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Results of Secondary 3 English Language in Territory-
wide System Assessment 2017 

The percentage of S.3 students achieving English Language Basic Competency in 2017 is 

69.7%, indicating a very slight increase in the percentage of students achieving basic 

competency in 2017 as compared to that of 2016. 

Secondary 3 Assessment Design 

Assessment tasks for S.3 English Language were based on the Basic Competency (BC) 

Descriptors (Tryout Version) for English Language at the end of Key Stage 3 (Secondary 3) 

and the CDC Syllabus for English Language (Secondary 1 – 3) 1999. The tasks covered 

the four language skills: listening, reading, writing and speaking, and were designed in 

accordance with the learning objectives in three interrelated strands: Interpersonal, 

Knowledge and Experience. 

The S.3 written assessments consisted of three sub-papers for Listening, Reading and 

Writing, comprising a total of 129 items and 138 score points. Some items appeared in 

different Listening and Reading sub-papers acting as inter-paper links. The duration of each 

Listening sub-paper was approximately 35 minutes, Reading sub-paper was 35 minutes and 

Writing sub-paper was 40 minutes. The oral assessment was comprised of two components, 

Individual Presentation and Group Interaction, with eight sub-papers in each component. 

The number of items on the various sub-papers is summarised in Table 7.21a. These 

numbers include several overlapping items that appear in more than one sub-paper to enable 

the equating of test scores. The composition of the S.3 sub-papers is provided in Table 

7.21b. 

Table 7.21a  Number of Items and Score Points for S.3 

Subject 
No. of Items (Score Points) 

Paper 1 Paper 2 Paper 3 Paper 4 Total* 
English Language      
Written Paper      

Listening 31(31) 31(31) 31(31) -- 54(54) 
Reading 36(36) 36(36) 36(36) -- 72(72) 
Writing 1(12) 

 
1(12) 1(12) -- 3(12) 

Total 68(79) 68(79) 68(79) -- 129(138) 
Speaking      

Presentation  2(14) 2(14)  2(14) 2(14) 8(14) 
Group Interaction 2(6) 2(6) 2(6) 2(6) 8(6) 

* Items that appear in different sub-papers are counted once only. 
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Table 7.21b   Composition of S.3 Sub-papers 
Written Assessment Speaking Assessment 

Basic 
Competency 

No. of Items  
(Score Points) 

Basic  
Competency 

No. of Items  
(Score Points) 

Listening 9EL1 9EL2 9EL3  
9ESP1 – 
9ESP8 

Individual 
Presentation 

9ESG1 – 
9ESG8 
Group 

Interaction 
L5-L-2-S3BC 

(listening strategies) 31(31) 28(28) 29(29) L5-S-3-S3BC 
(ideas) 8(4) 8(4) 

L5-L-1-S3BC 
(language features) 0 3(3) 2(2) 

L6-S-6-S3BC 
(organisation) 8(4) 0 Reading 9ER1 9ER2  9ER3 

L6-R-1-S3BC 
(reading strategies) 28(28) 34(34) 31(31) 

L5-S-4-S3BC 
(vocabulary & language 

patterns) 
8(4) 0 L6-R-2-S3BC 

(extracting and organizing 
information) 

0 0 2(2) 

L5-R-3-S3BC 
(language features) 3(3) 0 3(3) 

L5-S-2-S3BC 
(pronunciation & 

delivery) 
8(4) 0 

L5-R-4-S3BC 
(reference skills) 5(5) 2(2) 0 

Writing 9EW1 9EW2 9EW3 

L6-W-1-S3BC (content) 1(4) 1(4) 1(4) 

L6-W-2-S3BC (language) 1(4) 1(4) 1(4) L6-S-5-S3BC 
(strategies for oral 
communication) 

8(2) 8(2) L6-W-3-S3BC (organisation) 1(2) 1(2) 1(2) 
L5-W-5-S3BC (features) 1(2) 1(2) 1(2) 

 

Secondary 3 Listening Items 

Each student attempted three listening tasks in one of the three Listening sub-papers (about 

35 minutes each). All parts or sections were played twice. Descriptions of the listening 

tasks are provided in Tables 7.22 and 7.23. 

