting a Specific Piece of Straightforward Information 

 Most students could extract a specific piece of 
straightforward information from a spoken text. 
They knew the writer feels happy in this season 
when hearing, ‘In this season it’s so much fun to 
play!’ 

 

6EL2 P2 Q.6 
Task Name: Billy’s Story (Story) 

Task Content: Miss Ho is telling a story about Billy to her class. 

Grasping Main Ideas on Familiar Topics 

 The majority of students could grasp main ideas 
of spoken texts on familiar topics. In this task, 
they were able to listen for the main idea of the 
story that 12-year-old Billy was naughty, ‘It’s 
about a 12-year-old boy called Billy. He was a 
very naughty student. He did not like going to 
school and doing homework. He spent most of 
his time playing video games and sleeping.’ 

 

6EL2/6EL3 P3 Q.1 
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the story and understanding the meaning of 
‘proud of him’, ‘He won some competitions and 
finally joined the Hong Kong Swimming Team. 
His classmates were proud of him.’ 

6EL2/6EL3 P3 Q.8 

Task Name: My Favourite Animal (Poem) 

Task Content: Miss Chan is reading a poem about a favourite animal. 

Discriminating between Words with a Range of Consonant Sounds 

 Most students were able to distinguish the initial 
consonants /m/, /r/ and /s/ from /b/ when they 
heard ‘It has a “bob” tail.’ 

 

6EL1/6EL3 P2 Q.4  

Task Name: Leaving School (Conversation) 

Task Content: Mr Lee, an English teacher, interviews a Primary 6 student on a school’s 
radio programme. 

Distinguishing between Intonations when the Expression Being Explicitly Presented 

 Most students were able to discriminate between 
expressions of happiness, fear, doubt and 
sadness. They could identify the correct picture 
of Mary when they heard the presenter’s explicit 
expression, i.e. ‘On the whole, I’ve enjoyed my 
school life here.’ 

 
6EL1 P3 Q.2 
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Task Name: How to Spend Time with Family (Personal Description) 

Task Content: Three students talk about how they spend time with their family. 

Extracting a Specific Piece of Straightforward Information 

 Most students could extract a specific piece of 
straightforward information from a spoken text. 
They knew May’s family goes swimming when 
they heard, ‘…on hot sunny days in summer, we 
go to a public pool to swim.’ 

 
6EL1/6EL2 P1A Q.3 

Task Name: My Favourite Season (Poem) 

Task Content: Miss Chan is reading a poem called ‘My Favourite Season’. 

Extracting a Specific Piece of Straightforward Information 

 Most students could extract a specific piece of 
straightforward information from a spoken text. 
They knew the writer feels happy in this season 
when hearing, ‘In this season it’s so much fun to 
play!’ 

 

6EL2 P2 Q.6 
Task Name: Billy’s Story (Story) 

Task Content: Miss Ho is telling a story about Billy to her class. 

Grasping Main Ideas on Familiar Topics 

 The majority of students could grasp main ideas 
of spoken texts on familiar topics. In this task, 
they were able to listen for the main idea of the 
story that 12-year-old Billy was naughty, ‘It’s 
about a 12-year-old boy called Billy. He was a 
very naughty student. He did not like going to 
school and doing homework. He spent most of 
his time playing video games and sleeping.’ 

 

6EL2/6EL3 P3 Q.1 
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Task Name: An E-Watch (Advertisement) 
Task Content: Nancy is reading an advertisement about a new electronic watch. 

 

 

 

 

 

 

 

Extracting Specific Information 

 The majority of students were able to find 
the explicitly-stated price ‘$1,299’ in the 
advertisement and they also understood 
that 1 June was within the promotion 
period (30 May to 5 June) of selling 
E-Watches. 

6ERW1/6ERW3 P1 Q.4 

Grasping the Gist 
 Many students were able to skim for gist 

of the advertisement. They knew that 
‘Easy Pay’, ‘Easy Health’ and ‘Easy 
Travel’ were the different functions of an 
E-Watch. 

 

 
6ERW1/6ERW3 P1 Q.7 

Understanding the Use of Onomatopoeia with the Help of Pictorial Cues 

 Many students were able to understand 
that ‘beep’ was the sound made when 
paying for drinks by referring to the 
pictorial cues given in the task, i.e. a boy 
was buying a bottle of drink by using an 
E-Watch. 

6ERW1/6ERW3 P1 Q.2 
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Understanding the Connection between Ideas by Identifying Pronoun References 

 Most students were able to connect ideas by 
identifying pronoun references. In this task, 
students were able to interpret ‘it’ in ‘It was only 
a second place’ as the prize Mary won. 

 
6EL1 P3 Q.5 

Primary 6 Reading 
Design of Reading Papers 

There are three reading sub-papers altogether, namely 6ERW1, 6ERW2 and 6ERW3. In 
the sub-papers, there are eight reading tasks:  

Task Text Type 
An E-Watch Advertisement 

Healthy Fruity Smoothie Recipe 

Black-faced Spoonbill Newspaper Article 

Mary and Jenny Story 

Chinese New Year Tours Poster 

A Black Friday Diary 

Two Messages Message 

Hong Kong Weather Report Weather Report 

Performance of Primary 6 Students Achieving Basic Competence in Reading Tasks 

Students achieving basic competence were able to 

 extract specific information 

 grasp the gist 

 understand the use of onomatopoeia with the help of pictorial cues 

 sequence events with the help of pictorial cues given as options 

 identify main ideas 

 make simple inferences with the help of pictorial cues given as options 

 understand the connection between ideas by identifying pronoun references or cohesive 

devices 

 interpret similes on familiar topics 
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Task Name: Black-faced Spoonbill (Newspaper Article) 

Task Content: Terry is reading a newspaper article about the Black-faced Spoonbills’ 
appearance and habitat. 

 

 

 

 

 

 

 

Identifying Main Ideas 

 The majority of students were able to 
identify the main idea of the given 
paragraph as places where Black-faced 
Spoonbills liked to go in summer and 
winter. 

 
 
 
 
 
 

Making Simple Inferences with the Help of Pictorial Clues Given as Options 

 The majority of students were able to infer 
simple information implicitly stated in a 
newspaper article. They inferred correctly 
the fact that the ‘homes’ of Black-faced 
Spoonbills were near the sea by referring to 
the contextual clues ‘Mai Po Wetland’ and 
‘Black-faced Spoonbills eat fish and 
shrimps in shallow water by the sea’ as 
well as the pictorial clues given as options. 

 

 
 
 

6ERW1/6ERW2 P3 Q.2 

6ERW1/6ERW2 P3 Q.7 
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Task Name: Healthy Fruity Smoothie (Recipe) 

Task Content: Nancy is reading an online recipe about making a smoothie and people’s 
comment after trying to make it. 

 

 

 

 

 

 

 

 

 

 

Sequencing Events with the Help of Pictorial Clues Given as Options 

 6ERW1/6ERW2 Part 2 Q.3 involved 
sequencing the steps of making the smoothie 
with the help of pictorial clues given as 
options. This question was answered 
correctly by almost all students.  

 

 
 
 
 
 

6ERW1/6ERW2 P2 Q.3 
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Task Name: A Black Friday (Diary) 

Task Content: Terry wrote about his bad day in his diary. A false fire alarm rang on 
Friday night and his family had to evacuate.  

 

 

 

 

 

 

 

 

Understanding the Connection between Ideas by Identifying Cohesive Devices 

 The majority of students were able to use 
cohesive devices to connect and interpret 
ideas in the diary. In the task, students 
knew that Terry only took his wallet, keys 
and smartphone but not a torch by 
identifying ‘and’ and ‘However’. 

 
 

 
 
 
 
 
 
 
 
 
 

6ERW2/6ERW3 P4 Q.3 

Primary 6 Writing 
Students were required to complete one writing task in about 80 words. Students generally 
understood the task requirements. In terms of content, students were able to provide a 
factual account of the story based on the pictures with some details for ‘Careless Tom’ and 
they provided some relevant ideas with some details using the prompts for ‘My Dream 
Home’. In terms of language, students were able to use a limited range of vocabulary, 
sentence patterns, cohesive devices and verb forms fairly appropriately, with some 
grammatical and spelling mistakes in both writing tasks. 

P6 ENGLISH LANGUAGE 
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Task Name: Mary and Jenny (Story) 

Task Content: Terry is reading a story about two girls, Mary and Jenny. Mary did not like 
Jenny at the beginning but after something happened, they became good friends.  

 

 

 

 

 

 

 

 

 

 

Understanding the Connection between Ideas by Identifying Pronoun References 

 The majority of students were able to 
connect ideas by identifying pronoun 
references in a story. They 
understood that both ‘You’ and ‘I’ 
referred to Jenny when reading Mary 
and Jenny’s conversation. 