 
Table 7.22   S.3 Listening: Distribution of Items 

Basic 
Competency Descriptor No. of 

Items 

L5-L-1-S3BC Understanding the use of a range of language features in 
simple literary / imaginative spoken texts 

3 

L5-L-2-S3BC Using an increasing range of strategies to understand the 
meaning of simple texts on familiar and less familiar topics 
which are delivered clearly and in generally familiar 
accents 

51 

TOTAL  54 
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Secondary 3 Reading Items 

Each student attempted three reading tasks in one of the three Reading sub-papers. 35 

minutes were allotted for the reading tasks in each of the sub-papers. Descriptions of the 

reading tasks are provided in Tables 7.24 and 7.25. 

 
Table 7.24   S.3 Reading: Distribution of Items 

Basic 
Competency Descriptor No. of 

Items 
L6-R-1-S3BC Using an increasing range of reading strategies to 

understand the meaning of texts with some degree of 
complexity 

62 

L6-R-2-S3BC 
 

Extracting and organising information and ideas from texts 
with some degree of complexity 

2 

L5-R-3-S3BC 
 

Understanding the use of a range of language features and 
other techniques to present themes, characters, experiences 
and feelings in simple literary / imaginative texts 

3 

L5-R-4-S3BC 
 

Applying a range of reference skills for various purposes 
with the help of cues 

5 

 TOTAL 72 

 

Table 7.25   S.3 Reading: Item Description and Question Types 
Basic 

Competency Item Description Question Type No. of Items 
(Score Points) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Book Cover, Book Blurb and 
Review – The Three Monkeys 
9ER1 – Part 1 
9ER2 – Part 1 

Multiple choice 
 

12(12) 

L6-R-1-S3BC 
L5-R-3-S3BC 
 

Poem – Frank the Friendly Alien 
9ER1 – Part 2 
9ER3 – Part 2 

Multiple choice 
 

8(8) 

L6-R-1-S3BC 
L5-R-4-S3BC 
 

Blog Page and Report Extract – 
Hong Kong Neon & Light Pollution 
in Hong Kong 
9ER1 – Part 3 

Multiple choice 16(16) 

L6-R-1-S3BC 
 

Article – Pooch Wearing Diamond 
Collar Kidnapped 
9ER2 – Part 2  

Multiple choice 
 

8(8) 

L6-R-1-S3BC 
 

Complaint Email, Attachment and 
Police Report – BedNBrekkieHK 
9ER2 – Part 3 
9ER3 – Part 3 

Multiple choice 16(16) 

L6-R-1-S3BC 
L6-R-2-S3BC 
 

Instruction Manual and Press 
Release – Foldy EEBIE 
9ER3 – Part 1 

Multiple choice 12(12) 
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Table 7.23   S.3 Listening: Item Description and Question Types 
Basic 

Competency Item Description Question Type No. of Items 
(Score Points) 

L5-L-2-S3BC 
 

Discussion – MOOV TV  
9EL1 – Part 1 
9EL3 – Part 1 

Multiple choice 
Short Answer 

8(8) 
7(7) 

L5-L-2-S3BC 
 

Conversation – Puzzle Week 
9EL1 – Part 2 
9EL3 – Part 2 

Multiple choice 
 

8(8) 

L5-L-2-S3BC 
 

Meeting – Environmental Education 
Fund 
9EL1 – Part 3 
9EL2 – Part 2 

Multiple choice 
 
 

8(8) 

L5-L-1-S3BC 
L5-L-2-S3BC 

Meeting – KPOP Festival 
9EL2 – Part 1 

Multiple choice 
 

15(15) 

L5-L-1-S3BC 
L5-L-2-S3BC 

 

Poem – I Made A New Password 
9EL2 – Part 3 
9EL3 – Part 3 

Multiple choice 
 

8(8) 
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Secondary 3 Reading Items 

Each student attempted three reading tasks in one of the three Reading sub-papers. 35 
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Secondary 3 Speaking Tasks 

Each student attempted either an ‘Individual Presentation’ (3 minutes for preparation and 2 

minutes for assessment) or a ‘Group Interaction’ (3 minutes for preparation and 4 minutes 

for assessment). There were altogether 16 sub-papers: two sub-papers each for the 

Individual Presentation and Group Interaction, used in morning and afternoon sessions that 

took place over two assessment days. Descriptions of the speaking tasks are provided in 

Table 7.28. 