 

 

 

 

 

 

 

6ERW1 P4 Q.9 

Interpreting Similes on Familiar Topics 

 Many students were able to interpret 
the meaning of ‘When I cooked beef 
the first time, it was just like stone.’ 
by associating the word ‘stone’ with 
something hard. 6ERW1 P4 Q.8 
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Student Exemplar 1 

 

 
 

Content: 

Provides a factual account of the story with some details but lacks clarity 

 

Language:   

Uses a limited range of vocabulary: scared, sweep the bottle, said loudly, 
honest 

Uses a limited range of sentence patterns with some grammatical mistakes: 

When he was cleaning his teeth, the bottle broke. 

Tom felt scared. 

Uses a limited range of cohesive devices: Suddenly, In the end 

1 

P6 ENGLISH LANGUAGE 

16 
 

Careless Tom (6ERW1 / 6ERW2 Part 5) 

In this writing task, students were asked to write a story about what happened when Tom 
accidentally broke a bottle of soap in the bathroom based on the given pictures and guiding 
questions. 

 

The following Student Exemplars are written compositions that indicate students achieving 
basic competence in writing. 
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Careless Tom (6ERW1 / 6ERW2 Part 5) 

In this writing task, students were asked to write a story about what happened when Tom 
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My Dream Home (6ERW3 Part 5) 

In this writing task, students were asked to write about their dream homes with the help of 
prompts.  
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Student Exemplar 2 
 

 
 

 

 

Content: 

Provides a factual account of the story with some details but lacks clarity 

Language:   

Uses a limited range of vocabulary: brushed, broke, was cut 

Uses a limited range of sentence patterns with some grammatical mistakes: 

It was a awful experience. 

…when Tom’s sister knew, it was Tom do. She shout at Tom loudly…what he 
was did. 

Uses a limited range of cohesive devices: So, Then, After that 

1 
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My Dream Home (6ERW3 Part 5) 

In this writing task, students were asked to write about their dream homes with the help of 
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Student Exemplar 4 
 

 
 

Content: 

Provides some relevant ideas with some details but lacks clarity 

 

Language:   

Uses a limited range of vocabulary: kitchen, washroom, example 
Uses a limited range of sentence patterns with some grammatical mistakes:  
…lots of wires example like… 
I hope there are 6 people live in… 
…when I was zero years old… 

    Uses a limited range of cohesive devices: because, also, when 

Primary 6 Speaking 
Depending on the size of the school, a sample of either 12 or 24 students were 
randomly selected to participate in the oral assessment. No attempt was made to report 
results of schools in terms of the percent achieving basic competency in speaking because 
of the small sample size. However, a descriptive summary of the overall performance of 
students can be found in the ‘General Comments on P.6 Student Performances’ section. 

1 
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Student Exemplar 3 

 
 

Content: 

Provides some brief ideas and communicates ideas quite clearly 

 

Language:   

Uses a limited range of vocabulary with some spelling mistakes:  

montain (mountain), bentiful (beautiful), comfortable, cheap price 

Uses a limited range of sentence patterns with some grammatical mistakes:  

I can see a bentiful view of the whole view of Hong Kong. 

I hope it will be big and comfortable. 

I want to have 5 peoples to live there… 

Uses a limited range of cohesive devices: And also 

 
 
 
 
 
 
 

1 
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Extracting Specific Information 

 Students with good performance were able to 
extract more than one piece of information 
from a spoken text. They understood that dogs 
and cats are most people’s favourite when 
hearing ‘Most people like dogs’ and ‘Cats are 
also favourite pets’ in the poem. 

 
 
 
 
 
 
 
 

6EL1/6EL3 P2 Q.2 
Grasping Gist 

 Good performing students could grasp the 
gist of a poem. They were able to hear some 
key words related to ‘spring’ in the poem, i.e. 
‘…the earth wakes up…new leaves on the 
trees…flowers begin to grow…birds saying 
hello….In this season, it’s so much fun to 
play.’ 

  

 

 

 

 

 

 

6EL2 P2 Q.1 

Identifying the Sequence of Events 

 Good performing students were able to 
identify the sequence of events in a spoken 
text. They were able to put the topics 
mentioned on a radio programme in the 
correct order. 

 

 
 
 
 
 
 
 

6EL1 P3 Q.11 
Interpreting Personification 

 Students with good performance were able to 
interpret personification of nature using words 
that describe people’s behaviour. For example, 
when describing the feature of the earth in 
spring, it is described as ‘the earth wakes up 
today’ meaning the earth becomes active 
again. 

 
 
 
 
 
 

6EL2 P2 Q.3 
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Good Performance of Primary 6 Students in 
Territory-wide System Assessment 2017 
Primary 6 Listening 
Good performance in Listening Tasks 

Students with good performance were able to 

 understand the connection between ideas by identifying contextual clues 

 extract specific information  

 grasp gist 

 identify the sequence of events 

 interpret personification 

 interpret simile 

For task contents, please refer to ‘Performance of Primary 6 Students Achieving Basic 
Competence in Listening Tasks’ section. 

Understanding the Connection between Ideas by Identifying Contextual Clues 

 Students with good performance were 
capable of drawing ideas from multiple 
contextual clues provided in a spoken text. 
They were able to figure out the tongue 
twister when hearing ‘I (Mary) had entered an 
English tongue-twister competition’, ‘We had 
to say a difficult sentence’ and ‘The sentence 
was “She-sells-sea-shells-by-the-sea-shore”’. 

 
 
 
 
 
 

6EL1 P3 Q.6 

 Good performing students could understand 
what Mr Lee means when he says, ‘Yes, 
indeed. You’ve changed a lot’  by connecting 
the idea that ‘Mary’s changed a lot’ with ‘she 
likes talking with others now’, ‘I(Mary) was 
very shy when I first came to this school, but 
many people helped me. Now I like talking 
with others.’ 

 

 
 
 
 
 

6EL1 P3 Q.4 
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Predicting the Likely Development of the Story 

 Students with good performance were able 
to follow the development of the story and 
handle basic story elements such as 
characterisation, plot and setting. They 
also understood the message behind the 
story. They were able to figure out that 
after the incident happened in Mary’s 
home, Mary was pleased with Jenny’s 
help. They knew that at the end of the 
story, Mary wanted to make friends with 
Jenny by sharing snacks with her instead 
of letting her sit alone. 

 

 

 

 

 

6ERW1 P4 Q.10 

 

Interpreting the Meaning of Unfamiliar Vocabulary 

 Students who performed well were 
capable of interpreting the meaning of the 
unfamiliar word ‘workout’ as physical 
exercise in the advertisement by using 
contextual clues provided, i.e. ‘Do more 
exercise and stay healthy.’ and ‘Follow 
them every day and you will be strong.’. 

 
 
 
 
 

6ERW1/6ERW3 P1 Q.3 
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Interpreting Simile 

 Students with good performance were able to 
interpret simile when making a comparison. 
They understood the expression ‘as timid as a 
panda’ means that the rabbit is shy.  

 
 
 
 
 

6EL1/6EL3 P2 Q.5 

Primary 6 Reading 
Good Performance in Reading Tasks 

Students with good performance were able to correctly answer questions requiring them to 

 make inferences by interpreting implicit meaning 

 predict the likely development of the story 

 work out the meaning of unfamiliar vocabulary 

 understand parts of speech and use dictionary skills 

 understand the use of onomatopoeia 

For task contents, please refer to ‘Performance of Primary 6 Students Achieving Basic 
Competency in Reading Tasks’ section. 

 

Making Inferences by Interpreting Implicit Meaning 

 Students with good performance were able to 
interpret the implicit meaning in the diary. 
Students could infer the fact that Tom was 
three years old because Dad could carry him 
when walking down 15 floors by reading ‘My 
brother Tom was crying, so Dad carried him 
down the stairs.’. 

 

 

   6ERW2/6ERW3 P4 Q.4 
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Predicting the Likely Development of the Story 

 Students with good performance were able 
to follow the development of the story and 
handle basic story elements such as 
characterisation, plot and setting. They 
also understood the message behind the 
story. They were able to figure out that 
after the incident happened in Mary’s 
home, Mary was pleased with Jenny’s 
help. They knew that at the end of the 
story, Mary wanted to make friends with 
Jenny by sharing snacks with her instead 
of letting her sit alone. 

 

 

 

 

 

6ERW1 P4 Q.10 

 

Interpreting the Meaning of Unfamiliar Vocabulary 

 Students who performed well were 
capable of interpreting the meaning of the 
unfamiliar word ‘workout’ as physical 
exercise in the advertisement by using 
contextual clues provided, i.e. ‘Do more 
exercise and stay healthy.’ and ‘Follow 
them every day and you will be strong.’. 