 
Table 7.28   S.3 Speaking: Distribution of Tasks 

Basic 
Competency Descriptor Task 

Description No. of Items 

L5-S-2-S3BC Using a range of delivery techniques 
(including stress, rhythm and 
intonation) to convey meaning 
generally appropriately with the 
help of cues 

Individual 
Presentation 

9ESP1 – 9ESP8 

 
 
 
 
 
 
 

8 

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative ideas 
and evaluative remarks) with some 
elaboration 

L5-S-4-S3BC Using a range of vocabulary and 
language patterns with some degree 
of appropriacy and accuracy to 
convey meaning 

L6-S-5-S3BC Using formulaic expressions and a 
range of strategies for oral 
communication to establish and 
maintain relationships/ interaction in 
familiar situations 

L6-S-6-S3BC Using organising techniques 
generally appropriately to convey 
meaning 

L5-S-3-S3BC Expressing information and ideas 
(including personal experiences, 
feelings, opinions, imaginative ideas 
and evaluative remarks) with some 
elaboration 

Group 
Interaction 

9ESG1 – 9ESG8 

 
 

8 

L6-S-5-S3BC Using formulaic expressions and a 
range of strategies for oral 
communication to establish and 
maintain relationships /interaction in 
familiar situations 
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Secondary 3 Writing Tasks 

Each student attempted a writing task of about 150 words from one of the three Writing 

sub-papers. Forty minutes were allotted for the writing task in each of the sub-papers. 

Descriptions and topics of the writing tasks are provided in Tables 7.26 and 7.27. 

 
Table 7.26   S.3 Writing: Distribution of Items 

Basic 
Competency Descriptor No. of  

Items 

L6-W-1-S3BC Writing a variety of texts for different purposes with 
relevant and generally adequate content 

3 

L6-W-2-S3BC Writing a variety of texts using punctuation marks 
and a range of vocabulary and language patterns with 
some degree of appropriateness and accuracy to 
convey meaning 

L6-W-3-S3BC Writing a variety of texts with adequate overall 
planning and organisation (including the use of 
cohesive devices and paragraphs, and sequencing of 
ideas) 

L5-W-5-S3BC Writing a variety of texts using the salient features of 
a range of genres generally appropriately with the 
help of cues 

 TOTAL 3 

 

Table 7.27   S.3 Writing: Item Description and Question Types 

Basic 
Competency Item Description No. of Items  

(Score Points) 

L6-W-1-S3BC 
L6-W-2-S3BC 
L6-W-3-S3BC 
L5-W-5-S3BC 

Game/Toy Description – English Game/Toy Design 
Competition 
9EW1 

1(12) 

  Adventure Story – Adventure Stories for the School 
  Magazine 

9EW2 

1(12) 

Speech – Speech about your club/society for School 
Open Day 
9EW3 

1(12) 

5 
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Task Name: Puzzle Week (Conversation) 

Task Content: Students and their teacher are discussing the puzzle week and how it 
will work. 

Specific Information 

• Many students were able to identify which puzzles were easy to do when they 
heard Paul say, ‘The wonderwords can be done simply and quickly, especially if 
they have the words we need to find listed at the bottom.’  

 

     9EL1/3 Part 2 Q.3 

 

Task Name: Environmental Education Fund (Meeting)  

Task Content: A meeting is being held to discuss the application for the Environmental 
Education Fund.  

Connection – cohesive devices 

• Many students were able to work out what May suggested they do with some of 
the funds when they heard May and Mrs. Lau speak. 
‘May – Student (excited): Ooh I have some ideas as well Mrs. Lau! 
School Environment Officer – Mrs. Lau: Yes May, let’s hear them. 
May – Student: Firstly, an excursion to an organic farm. 
School Environment Officer – Mrs. Lau: Oh, fantastic! And your other ideas 
May? 
May – Student: Electricity generating bikes.’  

  

 

 

 

 

9EL1 Part 3/9EL2 Part 2 Q.7 

8 
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Performance of Secondary 3 Students Achieving Basic 
Competence in Territory-wide System Assessment 2017 
Secondary 3 Listening 
Design of the Listening Papers 

There are a total of three listening sub-papers, 9EL1, 9EL2 and 9EL3. In the sub-papers 
there are 5 listening tasks: 

Tasks Text Types 
MOOV TV  Discussion  
Puzzle Week  Conversation 
Environmental Education Fund Report  Meeting  
KPOP Festival  Meeting  
I Made A New Password  Poem   

 
Performance of Secondary 3 Students Achieving Basic Competence in Listening Tasks 

Students achieving basic competence were able to: 

• understand the meaning of simple dialogues in both familiar and unfamiliar topics  
• apply their knowledge of the world in various contexts 
• extract specific information, comprehend main ideas and use cohesive devices to 

connect ideas, use discourse markers and contextual clues, as well as work out the 
meaning of  unfamiliar words/expressions 

• understand intonation when dialogues were delivered clearly and in generally 
familiar accents 

 
Task Name: MOOV TV (Discussion). This task has a section for students to fill in 
blanks while they listen to the conversation. 

Task Content: The hosts of MOOV TV are discussing what’s currently on TV and 
showing on the big screen. 

Connection – cohesive devices 

• Many students were able to listen and work out what Theo and Sammi reviewed 
on MOOV TV when Sammi said, ‘Hi everyone. Welcome to MoovTV. Tonight we 
are going to review some movies and give you the rundown of what’s on TV over 
the next few weeks that is worth watching.’ 

 
9EL1/3 Part 1 Q.1 

7 
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Task Content: The hosts of MOOV TV are discussing what’s currently on TV and 
showing on the big screen. 

Connection – cohesive devices 

• Many students were able to listen and work out what Theo and Sammi reviewed 
on MOOV TV when Sammi said, ‘Hi everyone. Welcome to MoovTV. Tonight we 
are going to review some movies and give you the rundown of what’s on TV over 
the next few weeks that is worth watching.’ 

 
9EL1/3 Part 1 Q.1 
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Performance of Secondary 3 Students Achieving Basic Competence in Reading Tasks 

Students achieving basic competence were able to: 

• understand the meaning of simple texts written for various purposes, contexts and 
audiences 

• extract or locate specific information from different text-types such as a bookcover, 
blurb and review,  a poem,  a blog page and report extract,  an article, a complaint email, 
attachment and police report as well as an instruction manual and press release 

• locate information in a bookcover and police report 
• identify rhymes 
• identify different text types 
• work out the meaning of unfamiliar expressions and use reference skills 
• identify connections between supporting ideas and main ideas 

 

Task Name: The Three Monkeys (Bookcover, Blurb and Review) 

Task Content: The task is about the book The Three Monkeys with information being 
presented in the various text types. 

Obtaining information about the reading materials from the blurbs, glossaries, book 
covers and table of contents 

• The majority of students were able to work out what the title of the book was. 

 

9ER1/2 Part 1 Q.1 

 

 

 

 

10 
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Task Name: KPOP Festival (Meeting) 

Task Content: The Music Club is meeting to find out details of the upcoming school 
music fair. 

Tone 

• The majority of students were able to correctly identify how Eva felt after 
hearing the news. 

 
9EL2 Part 1 Q.11 

 

Task Name: I Made A New Password (Poem) 

Task Content: The poem is about someone who thought up a new, foolproof password 
which they forgot, resulting in them being locked out of the computer. 

Rhyme 

• On hearing the first stanza of the 
poem many students worked out 
the rhyming words.  

Stanza 1  
9EL2/3 Part 3 Q.2 

 

Secondary 3 Reading 
Design of the Reading Papers 

There are a total of three reading sub-papers, 9ER1, 9ER2 and 9ER3. In the sub-papers 
there are 6 reading tasks: 

Tasks Text Types 
The Three Monkeys Bookcover, Blurb and Review 
Frank the Friendly Alien Poem  
Hong Kong Neon & Light Pollution in 
Hong Kong Blog Page and Report Extract 

Pooch Wearing Diamond Collar 
Kidnapped Article 

BedNBrekkieHK Complaint Email, Attachment and Police 
Report 

Foldy EEBIE© Instruction Manual and Press Release 

9 



S3 ENGLISH LANGUAGE

251

S3 ENGLISH LANGUAGE 
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Task Name: Pooch Wearing Diamond Collar Kidnapped (Article) 

Task Content: The article features the details of a dog kidnapping that made the 
headlines. 

Specific Information 

• Many students were able to work out what the dog was wearing. 

 
9ER2 Part 2 Q.2 

 

 

Task Name: BedNBrekkieHK (Complaint Email, Attachment and Police Report) 

Task Content: The email and additional information are about the experiences of a 
family coming to stay in Hong Kong on holiday. 

Sequencing 

• Many students were able to work out the order of what happened after the 
family arrived at their destination. 

 

 

 

 

 

 

9ER2/3 Part 3 Q.7 
 

12 
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Task Name: Frank the Friendly Alien (Poem) 

Task Content: The poem is about an alien called Frank. 

Rhyme 

• The majority of students were able to read stanza two and work out the rhyming 
pair. 