 
 
 
 
 

6ERW1/6ERW3 P1 Q.3 
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Interpreting Simile 

 Students with good performance were able to 
interpret simile when making a comparison. 
They understood the expression ‘as timid as a 
panda’ means that the rabbit is shy.  

 
 
 
 
 

6EL1/6EL3 P2 Q.5 

Primary 6 Reading 
Good Performance in Reading Tasks 

Students with good performance were able to correctly answer questions requiring them to 

 make inferences by interpreting implicit meaning 

 predict the likely development of the story 

 work out the meaning of unfamiliar vocabulary 

 understand parts of speech and use dictionary skills 

 understand the use of onomatopoeia 

For task contents, please refer to ‘Performance of Primary 6 Students Achieving Basic 
Competency in Reading Tasks’ section. 

 

Making Inferences by Interpreting Implicit Meaning 

 Students with good performance were able to 
interpret the implicit meaning in the diary. 
Students could infer the fact that Tom was 
three years old because Dad could carry him 
when walking down 15 floors by reading ‘My 
brother Tom was crying, so Dad carried him 
down the stairs.’. 

 

 

   6ERW2/6ERW3 P4 Q.4 
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Careless Tom (6ERW1 / 6ERW2 Part 5) 

Student Exemplar 5 

 

 

Content: 

 Provides interesting ideas with plenty of supporting details and communicates 
ideas very clearly 

An appropriate ending  

 

Language:   

Uses a small range of vocabulary and expressions with some grammatical 
mistakes : smashed into pieces , gapped (grabbed) at the broken soap bottle 

Uses a small range of sentence patterns:  

Father immediately walked over and scolded Tom for not cleaning the mess up. 

Jenny then grinned and wiped some soap off her mouth… 

Uses a small range of cohesive devices: Just when, After, then 

 

2 

1 
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Understanding Parts of Speech and Using Dictionary Skills 

 Capable students were able 
to find the meaning of the 
words using definitions, 
parts of speech and 
examples from a dictionary 
entry. In this question, they 
knew that ‘drop’ meant ‘to 
become smaller in number’ 
in the newspaper article by 
referring to the contextual 
clue, ‘Fewer and fewer 
Black-faced Spoonbills will 
be seen in the future…’.  

 
 
 
 
 
 
 
 
 
 
 
 

6ERW1/6ERW2 P3 Q.6 

Understanding the Use of Onomatopoeia 

 Students with good 
performance understood that 
‘crackle’ was a sound of the 
pot burning in the story by 
referring to the contextual 
clue, ‘…there was a bad 
smell.’ and ‘…saw that the 
pot was all black.’.  

 
 
 
 

 
 

6ERW1 P4 Q.5 

Primary 6 Writing 
For ‘Careless Tom’, students with good writing skills were able to provide interesting 
ideas with plenty of supporting details and an appropriate ending. The description was very 
clear and coherent. For ‘My Dream Home’, students were able to provide relevant ideas 
with supporting details and an appropriate concluding remark. The ideas were clearly 
presented and coherent. In terms of language, students were able to use a small range of 
vocabulary, sentence patterns, cohesive devices and verb forms fairly appropriately with 
some grammatical and spelling mistakes. 
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6ERW1/6ERW2 P3 Q.6 
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6ERW1 P4 Q.5 

Primary 6 Writing 
For ‘Careless Tom’, students with good writing skills were able to provide interesting 
ideas with plenty of supporting details and an appropriate ending. The description was very 
clear and coherent. For ‘My Dream Home’, students were able to provide relevant ideas 
with supporting details and an appropriate concluding remark. The ideas were clearly 
presented and coherent. In terms of language, students were able to use a small range of 
vocabulary, sentence patterns, cohesive devices and verb forms fairly appropriately with 
some grammatical and spelling mistakes. 
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My Dream Home (6ERW3 Part 5) 

Student Exemplar 7 

 
 

Content: 

 Provides interesting ideas with plenty of supporting details and communicates 
ideas very clearly  

 A concluding remark 

 

Language:   

Uses a small range of vocabulary and expressions with some spelling mistakes: 
single house, toliets (toilets), creative, stunning, The city’s neon lights view at 
night, specticular (spectacular) 
Uses a small range of sentence patterns:  
My dream house would be located on the peak. 
…the rainbow wallpaper, with some books that I can read anytime. 
How can’t this be the best bedroom in the world? 
Uses a small range of cohesive devices: if, Overall 

 

1 

2 
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Student Exemplar 6 

 
 

Content: 

 Provides a factual account of the story with some details and communicates ideas 
clearly and coherently  

An appropriate ending  

 

Language:   

Uses a small range of vocabulary and expressions with some spelling mistakes: 
study for his examination, accidently (accidentally), to get dress (dressed), 
immediately 

Uses a small range of sentence patterns: 

…but she didn’t realise that there were some broken glasses on the floor. 

…told Tom’s sister not to step on it. 

Sister asked Tom to go down…in order to punish him of his carelessness. 

Uses a small range of cohesive devices: While, So, At last, in order to 

 

2 

1 
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Primary 6 Speaking 
Students with good performance demonstrated competence in the following areas: 

Reading Aloud 

 Students with good performance were able to read a short text fluently and clearly 
with appropriate pausing and intonation. They made very few or no pronunciation 
mistakes. 

Teacher-Student Interaction 

 Students with good speaking skills provided relevant answers to most of the questions 
and elaborated their ideas to some of the questions. They were able to use a small range 
of vocabulary, sentence patterns and cohesive devices with few grammatical mistakes. 

Presentation 

 Students with good performance provided plenty of information and ideas relevant to 
the topic and communicated their ideas very clearly. They presented well-organised 
ideas with few mistakes in pronunciation. They used a small range of vocabulary, varied 
sentence patterns and cohesive devices with few grammatical errors. Appropriate eye 
contact with the oral examiners was maintained throughout the presentation. 
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Student Exemplar 8 

 

 
 

Content: 

 Provides mostly relevant ideas with supporting details and communicates ideas 
clearly and coherently  

A concluding remark 

 

Language:   

Uses a small range of vocabulary and expressions with some spelling mistakes: 
dinning (dining), There even a movie corner, garage, hardly (hard) 

Uses a small range of sentence patterns with some grammatical mistakes:  

I am a cars lover. 
There are also a maid. 
If I want to live in…, I ought to… 

Uses a small range of cohesive devices: too, also, If 

 

 

2 

1 
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 Some students were not able to work out the meaning of unfamiliar words. They failed 
to deduce meaning from context even though the contextual clues were provided. 

 The majority of students were able to get the correct answers if the questions required 
finding clearly stated information in the text. However, some students were rather weak 
in other questions which required understanding of the whole text and interpretation of 
the information given. It is therefore recommended that students read the whole text to 
understand the overall gist in addition to scanning the text for specific information. 

Primary 6 Writing 
For both topics, ‘Careless Tom’ and ‘My Dream Home’, most students were able to write 
at least 80 words based on the prompts provided. However, they had problems in 
grammar, spelling and sentence structure. 

Careless Tom 

 In general, students were able to write a short story with a clear storyline based on the 
picture and question prompts. An appropriate ending was also given. Although the 
ideas provided were quite clear and relevant, more original ideas and elaboration could 
have been given. Capable students were able to provide interesting ideas and dialogues 
to enrich the content, e.g. ‘Tom murmured beneath his breathe, ‘What should I do? 
What should I do?’ He started panicking as he did not know what to do.’ 

 The majority of students were able to use cohesive devices, such as ‘Next’, ‘Suddenly’, 
‘Finally’ to link ideas. However, many students were weak in verb form in past tense, 
subject-verb agreement, noun agreement, word collocation and sentence structure. 
There was also some Chinese-influenced phrasing. Inappropriate word choice and poor 
spelling were still common in students’ writing. For example, quite a number of them 
used ‘sweep’ instead of ‘broom’ and they misspelt some basic vocabulary like ‘sister’ 
as ‘sisther’. 

 A few students just copied the rubric of the task ‘Last Sunday something happened in 
Tom’s home.’ without any elaboration. They were not awarded any marks. 

My Dream Home 

 As the topic was interesting to students, quite a number of them were able to provide 
interesting ideas with supporting details in their writing. In general, students wrote a 
complete description about their dream home according to the prompts given, while 
capable students were able to use their imagination in their writing: 

‘My home probably is a mansion. It will be located near a beach, so that I wake up 
everyday seeing the beautiful views of the sandy beach and the crystal blue sea…’ 
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General Comments on Primary 6 Student Performances 
Primary 6 Listening 
 The performance of students in listening has been steady over the previous few years.  

 In previous years, most students performed satisfactorily in skills like extracting 
specific information and understanding the connection between ideas when pictorial 
cues were provided as multiple choice options. This year, students generally performed 
better in most skills, for example, predicting the likely development of the texts, 
grasping main ideas and interpreting intonation with pictures given as multiple choice 
options. 

 Similar to previous years, students showed good performance in interpreting expression 
explicitly presented in the spoken text. 

 Students generally performed better in shorter listening tasks with a lighter listening 
load, e.g. ‘Phone Calls (Multiple Choice)’ and ‘How to spend time with family’ than in 
longer ones, e.g. ‘Leaving school’. 

 Some students had difficulty in connecting ideas using contextual clues. 

 Some students had problems identifying main ideas and extracting specific information 
when multiple pieces of information were given in a spoken text. 

 In the note-taking task ‘Phone calls’, students performed better in number writing than 
in word writing.  

Primary 6 Reading 
 Students generally performed better if pictorial cues were given as options.  

 Quite a number of students were able to understand the use of similes and 
onomatopoeia by referring to the contextual clues or pictorial cues. To understand the 
use of these language features seemed to be less challenging to students this year. 

 Students were generally able to understand the connection between ideas by using 
pronoun references and identifying cohesive devices. However, some of them were 
weak in connecting pieces of information from different parts of the continuous prose, 
e.g. stories. 

 Many students were able to interpret implied meaning in short and simple reading text 
if it required relatively straightforward inferencing. 

 Many students were able to extract specific information from informational texts, e.g. 
posters and advertisements. However, some students were still careless and overlooked 
the key words though they were explicitly stated.  
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 Most students displayed an awareness of their audience by using appropriate eye 
contact with the oral examiners and were awarded a bonus score. 

 However, some students did not read the rubric carefully. In Mother’s Day Surprise 
(6ES04), they were required to talk about two activities only but more activities were 
being told at the end. They should be more careful even though no marks were being 
deducted. 

 In Tom’s Timetable (6ES10), students were required to talk about Tom’s activities in a 
week as well as to comment on his timetable. However, some of them used most of the 
time only talking about the activities, without giving comments about the timetable. A 
better organisation and time management skills in both preparation and assessment time 
were recommended. 

Overview of Student Performances in English Language 
at Primary 6 Territory-wide System Assessment 
2013-2017 
The percentage of P.6 students achieving Basic Competency in 2017 was 72.3%, slightly 
higher than the percentage for the year 2015 as shown in Table 7.19. 

Table 7.19   Percentage of Students Achieving English Language 
Basic Competency in 2013-2017* 

Year % of Students Achieving English Language Basic Competency 

2013 72.4 

2015 72.0 

2017 72.3 
Note:   * The 2014 and 2016 P.6 TSA were suspended. As participation in the 2014 and 2016 P.6 TSA was on 

a voluntary basis, not all P.6 students were involved and hence no territory-wide data is provided in 
this report. 

A comparison of the strengths and weaknesses of P.6 student performances in TSA from 
2013 to 2017 provides useful information on how teachers can help students improve. 
Table 7.20 summarises such a comparison. 
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 The majority of students were able to use a limited range of vocabulary, sentence 
patterns and verb forms appropriately but with some grammatical and spelling mistakes 
in their writing. 

 Although some students were able to use cohesive devices to link ideas within a 
paragraph, they were not able to achieve overall coherence through careful structuring 
of their ideas. A sudden change of ideas or repetitive ideas in several paragraphs made 
it difficult for readers to follow the text. 

Primary 6 Speaking 
Reading Aloud 

 Many students were able to read the texts aloud fluently and clearly despite a few 
mistakes in pronunciation. Some of them had difficulty pronouncing words like ‘drum’, 
‘joined’ (6ES01), ‘habits’, ‘salt’ (6ES09), ‘Sai Kung’, ‘leader’ (6ES11). Moreover, they 
had difficulty pronouncing words with three or more syllables, such as ‘activities’ 
(6ES01), ‘celebrate’ (6ES03) and ‘properly’ (6ES09).  

 Some students dropped end consonants for words like ‘weekends’ (6ES01), ‘support’ 
(6ES03) and ‘cook’ (6ES11).  

Teacher-Student Interaction 

 More than half of the students provided relevant answers to most of the questions. 
Some of them were able to elaborate on some of the questions. Some students provided 
additional details on some familiar topics, such as Good Habits (6ES09) which was 
about things they should do for keeping healthy. They were able to tell what they 
should eat and what exercise they should do. 

 Almost half of the students were able to use a small range of vocabulary and sentence 
patterns with some grammatical mistakes.  

 Although some students were familiar with the topic After-school Activities (6ES01), 
they did not know how to say the names of the activities in English which affected their 
performance. 

Presentation 

 In their two-minute presentations, more than half of the students were able to provide 
relevant information and ideas based on the pictures or written prompts when delivering 
a speech or telling a story. 

 Many students used a small range of vocabulary and sentence patterns with some 
grammatical mistakes. 

 More than half of them spoke quite clearly and were able to provide appropriate 
responses to questions despite a few mistakes in pronunciation. 
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paragraph, they were not able to achieve overall coherence through careful structuring 
of their ideas. A sudden change of ideas or repetitive ideas in several paragraphs made 
it difficult for readers to follow the text. 
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Reading Aloud 
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 More than half of the students provided relevant answers to most of the questions. 
Some of them were able to elaborate on some of the questions. Some students provided 
additional details on some familiar topics, such as Good Habits (6ES09) which was 
about things they should do for keeping healthy. They were able to tell what they 
should eat and what exercise they should do. 

 Almost half of the students were able to use a small range of vocabulary and sentence 
patterns with some grammatical mistakes.  

 Although some students were familiar with the topic After-school Activities (6ES01), 
they did not know how to say the names of the activities in English which affected their 
performance. 

Presentation 

 In their two-minute presentations, more than half of the students were able to provide 
relevant information and ideas based on the pictures or written prompts when delivering 
a speech or telling a story. 

 Many students used a small range of vocabulary and sentence patterns with some 
grammatical mistakes. 

 More than half of them spoke quite clearly and were able to provide appropriate 
responses to questions despite a few mistakes in pronunciation. 



P6  ENGLISH LANGUAGE

238

P6
 E

N
G

LI
SH

 L
A

N
G

U
A

G
E 

36
 

 

Ta
bl

e 7
.2

0 
 O

ve
rv

ie
w

 o
f S

tu
de

nt
 P

er
fo

rm
an

ce
s i

n 
En

gl
ish

 L
an

gu
ag

e a
t P

.6
 T

er
ri

to
ry

-w
id

e S
ys

te
m

 A
ss

es
sm

en
t 2

01
3-

20
17

 
  

  
  

  
Y

ea
r 

R
ea

di
ng

 
20

13
 

20
15

 
20

17
 

R
em

ar
ks

 

St
re

ng
th

s 
 

St
ud

en
ts 

ge
ne

ra
lly

 p
er

fo
rm

ed
 b

et
te

r i
n 

re
ad

in
g 

ta
sk

s 
on

 f
am

ili
ar

 t
op

ic
s, 

e.g
. 

w
ee

ke
nd

 a
ct

iv
iti

es
, 

sp
or

ts 
da

y 
an

d 
ex

tra
-c

ur
ric

ul
ar

 ac
tiv

iti
es

. 
 

Th
e 

m
aj

or
ity

 o
f 

stu
de

nt
s 

co
ul

d 
gr

as
p 

th
e 

gi
st 

an
d 

ex
tra

ct
 s

im
pl

e 
fa

ct
s 

fro
m

 
in

fo
rm

at
io

na
l t

ex
ts,

 e.
g.

 n
ot

ic
es

. 
 

 
O

nl
y 

ab
ou

t h
al

f 
of

 th
e 

stu
de

nt
s 

w
er

e 
ab

le
 t

o 
in

fe
r 

in
fo

rm
at

io
n 

w
hi

ch
 w

as
 

no
t 

ex
pl

ic
itl

y 
sta

te
d 

in
 

co
nt

in
uo

us
 

pr
os

e. 
 

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  
  

  

 
St

ud
en

ts 
ge

ne
ra

lly
 p

er
fo

rm
ed

 b
et

te
r 

in
 

no
n-

co
nt

in
uo

us
 p

ro
se

 w
ith

 a
 l

ig
ht

er
 

re
ad

in
g 

lo
ad

, 
e.g

. 
‘M

id
-A

ut
um

n 
Fe

sti
va

l 
20

15
’ 

an
d 

‘T
V

 G
ui

de
’ 

th
an

 
co

nt
in

uo
us

 p
ro

se
 w

ith
 a

 h
ea

vi
er

 re
ad

in
g 

lo
ad

, e
.g

. ‘
A

n 
Em

ai
l t

o 
a P

en
-fr

ie
nd

’. 
 