 
9ER1/3 Part 2 Q.3 

 

Task Name: Hong Kong Neon & Light Pollution in Hong Kong (Blog Page and 
Report Extract) 

Task Content: The blog page and report extract deal with neon signs and lights and the 
effects of light pollution. 

Connection between ideas 

• Many students were able to connect the ideas about neon lights. 

 

9ER1 Part 3 Q.7 
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• the use of familiar vocabulary and simple language patterns with some degree of 
appropriacy and accuracy to convey meaning  

• reasonably comprehensible pieces of writing despite a fair number of language and/or 
stylistic errors 

 
Description – English Game/Toy Design Competition (9EW1) 

In this task, students were asked to write a description of their entry in the ‘English 
Game/Toy Design’ Competition. Picture prompts were provided. 

You are entering the ‘English Game/Toy Design’ Competition. Read the poster and write a 

description that explains how your game/toy can be used to learn/teach English, what it 

does, what it looks like, how it works and anything else that is special to help the judges 

decide the winner. 

You may use some of the ideas from the poster and/or your own ideas in your writing. Write 

the game/toy description in about 150 words. 

 

 

 

14 
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Task Name: Foldy EEBIE© (Instruction Manual and Press Release) 

Task Content: The instruction manual is about the features of the Foldy EEBIE©. The 
press release provides more information about the Foldy EEBIE©. 

Inference 

• Many students were able to infer what the purpose of the EEBIE© dictionary 
was. 

    

     9ER3 Part 1 Q.3 
 

 
Secondary 3 Writing 
Design of the Writing Papers 

There are a total of three writing sub-papers, 9EW1, 9EW2 and 9EW3. In the sub-papers 
there are three writing tasks: 

Tasks Text Types 
English Game/Toy Design Competition Description 
Adventure Stories for the School Magazine Story 
Speech about your club/society for School Open Day Speech 

 
Students were instructed to complete a written assessment of about 150 words in 40 
minutes. 

Performance of Secondary 3 Students Achieving Basic Competence in Writing Tasks 

Students achieving basic competence in writing demonstrated the following 
characteristics: 

• generally relevant and adequate content but with limited ideas and little or no 
elaboration 

• paragraphs generally developed based on prompts with an attempt to use cohesive 
devices and sequence ideas appropriately 

13 
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Speech – Speech about your club/society for School Open Day (9EW3) 

In this task, students were asked to write a speech explaining their club/society to visitors 
to the school. 

The school will be having its annual School Open Day soon. All heads and some members of 
the various school clubs and societies will be asked to give a speech about their club/society 
to the visitors in the hall. Write a speech in which you explain your club/society, the 
activities that have been run and how they have benefitted students. 

You may use some of the ideas from the email and/or your own ideas in your writing. Write the 
speech in about 150 words. 

 

16 
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Story – Adventure Stories for the School Magazine (9EW2) 

In this task, students were asked to write an adventure story. Picture prompts were 
provided. 

You are Jackie Ho, a student at SKFGLR Secondary School. Your class is writing adventure 
stories for the school magazine. Your teacher has given you some pictures to help you to 
write a story. 

You may use some of the ideas from the pictures and/or your own ideas in your writing. Write 
the adventure story in about 150 words. Provide a title for your story. 

 

15 
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Annotation - Student Exemplar 1 
 A short but appropriate introduction. Features of a toy description are 

evident but the description is not very clear. 
 
Specified the type – toy  and also provided the name – robot 
 

 
 
 
 
 
 
 
 
 

 
The piece has been formed into paragraphs that make sense but there is no 
conclusion.  
 
 
 
 
The last part of the final paragraph is just a list of 30 + gerunds that have 
no real link, connection or explanation of how the toy robot can help the 
user/owner do these things. 
 

 Errors in vocabulary/expression, some of which do affect meaning and 
understanding – robort instead of robot, massage instead of message, it 
will response instead of it will respond, it know many things instead of it 
knows many things, it don’t instead of it doesn’t, pless instead of press, 
bottom instead of button, where is in it nose instead of that is in its nose, it 
can talk to us by English instead of it can talk to us in English, humulicus 
instead of humorous, convenience instead of convenient, help you 
everthings instead of help you do everything, writting instead of writing, 
awsering instead of answering, it can be a alrem instead of it can also be 
an alarm, I design it becauce instead of I designed it because 
 

 Use of connectives – furthermore, also 
 

 Singular instead of plural – joke instead of jokes 
 

 The writer uses and so on instead of giving more information. Here it 
would be better to write something like Korean, Japanese and languages 
other than English instead of Korean, Japanese and so on, so that the 
information would be more specific rather than general (with the use of 
and so on.) It is better than using etc. though. 
 