 
M

an
y 

stu
de

nt
s 

co
ul

d 
gr

as
p 

m
ai

n 
id

ea
s 

an
d 

ex
tra

ct
 

sim
pl

e 
fa

ct
s 

fro
m

 
in

fo
rm

at
io

na
l t

ex
ts,

 e.
g.

 ti
m

et
ab

le
s. 

 
M

an
y 

stu
de

nt
s 

co
ul

d 
in

te
rp

re
t 

sim
ile

s 
on

 fa
m

ili
ar

 to
pi

cs
. 

 
St

ud
en

ts 
ge

ne
ra

lly
 p

er
fo

rm
ed

 b
et

te
r i

f 
pi

ct
or

ia
l c

ue
s w

er
e g

iv
en

 as
 o

pt
io

ns
. 

 
 

St
ud

en
ts 

w
er

e 
ab

le
 t

o 
un

de
rs

ta
nd

 t
he

 
us

e 
of

 s
im

ile
s 

an
d 

on
om

at
op

oe
ia

 b
y 

re
fe

rri
ng

 
to

 
th

e 
co

nt
ex

tu
al

 
cl

ue
s 

or
 

pi
ct

or
ia

l c
ue

s. 
 

 
St

ud
en

ts 
w

er
e 

ab
le

 t
o 

un
de

rs
ta

nd
 t

he
 

co
nn

ec
tio

n 
be

tw
ee

n 
id

ea
s 

by
 

us
in

g 
pr

on
ou

n 
re

fe
re

nc
es

 
an

d 
id

en
tif

yi
ng

 
co

he
siv

e d
ev

ic
es

. 
 

M
an

y 
stu

de
nt

s 
w

er
e 

ab
le

 t
o 

ex
tra

ct
 

sp
ec

ifi
c 

in
fo

rm
at

io
n 

fro
m

 in
fo

rm
at

io
na

l 
te

xt
s, 

e.g
. p

os
te

rs
 an

d 
ad

ve
rti

se
m

en
ts.

 

 
Th

e 
m

aj
or

ity
 

of
 

stu
de

nt
s w

er
e 

ab
le

 
to

 g
et

 t
he

 c
or

re
ct

 
an

sw
er

s 
if 

th
e 

qu
es

tio
ns

 re
qu

ire
d 

fin
di

ng
 

cl
ea

rly
 

sta
te

d 
in

fo
rm

at
io

n 
in

 
th

e 
te

xt
. 

H
ow

ev
er

, 
so

m
e 

stu
de

nt
s 

w
er

e 
ra

th
er

 
w

ea
k 

in
 

ot
he

r 
qu

es
tio

ns
 

w
hi

ch
 

re
qu

ire
d 

un
de

rs
ta

nd
in

g 
of

 
th

e 
w

ho
le

 te
xt

 a
nd

 
in

te
rp

re
ta

tio
n 

of
 

th
e 

in
fo

rm
at

io
n 

gi
ve

n.
 

It 
is 

th
er

ef
or

e 
re

co
m

m
en

de
d 

th
at

 s
tu

de
nt

s 
re

ad
 

th
e 

w
ho

le
 t

ex
t 

to
 

un
de

rs
ta

nd
 

th
e 

ov
er

al
l 

gi
st 

in
 

ad
di

tio
n 

to
 

sc
an

ni
ng

 t
he

 t
ex

t 
fo

r 
sp

ec
ifi

c 
in

fo
rm

at
io

n.
 

W
ea

kn
es

se
s

 
Th

ei
r 

pe
rfo

rm
an

ce
 i

n 
un

de
rs

ta
nd

in
g 

th
e 

us
e 

of
 s

om
e 

la
ng

ua
ge

 f
ea

tu
re

s, 
e.g

. o
no

m
at

op
oe

ia
, s

ho
w

ed
 th

at
 m

an
y 

of
 th

em
 fa

ile
d 

to
 in

te
rp

re
t t

he
 m

ea
ni

ng
 

by
 u

sin
g 

co
nt

ex
tu

al
 cl

ue
s. 

 
So

m
e 

w
ea

k 
stu

de
nt

s m
ad

e 
us

e 
of

 th
ei

r 
pe

rs
on

al
 e

xp
er

ie
nc

e 
ra

th
er

 t
ha

n 
th

e 
co

nt
ex

tu
al

 
cl

ue
s 

to
 

pr
ed

ic
t 

th
e 

m
ea

ni
ng

. 
Th

e 
da

ta
 s

ho
w

 t
ha

t 
th

ei
r 

di
ct

io
na

ry
 

sk
ill

s 
sti

ll 
ne

ed
 

de
ve

lo
pm

en
t 

an
d 

m
an

y 
stu

de
nt

s 
ha

d 
di

ffi
cu

lty
 i

de
nt

ify
in

g 
ba

sic
 p

ar
ts 

of
 

sp
ee

ch
, e

.g
. a

n 
ad

je
ct

iv
e, 

a 
no

un
 a

nd
 a

 
ve

rb
. 

 
So

m
e 

stu
de

nt
s c

ou
ld

 n
ot

 w
or

k 
ou

t t
he

 
m

ea
ni

ng
 o

f u
nf

am
ili

ar
 w

or
ds

 b
y 

us
in

g 
co

nt
ex

tu
al

 cl
ue

s. 
 

W
ea

ke
r 

stu
de

nt
s 

co
ul

d 
no

t 
fin

d 
th

e 
m

ea
ni

ng
 o

f w
or

ds
 b

y 
us

in
g 

de
fin

iti
on

s 
an

d 
ex

am
pl

es
 fr

om
 a

 d
ic

tio
na

ry
 e

nt
ry

. 
Th

ey
 h

ad
 d

iff
ic

ul
ty

 i
de

nt
ify

in
g 

ba
sic

 
pa

rts
 o

f 
sp

ee
ch

 a
lth

ou
gh

 e
xa

m
pl

es
 

w
er

e 
pr

ov
id

ed
. T

he
ir 

di
ct

io
na

ry
 s

ki
lls

 
ne

ed
 d

ev
el

op
m

en
t. 

 
M

os
t s

tu
de

nt
s 

w
er

e 
no

t 
ab

le
 t

o 
in

fe
r 

in
fo

rm
at

io
n 

fro
m

 c
on

te
xt

ua
l c

lu
es

 in
 a

 
te

xt
. 

 
So

m
e 

stu
de

nt
s 

w
er

e 
w

ea
k 

in
 

co
nn

ec
tin

g 
pi

ec
es

 o
f i

nf
or

m
at

io
n 

fro
m

 
di

ffe
re

nt
 p

ar
ts 

of
 th

e c
on

tin
uo

us
 p

ro
se

, 
e.g

. s
to

rie
s. 

 
So

m
e 

stu
de

nt
s 

w
er

e 
no

t a
bl

e 
to

 w
or

k 
ou

t t
he

 m
ea

ni
ng

 o
f 

un
fa

m
ili

ar
 w

or
ds

. 
Th

ey
 f

ai
le

d 
to

 d
ed

uc
e 

m
ea

ni
ng

 f
ro

m
 

co
nt

ex
t 

ev
en

 t
ho

ug
h 

th
e 

co
nt

ex
tu

al
 

cl
ue

s w
er

e p
ro

vi
de

d.
 

 
Sk

im
m

in
g 

fo
r 

gi
st 

of
 a

 p
os

te
r 

w
as

 
qu

ite
 ch

al
le

ng
in

g 
fo

r s
om

e s
tu

de
nt

s. 



P6 ENGLISH LANGUAGE

239

P6
 E

N
G

LI
SH

 L
A

N
G

U
A

G
E 

37
 

 

Y
ea

r 
W

ri
tin

g 
20

13
 

20
15

 
20

17
 

R
em

ar
ks

 

St
re

ng
th

s 
   

 
Th

er
e 

w
as

 a
 s

lig
ht

 i
m

pr
ov

em
en

t 
in

 
w

rit
in

g 
pe

rfo
rm

an
ce

s 
fo

r 
th

is 
ye

ar
 

w
he

n 
co

m
pa

re
d 

to
 th

e p
re

vi
ou

s y
ea

rs
. 

 
 

Fo
r 

bo
th

 
ty

pe
s 

of
 

w
rit

in
g,

 
m

os
t 

stu
de

nt
s c

ou
ld

 w
rit

e 
th

ei
r i

de
as

 c
le

ar
ly

 
an

d 
co

he
re

nt
ly

 
w

ith
 

so
m

e 
de

ta
ils

. 
M

os
t 

of
 

th
em

 
w

er
e 

al
so

 
ab

le
 

to
 

pr
ov

id
e 

a 
re

as
on

ab
le

 
en

di
ng

 
/ 

co
nc

lu
di

ng
 re

m
ar

ks
 a

t t
he

 e
nd

 o
f t

he
ir 

w
rit

in
g.

 
 

M
os

t 
stu

de
nt

s 
co

ul
d 

us
e 

ex
pl

ic
it 

co
he

siv
e 

de
vi

ce
s 

to
 

en
ha

nc
e 

th
e 

or
ga

ni
sa

tio
n 

of
 th

ei
r w

rit
in

g.
  

 
 

M
os

t s
tu

de
nt

s w
er

e 
ea

ge
r t

o 
w

rit
e 

an
d 

so
m

e c
ou

ld
 w

rit
e m

or
e t

ha
n 

80
 w

or
ds

. 
 

St
ud

en
t 

pe
rfo

rm
an

ce
 o

n 
a 

na
rra

tiv
e 

an
d 

on
 a

n 
ex

po
sit

or
y 

pi
ec

e 
of

 w
rit

in
g 

di
d 

no
t 

ha
ve

 
an

y 
sig

ni
fic

an
t 

di
ffe

re
nc

es
. 

 
Th

e p
er

fo
rm

an
ce

 o
f s

tu
de

nt
s i

n 
w

rit
in

g 
w

as
 

sta
bl

e 
co

m
pa

re
d 

to
 

th
at

 
of

 
pr

ev
io

us
 y

ea
rs

. 
 

Fo
r 

bo
th

 t
op

ic
s, 

qu
ite

 a
 n

um
be

r 
of

 
stu

de
nt

s 
co

ul
d 

pr
ov

id
e 

so
m

e 
re

le
va

nt
 

id
ea

s 
w

ith
 s

om
e 

de
ta

ils
. 

Th
ey

 c
ou

ld
 

us
e 

a 
lim

ite
d 

ra
ng

e 
of

 v
oc

ab
ul

ar
y 

an
d 

se
nt

en
ce

 p
at

te
rn

s 
to

 e
la

bo
ra

te
 t

he
ir 

id
ea

s. 
 

M
an

y 
of

 
th

em
 

co
ul

d 
us

e 
sim

pl
e 

co
he

siv
e 

de
vi

ce
s 

to
 

tie
 

th
e 

id
ea

s 
to

ge
th

er
 m

or
e s

m
oo

th
ly

 an
d 

cl
ea

rly
. 

 
M

os
t s

tu
de

nt
s w

er
e 

ea
ge

r t
o 

w
rit

e 
an

d 
co

ul
d 

w
rit

e 
at

 le
as

t 8
0 

w
or

ds
 b

as
ed

 o
n 

th
e p

ro
m

pt
s p

ro
vi

de
d.

 

 
St

ud
en

ts 
w

er
e 

ab
le

 t
o 

w
rit

e 
a 

sh
or

t 
sto

ry
 w

ith
 a

 c
le

ar
 s

to
ry

lin
e 

ba
se

d 
on

 
th

e 
pi

ct
ur

e 
an

d 
qu

es
tio

n 
pr

om
pt

s. 
A

n 
ap

pr
op

ria
te

 en
di

ng
 w

as
 al

so
 g

iv
en

. 
 

 
Q

ui
te

 a
 n

um
be

r o
f s

tu
de

nt
s 

w
er

e 
ab

le 
to

 
pr

ov
id

e 
in

te
re

sti
ng

 
id

ea
s 

w
ith

 
su

pp
or

tin
g 

de
tai

ls 
in

 th
ei

r w
rit

in
g 

if 
th

e 
to

pi
c 

w
as

 in
te

re
sti

ng
 to

 th
em

, i
.e.

 ‘M
y 

D
re

am
 H

om
e’

. 
 

Ca
pa

bl
e 

stu
de

nt
s 

w
er

e 
ab

le
 to

 p
ro

vi
de

 
in

te
re

sti
ng

 
id

ea
s 

an
d 

di
al

og
ue

s 
to

 
en

ric
h 

th
e c

on
te

nt
. 

 
Th

e 
m

aj
or

ity
 o

f s
tu

de
nt

s 
w

er
e 

ab
le

 to
 

us
e c

oh
es

iv
e d

ev
ic

es
 to

 li
nk

 id
ea

s. 
 

 
A

lth
ou

gh
 

th
e 

id
ea

s 
pr

ov
id

ed
 

w
er

e 
qu

ite
 

cl
ea

r 
an

d 
re

le
va

nt
, 

m
or

e 
or

ig
in

al
 

id
ea

s 
an

d 
el

ab
or

at
io

n 
co

ul
d 

ha
ve

 b
ee

n 
gi

ve
n.

 
 

A
lth

ou
gh

 
so

m
e 

stu
de

nt
s w

er
e 

ab
le

 
to

 
us

e 
co

he
siv

e 
de

vi
ce

s 
to

 
lin

k 
id

ea
s 

w
ith

in
 

a 
pa

ra
gr

ap
h,

 
th

ey
 

co
ul

d 
no

t a
ch

ie
ve

 
ov

er
al

l 
co

he
re

nc
e 

th
ro

ug
h 

ca
re

fu
l 

str
uc

tu
rin

g 
of

 
th

ei
r i

de
as

. 
 

St
ud

en
ts 

sh
ou

ld
 

be
 

ad
vi

se
d 

to
 

sp
ar

e 
so

m
e 

tim
e 

to
 p

ro
of

re
ad

 t
he

ir 
w

rit
in

g 
to

 
m

in
im

ise
 

th
ei

r 
gr

am
m

ar
 er

ro
rs

. 
 

W
ea

kn
es

se
s 

   

 
St

ud
en

ts’
 

sk
ill

s 
in

 
gr

am
m

ar
 

an
d 

sp
el

lin
g 

ne
ed

 to
 b

e 
en

ha
nc

ed
 s

o 
as

 to
 

en
ab

le
 

stu
de

nt
s 

to
 

str
en

gt
he

n 
th

ei
r 

ab
ili

ty
 to

 co
m

po
se

 se
nt

en
ce

s. 
 

In
co

rre
ct

 
us

e 
of

 
ve

rb
 

fo
rm

s 
an

d 
sp

el
lin

g 
m

ist
ak

es
 w

er
e c

om
m

on
. 

 
In

co
ns

ist
en

t 
us

e 
of

 t
en

se
s 

w
as

 s
til

l 
ve

ry
 co

m
m

on
. 

 
In

co
rre

ct
 u

se
 o

f 
ve

rb
 f

or
m

s, 
sp

el
lin

g 
m

ist
ak

es
 

an
d 

pr
ob

le
m

at
ic

 
se

nt
en

ce
 

str
uc

tu
re

s 
w

er
e 

ea
sil

y 
fo

un
d 

in
 

stu
de

nt
s’ 

w
rit

in
g.

 

 
M

an
y 

stu
de

nt
s 

w
er

e 
w

ea
k 

in
 v

er
b 

fo
rm

 
in

 
pa

st 
te

ns
e, 

su
bj

ec
t-v

er
b 

ag
re

em
en

t, 
no

un
 

ag
re

em
en

t, 
w

or
d 

co
llo

ca
tio

n 
an

d 
se

nt
en

ce
 

str
uc

tu
re

. 
Th

er
e 

w
as

 
al

so
 

so
m

e 
Ch

in
es

e-
in

flu
en

ce
d 

ph
ra

sin
g.

 
 

In
ap

pr
op

ria
te

 w
or

d 
ch

oi
ce

 a
nd

 p
oo

r 
sp

el
lin

g 
w

er
e 

sti
ll 

co
m

m
on

 
in

 
stu

de
nt

s’ 
w

rit
in

g.
 

 
A 

fe
w

 s
tu

de
nt

s 
ju

st 
co

pi
ed

 th
e 

ru
br

ic
 

of
 th

e t
as

k 
w

ith
ou

t a
ny

 el
ab

or
at

io
n.

 
 



P6  ENGLISH LANGUAGE

240

P6
 E

N
G

LI
SH

 L
A

N
G

U
A

G
E 

38
 

 

Y
ea

r
Li

st
en

in
g 

20
13

 
20

15
 

20
17

 
R

em
ar

ks
 

St
re

ng
th

s 
   

 
O

n 
th

e 
w

ho
le

, 
stu

de
nt

s 
pe

rfo
rm

ed
 

w
el

l 
in

 l
ist

en
in

g 
ta

sk
s 

on
 f

am
ili

ar
 

to
pi

cs
. 