 

No 
conclusion 
– just a list 
of gerunds 

 4 

 2 

 1 

 3 

 4 
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The following Student Exemplars are written compositions of students achieving basic 

competence indicating the characteristics mentioned previously. 

 
Description – English Game/Toy Design Competition (9EW1) - Student 
Exemplar 1 

 

Category 
and type 
identified 

 1 

 3 

 2 

S Short but 
suitable 

introduction 

\
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Annotation - Student Exemplar 2 
 An appropriate title is provided for the story as is a suitable introduction, 

however there is no mention of how they got to Taiwan.  
 

 The piece of writing has an introductory paragraph which is topic related 
and details the start of the story, explaining why the writer and family went 
to Taiwan and what they planned to do once there.   
 
 
The writing is divided into paragraphs that together make a cohesive story 
about what happened on a trip to Taiwan. 
 
 
 
 
The concept of the sister biting the shark fin to see what it tastes like is a 
bit strange and doesn’t make sense – most people would swim quickly to 
get out of the water and away from a dangerous shark, NOT bite it.  
 
A conclusion is provided that finishes the story. 
 
 

 There are errors in vocabulary and expression which sometimes affect 
meaning and understanding – for tourism instead of on holiday, arrived 
Taiwan instead of arriving in Taiwan, planed instead of planned, had 34° 
instead of it was 34°, with angry instead of with anger, bited instead of bit, 
I though instead of I thought, I found something that was in a triangle 
shape and in dark colour instead of I saw a dark coloured triangular shape 
in the water, swam to the other place instead of swam away, It was very 
scared to me that I didn’t see any real shark before instead of I was very 
scared because I hadn’t seen a real shark before 
 

    One error made repeatedly which also affected meaning and understanding 
was the use of shrink – shark shrink instead of shark fin and toy shrink 
instead of toy shark, shrink instead of fin 
 

 Subject/verb agreement – my sister and I was instead of my sister and I 
were 

 

 
 
 
 

 

 

 

 

 1 

 2 

 3 

 4 

 5 

 6 
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Story – Adventure Stories for the School Magazine (9EW2) - Student 
Exemplar 2 

 

 
 
 

  

Appropriate 
title 

Short but 
suitable 

introduction 
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 6 

Short but 
appropriate 
conclusion 
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Annotation - Student Exemplar 2 
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Story – Adventure Stories for the School Magazine (9EW2) - Student 
Exemplar 2 

 

 
 
 

  

Appropriate 
title 

Short but 
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conclusion 
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Annotation - Student Exemplar 3 
 The writer has written a speech that is clear in its purpose – providing 

information about the Angle Society 
 
Paragraphing is distinct. The second paragraph deals with the relationship 
between the members of the society and what is done to foster these 
relationships. 
 
The speech doesn’t mention the members of the Angle Society; instead it 
focuses on the aims of the society, helping the form one students and the 
interactions with them. There is also no mention of any teacher advisors. 
 

 There are errors in vocabulary and expression which sometimes affect 
meaning – the homeworks instead of their homework, will hold more 
instead of will have/run, to let classmates to join instead of to enable other 
classmates to join in/join us, hold some instead of hold a, know more about 
instead of learn more about, further instead of future 
 

    One error made repeatedly which also affected meaning and understanding 
was the use of angle instead of angel  
 

 Subject/verb agreement – The relationship of our members are close 
instead of The relationship between our members is close 
 

 Use of etc. This should not be used in writing a speech and is incorrectly 
used in this case because the listener will not know what other information 
students can learn unless the speaker informs them – know more about our 
school clubs, societies, history etc. It would be better to just write learn 
more about our school clubs, societies and the history of the school, or 
something similar. 
 

 

Secondary 3 Speaking 
12 or 24 students (depending on the school size) were randomly selected from each school 
to participate in the oral assessment. A standard of basic competency in speaking was not 
set due to the relatively small sample size of students. However, a summary of the overall 
performance levels of students is given in the section ‘General Comments on Secondary 3 
Student Performances’. 