 
M

os
t 

stu
de

nt
s 

pe
rfo

rm
ed

 w
el

l 
w

he
n 

pi
ct

or
ia

l 
cu

es
 

w
er

e 
gi

ve
n 

as
 

M
C 

op
tio

ns
, 

e.g
. 

ex
tra

ct
in

g 
sp

ec
ifi

c 
in

fo
rm

at
io

n,
 g

ra
sp

in
g 

m
ai

n 
id

ea
s, 

an
d 

co
nn

ec
tin

g 
id

ea
s. 

Th
is 

tre
nd

 
w

as
 

ex
te

nd
ed

 to
 th

e 
sk

ill
s i

n 
pr

ed
ic

tin
g 

th
e 

lik
el

y 
de

ve
lo

pm
en

t o
f t

he
 te

xt
. 

 
A 

sli
gh

t 
im

pr
ov

em
en

t 
in

 c
on

ne
ct

in
g 

id
ea

s 
us

in
g 

co
nt

ex
tu

al
 

cl
ue

s 
w

as
 

ob
se

rv
ed

 th
is 

ye
ar

. 
 

 
St

ud
en

ts 
sh

ow
ed

 b
et

te
r 

pe
rfo

rm
an

ce
 

in
 i

te
m

s 
w

ith
 w

rit
te

n 
cu

es
 g

iv
en

 a
s 

M
C 

op
tio

ns
 

th
an

 
ite

m
s 

in
vo

lv
in

g 
fil

lin
g 

in
 b

la
nk

s 
w

he
n 

lis
te

ni
ng

 to
 th

e 
sa

m
e p

ie
ce

 o
f m

at
er

ia
l. 

 
 

Th
ei

r 
pe

rfo
rm

an
ce

 
w

as
 

ste
ad

y 
in

 
id

en
tif

yi
ng

 m
ai

n 
id

ea
s 

in
 a

 s
po

ke
n 

te
xt

 w
he

n 
m

or
e 

th
an

 o
ne

 p
ie

ce
 o

f 
in

fo
rm

at
io

n 
w

as
 g

iv
en

. 

 
Th

e 
pe

rfo
rm

an
ce

 
of

 
stu

de
nt

s 
in

 
lis

te
ni

ng
 w

as
 s

ta
bl

e 
co

m
pa

re
d 

to
 th

at 
of

 p
re

vi
ou

s y
ea

rs
. 

 
St

ud
en

ts 
ge

ne
ra

lly
 p

er
fo

rm
ed

 w
el

l i
n 

lis
te

ni
ng

 ta
sk

s o
n 

fa
m

ili
ar

 to
pi

cs
. 

 
St

ud
en

ts 
pe

rfo
rm

ed
 b

et
te

r 
in

 s
ho

rte
r 

ta
sk

s w
ith

 a
 li

gh
te

r l
ist

en
in

g 
lo

ad
, e

.g
. 

‘S
ur

ve
y’

, ‘
Ri

dd
le

s’ 
th

an
 lo

ng
er

 o
ne

s, 
e.g

. ‘
G

re
en

 D
ay

’. 
 

St
ud

en
ts 

ge
ne

ra
lly

 w
er

e 
ab

le
 to

 e
xt

ra
ct

 
a 

sp
ec

ifi
c 

pi
ec

e 
of

 
str

ai
gh

tfo
rw

ar
d 

in
fo

rm
at

io
n,

 g
ra

sp
 g

ist
 / 

m
ai

n 
id

ea
s 

on
 

fa
m

ili
ar

 t
op

ic
s, 

di
sc

rim
in

at
e 

be
tw

ee
n 

in
to

na
tio

ns
 w

he
n 

th
e 

ex
pr

es
sio

n 
be

in
g 

ex
pl

ic
itl

y 
pr

es
en

te
d,

 
an

d 
id

en
tif

y 
rh

ym
es

. 
 

 
Th

e 
pe

rfo
rm

an
ce

 
of

 
stu

de
nt

s 
in

 
lis

te
ni

ng
 h

as
 b

ee
n 

ste
ad

y 
ov

er
 t

he
 

pr
ev

io
us

 fe
w

 y
ea

rs
. 

 
St

ud
en

ts 
ge

ne
ra

lly
 

pe
rfo

rm
ed

 
sa

tis
fa

ct
or

ily
 i

n 
m

os
t 

sk
ill

s 
in

cl
ud

in
g 

pr
ed

ic
tin

g 
th

e 
lik

el
y 

de
ve

lo
pm

en
t o

f a
 

te
xt

 w
ith

 p
ic

tu
re

s 
gi

ve
n 

as
 m

ul
tip

le 
ch

oi
ce

 o
pt

io
ns

. 

 
St

ud
en

ts 
ge

ne
ra

lly
 p

er
fo

rm
ed

 b
et

te
r i

n 
sh

or
ter

 l
ist

en
in

g 
ta

sk
s 

w
ith

 a
 l

ig
ht

er
 

lis
te

ni
ng

 
lo

ad
, 

e.g
. 

‘P
ho

ne
 

Ca
lls

 
(M

ul
tip

le
 C

ho
ice

)’ 
an

d 
‘H

ow
 to

 sp
en

d 
tim

e 
w

ith
 fa

m
ily

’ t
ha

n 
in

 lo
ng

er
 o

ne
s, 

e.g
. ‘

Le
av

in
g 

sc
ho

ol
’. 

 
St

ud
en

ts 
ge

ne
ra

lly
 w

er
e 

ab
le

 to
 e

xt
ra

ct
 

a 
sp

ec
ifi

c 
pi

ec
e 

of
 

str
ai

gh
tfo

rw
ar

d 
in

fo
rm

at
io

n,
 g

ra
sp

 g
ist

 / 
m

ai
n 

id
ea

s 
on

 
fa

m
ili

ar
 t

op
ic

s, 
di

sc
rim

in
at

e 
be

tw
ee

n 
w

or
ds

 
w

ith
 

a 
ra

ng
e 

of
 

co
ns

on
an

t 
so

un
ds

, 
an

d 
di

sc
rim

in
at

e 
be

tw
ee

n 
in

to
na

tio
ns

 w
he

n 
th

e 
ex

pr
es

sio
n 

be
in

g 
ex

pl
ic

itl
y 

pr
es

en
te

d.
  

 
St

ud
en

ts 
di

d 
w

el
l 

in
 

di
sti

ng
ui

sh
in

g 
be

tw
ee

n 
nu

m
be

rs
. 

 
So

m
e 

of
 

th
em

 
ne

ed
 t

o 
im

pr
ov

e 
sp

el
lin

g.
 

 
St

ud
en

ts 
w

er
e 

ab
le

 to
 d

ist
in

gu
ish

 
di

ffe
re

nt
 t

on
es

 o
f 

sp
ea

ke
rs

. 

W
ea

kn
es

se
s 

   

 
So

m
e 

w
ea

k 
stu

de
nt

s m
ad

e 
us

e 
of

 th
ei

r 
pe

rs
on

al
 e

xp
er

ie
nc

e 
an

d/
or

 c
om

m
on

 
kn

ow
le

dg
e 

to
 i

nt
er

pr
et

 t
he

 l
ist

en
in

g 
te

xt
s 

ra
th

er
 t

ha
n 

co
m

pr
eh

en
di

ng
 t

he
 

sp
ok

en
 te

xt
s. 

 
So

m
e 

stu
de

nt
s 

ha
d 

di
ffi

cu
lty

 
in

 
co

nn
ec

tin
g 

id
ea

s 
by

 
id

en
tif

yi
ng

 
co

he
siv

e d
ev

ic
es

 / 
co

nt
ex

tu
al

 cl
ue

s. 
 

So
m

e 
stu

de
nt

s 
co

ul
d 

no
t 

pr
ed

ic
t 

th
e 

lik
el

y 
de

ve
lo

pm
en

t o
f a

 te
xt

. 
 

In
 

th
e 

no
te

-ta
ki

ng
 

ta
sk

, 
stu

de
nt

s 
pe

rfo
rm

ed
 b

et
te

r 
in

 w
rit

in
g 

nu
m

be
rs

 
th

an
 w

rit
in

g 
w

or
ds

, 
ev

en
 w

he
n 

th
e 

w
or

d 
w

as
 si

m
pl

e l
ik

e ‘
be

d’
. 

 
So

m
e 

stu
de

nt
s 

ha
d 

di
ffi

cu
lty

 
in

 
co

nn
ec

tin
g 

id
ea

s 
us

in
g 

co
nt

ex
tu

al
 

cl
ue

s. 
 

So
m

e 
stu

de
nt

s 
ha

d 
pr

ob
le

m
s 

id
en

tif
yi

ng
 m

ai
n 

id
ea

s 
an

d 
ex

tra
ct

in
g 

sp
ec

ifi
c 

in
fo

rm
at

io
n 

w
he

n 
m

ul
tip

le
 

pi
ec

es
 o

f 
in

fo
rm

at
io

n 
w

er
e 

gi
ve

n 
in

 a
 

sp
ok

en
 te

xt
. 

 
In

 t
he

 n
ot

e-
ta

ki
ng

 t
as

k 
‘P

ho
ne

 c
al

ls’
, 

stu
de

nt
s 

pe
rfo

rm
ed

 b
et

te
r 

in
 n

um
be

r 
w

rit
in

g 
th

an
 in

 w
or

d 
w

rit
in

g.
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P6
 E

N
G

LI
SH

 L
A

N
G

U
A

G
E 

39
 

 

 

Y
ea

r
Sp

ea
ki

ng
 

20
13

 
20

15
 

20
17

 
R

em
ar

ks
 

St
re

ng
th

s 
   

 
St

ud
en

ts 
w

er
e 

ab
le

 to
 re

ad
 a

ll 
or

 m
os

t 
of

 t
he

 t
ex

ts 
al

ou
d 

qu
ite

 c
le

ar
ly

 a
nd

 
au

di
bl

y. 
 

 
M

os
t 

stu
de

nt
s 

w
er

e 
ab

le
 t

o 
pr

ov
id

e 
re

le
va

nt
 

re
sp

on
se

s 
to

 
m

os
t 

of
 

th
e 

qu
es

tio
ns

. 
So

m
e 

co
ul

d 
ev

en
 p

ro
vi

de
 

ad
di

tio
na

l d
et

ai
ls 

on
 fa

m
ili

ar
 to

pi
cs

. 
 

In
 ‘

Pr
es

en
ta

tio
n’

, 
stu

de
nt

s 
w

er
e 

ab
le

 
to

 p
re

se
nt

 t
he

ir 
id

ea
s 

or
 t

el
l 

a 
sto

ry
 

cl
ea

rly
 

us
in

g 
a 

lim
ite

d 
ra

ng
e 

of
 

vo
ca

bu
la

ry
 

an
d 

ba
sic

 
se

nt
en

ce
 

pa
tte

rn
s 

al
th

ou
gh

 
gr

am
m

at
ic

al
 

m
ist

ak
es

 w
er

e a
pp

ar
en

t. 
 

St
ud

en
ts 

w
ith

 g
oo

d 
sp

ea
ki

ng
 s

ki
lls

 
w

er
e 

ab
le

 to
 p

ro
vi

de
 a

 ra
ng

e 
of

 id
ea

s 
re

le
va

nt
 

to
 

th
e 

to
pi

cs
 

w
ith

 
so

m
e 

el
ab

or
at

io
n.

  
 

M
an

y 
of

 th
em

 sh
ow

ed
 c

on
fid

en
ce

 a
nd

 
co

ul
d 

co
m

m
un

ic
at

e 
th

ei
r 

id
ea

s 
qu

ite
 

cl
ea

rly
. 

 
M

or
e 

th
an

 h
al

f 
of

 t
he

 s
tu

de
nt

s 
w

er
e 

ab
le 

to
 r

ea
d 

th
e 

te
xt

s 
al

ou
d 

flu
en

tly
 

an
d 

cl
ea

rly
 

w
ith

 
ve

ry
 

fe
w

 
pr

on
un

ci
at

io
n 

m
ist

ak
es

. S
om

e 
of

 th
em

 
us

ed
 

ap
pr

op
ria

te
 

pa
us

in
g 

an
d 

in
to

na
tio

n.
 

 
St

ud
en

ts 
w

er
e 

ge
ne

ra
lly

 
ab

le
 

to
 

pr
ov

id
e 

re
lev

an
t 

re
sp

on
se

s 
to

 
th

e 
qu

es
tio

ns
. 

 
 

In
 

‘P
re

se
nt

at
io

n’
, 

stu
de

nt
s 

w
er

e 
ge

ne
ra

lly
 a

bl
e 

to
 d

el
iv

er
 a

 ta
lk

 b
as

ed
 

on
 t

he
 p

ro
m

pt
s 

pr
ov

id
ed

. 
M

os
t 

of
 

th
em

 w
er

e 
aw

ar
de

d 
a 

bo
nu

s 
sc

or
e 

fo
r 

ha
vi

ng
 

ey
e 

co
nt

ac
t 

w
ith

 
th

e 
or

al
 

ex
am

in
er

s. 
 

St
ud

en
ts 

w
ith

 
be

tte
r 

pe
rfo

rm
an

ce
 

co
ul

d 
pr

ov
id

e a
 ra

ng
e o

f i
de

as
 re

lev
an

t 
to

 th
e 

to
pi

cs
 a

nd
 e

la
bo

ra
te

 w
ith

 s
om

e 
de

ta
ils

. 

 
M

an
y 

stu
de

nt
s 

re
ad

 th
e 

tex
ts 

flu
en

tly
 

an
d 

cl
ea

rly
 d

es
pi

te
 a

 f
ew

 m
ist

ak
es

 in
 

pr
on

un
ci

at
io

n.
 

 
St

ud
en

ts 
w

er
e 

ge
ne

ra
lly

 
ab

le
 

to
 

pr
ov

id
e 

re
lev

an
t 

an
sw

er
s 

to
 

th
e 

qu
es

tio
ns

. 
So

m
e 

pr
ov

id
ed

 a
dd

iti
on

al
 

de
ta

ils
 o

n 
so

m
e f

am
ili

ar
 to

pi
cs

 to
o.

 
 

St
ud

en
ts 

w
ith

 g
oo

d 
sp

ea
ki

ng
 s

ki
lls

 
w

er
e 

ab
le

 to
 p

ro
vi

de
 a

 ra
ng

e 
of

 id
ea

s 
re

lev
an

t 
to

 t
he

 t
op

ics
 a

nd
 e

la
bo

ra
te

 
w

ith
 

so
m

e 
de

ta
ils

. 
Th

ey
 

pr
es

en
ted

 
w

el
l-o

rg
an

ise
d 

id
ea

s 
cl

ea
rly

 w
ith

 f
ew

 
m

ist
ak

es
 in

 p
ro

nu
nc

ia
tio

n.
 

 

 
St

ud
en

ts 
sh

ou
ld

 
stu

dy
 th

e r
ub

ric
 o

f 
th

e 
ta

sk
s 

ca
re

fu
lly

. 
 

St
ud

en
ts 

sh
ou

ld
 

or
ga

ni
se

 
th

ei
r 

id
ea

s 
be

tte
r 

w
he

n 
de

liv
er

in
g 

a 
sp

ee
ch

 
in

 
‘P

re
se

nt
at

io
n’

. 
 

W
ea

kn
es

se
s

   

 
So

m
e 

stu
de

nt
s 

dr
op

pe
d 

en
d 

co
ns

on
an

ts.
 W

or
ds

 w
ith

 m
or

e 
th

an
 

th
re

e 
sy

lla
bl

es
 w

er
e 

al
so

 p
ro

bl
em

at
ic

 
fo

r t
he

 st
ud

en
ts.

  
 

So
m

e 
of

 
th

em
 

m
ad

e 
m

ist
ak

es
 

in
 

pr
on

un
ci

at
io

n.
 

 
M

an
y 

stu
de

nt
s 

dr
op

pe
d 

en
d 

co
ns

on
an

ts 
an

d 
m

isp
ro

no
un

ce
d 

th
e 

‘th
’ c

on
so

na
nt

s. 
 

Th
ey

 
te

nd
ed

 
to

 
ha

ve
 

di
ffi

cu
lty

 
pr

on
ou

nc
in

g 
w

or
ds

 w
ith

 th
re

e 
or

 m
or

e 
sy

lla
bl

es
. 

 
So

m
e 

stu
de

nt
s 

w
er

e 
sti

ll 
no

t 
ab

le
 t

o 
pr

on
ou

nc
e 

w
or

ds
 w

ith
 t

hr
ee

 o
r 

m
or

e 
sy

lla
bl

es
 

su
ch

 
as

 
‘a

ct
iv

iti
es

’ 
an

d 
‘c

el
eb

ra
te

’. 
 

So
m

e 
stu

de
nt

s 
sti

ll 
dr

op
pe

d 
en

d 
co

ns
on

an
ts 

fre
qu

en
tly

. 

 