 

1 
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 3 

 4 

 5 
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Speech – Speech about your club/society for School Open Day (9EW3) - 
Student Exemplar 3 

 

 
 

 
 

 

 

Introduction 

Short 
conclusion 
and ending 

is brief – 
Thank you 
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 4 

 5 
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 The writer has written a speech that is clear in its purpose – providing 

information about the Angle Society 
 
Paragraphing is distinct. The second paragraph deals with the relationship 
between the members of the society and what is done to foster these 
relationships. 
 
The speech doesn’t mention the members of the Angle Society; instead it 
focuses on the aims of the society, helping the form one students and the 
interactions with them. There is also no mention of any teacher advisors. 
 

 There are errors in vocabulary and expression which sometimes affect 
meaning – the homeworks instead of their homework, will hold more 
instead of will have/run, to let classmates to join instead of to enable other 
classmates to join in/join us, hold some instead of hold a, know more about 
instead of learn more about, further instead of future 
 

    One error made repeatedly which also affected meaning and understanding 
was the use of angle instead of angel  
 

 Subject/verb agreement – The relationship of our members are close 
instead of The relationship between our members is close 
 

 Use of etc. This should not be used in writing a speech and is incorrectly 
used in this case because the listener will not know what other information 
students can learn unless the speaker informs them – know more about our 
school clubs, societies, history etc. It would be better to just write learn 
more about our school clubs, societies and the history of the school, or 
something similar. 
 

 

Secondary 3 Speaking 
12 or 24 students (depending on the school size) were randomly selected from each school 
to participate in the oral assessment. A standard of basic competency in speaking was not 
set due to the relatively small sample size of students. However, a summary of the overall 
performance levels of students is given in the section ‘General Comments on Secondary 3 
Student Performances’. 

 

1 

2 

 3 

 4 

 5 

22 

S3 ENGLISH LANGUAGE 

Speech – Speech about your club/society for School Open Day (9EW3) - 
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Task Name: Environmental Education Fund (Meeting)  

Unfamiliar word/expression 

• Students with good performance were capable of working out the meaning of the 
unfamiliar expression when they heard Mrs Lau saying ‘if we don’t dot all of the 
i’s and cross the t’s…’  

9EL1 Part 3/9EL2 Part 2 Q.4 

 

Task Name: KPOP Festival (Meeting) 

Prediction 

• Students with good performance were capable of working out why Eva was at the 
meeting after hearing what everyone was talking about. 

 
9EL2 Part 1 Q.8 

 

Task Name: I Made A New Password (Poem) 

Main Idea 

• The more able students were able to work out the possible title for the poem after 
listening to the poem about the password and the problems the writer encountered. 

 
9EL2/3 Part 3 Q.8 

 

24 
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Good Performance of Secondary 3 Students in Territory-
wide System Assessment 2017 
Secondary 3 Listening 
Good Performance in Listening Tasks 

Students with good performance did well at the basic competency level and they were also 
able to correctly answer a range of higher order questions as well as demonstrate the 
ability to: 

• understand topics, ideas, information, preferences, intentions and attitudes in simple 
spoken texts in familiar and unfamiliar topics  

• extract specific information, connect ideas and work out meanings of words using 
contextual clues 

• discriminate between intonation for a range of purposes when dialogues were 
delivered clearly and in generally familiar accents  

For task contents please refer to the “Performance of Secondary 3 Students Achieving 
Basic Competence in Listening Tasks” Section. 
 

Task Name: MOOV TV (Discussion). This task has a section for students to fill in 
blanks while they listen to the conversation. 

Knowledge of the world 

• The more able students were familiar with the term ‘reality TV’ and correctly 
identified what a reality TV show has.  

 

 

 

9EL1/3 Part 1 Q.7 

 

Task Name: Puzzle Week (Conversation) 

Prediction 

• The more able students were capable of predicting what the rest of the 
conversation between Mrs. Lau, Rita and Paul would be about. 

      
9EL1/3 Part 2 Q.8 
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• The more able students were able to work out the possible title for the poem after 
listening to the poem about the password and the problems the writer encountered. 

 
9EL2/3 Part 3 Q.8 
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Good Performance of Secondary 3 Students in Territory-
wide System Assessment 2017 
Secondary 3 Listening 
Good Performance in Listening Tasks 

Students with good performance did well at the basic competency level and they were also 
able to correctly answer a range of higher order questions as well as demonstrate the 
ability to: 

• understand topics, ideas, information, preferences, intentions and attitudes in simple 
spoken texts in familiar and unfamiliar topics  

• extract specific information, connect ideas and work out meanings of words using 
contextual clues 

• discriminate between intonation for a range of purposes when dialogues were 
delivered clearly and in generally familiar accents  

For task contents please refer to the “Performance of Secondary 3 Students Achieving 
Basic Competence in Listening Tasks” Section. 
 

Task Name: MOOV TV (Discussion). This task has a section for students to fill in 
blanks while they listen to the conversation. 

Knowledge of the world 

• The more able students were familiar with the term ‘reality TV’ and correctly 
identified what a reality TV show has.  

 

 

 

9EL1/3 Part 1 Q.7 

 

Task Name: Puzzle Week (Conversation) 

Prediction 

• The more able students were capable of predicting what the rest of the 
conversation between Mrs. Lau, Rita and Paul would be about. 

      
9EL1/3 Part 2 Q.8 
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Task Name: Frank the Friendly Alien (Poem) 

Main Idea 

• The more able students were able to work out the possible title for the poem after 
reading the poem about the alien, Frank. 

 

 

 

 

 

 

 

9ER1/3 Part 2 Q.8 

 

Task Name: Hong Kong Neon & Light Pollution in Hong Kong (Blog Page and 
Report Extract) 

Locating information in a simple chart 

• Students with good performance were able to use information provided in a chart 
to work out the two groups affected by external lighting.  

  

9ER1 Part 3 Q.15 
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Secondary 3 Reading 
Good Performance in Reading Tasks 

Students with good performance did well at the basic competency level and they were also 
able to correctly answer a range of higher order questions as well as: 

• use a wider range of reading strategies to understand the meaning of texts with some 
degree of complexity 

• demonstrate ability to use strategies to determine the meaning of texts written on 
familiar and unfamiliar topics and for various purposes, contexts and audiences  

• extract or locate specific information from different text-types such as articles, a poem, 
a poster and programme and a blog 

• use inference skills in certain passages with familiar topics 
• analyse and integrate relevant points from one or more texts 

For task contents please refer to the “Performance of Secondary 3 Students Achieving 
Basic Competence in Reading Tasks” Section. 

 

Task Name: The Three Monkeys (Bookcover, Blurb and Review) 

Dictionary Skills 

• Students with good performance were capable of working out the meaning of the 
word ‘estate’ in conjunction with the meanings and examples provided.  

 

 

 

 

 

 

 

 

9ER1/2 Part 1 Q.3 
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9ER1/2 Part 1 Q.3 
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Task Name: Foldy EEBIE© (Instruction Manual and Press Release) 

Knowledge of the world 

• Students were able to use their existing knowledge and experience and apply it to 
answering the question.  

 

 
9ER3 Part 1 Q.6 

 
Secondary 3 Writing 
Most students with good performance in writing demonstrated competence and an attempt 
to communicate relevant ideas, information, opinions and feelings appropriate to the 
context and purpose.  

The following Student Exemplars are written passages that have the following 
characteristics: 

• relevant content and ideas expressed effectively  

• adequate overall planning and organisation 

• paragraphs developed with supporting details 

• coherent links within and between paragraphs 

• a wider range of vocabulary and language patterns used appropriately 

• few grammatical, spelling, capitalisation and punctuation mistakes 

• features used correctly with few tense shifts and a better focus on the subject and event 

• clear understanding of the audience and format as well as context and purpose 
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Task Name: Pooch Wearing Diamond Collar Kidnapped (Article) 

Specific information 

• The more able students understood the meaning of ‘reward’ and were able to work 
out how much the reward being offered for the dog was. 

      

 
9ER2 Part 2 Q.8 

 

Task Name: BedNBrekkieHK (Complaint Email, Attachment and Police Report) 

Predicting content 

• Students were able to predict what Mr. Smith would do after getting all of the 
evidence provided by Mrs. Jones. 

 

 
9ER2/3 Part 3 Q.12 
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Annotation - Student Exemplar 4 
 This is a good piece of writing that has a simple but effective introduction, 

which specifies the game/toy – toy and its name – English Robot 
 
It also has an interesting concluding paragraph and features of a description 
are evident. 
 

 The first paragraph is about the appearance of the toy – it is similar to other 
robots, it has a head which is used to scan barcodes on textbooks, and a 
giant body that contains a monitor which displays results.  
 
Ideas are generally expressed clearly and effectively with elaboration. The 
writer talks about the toy by giving a description. 
 
The third paragraph starts with a question which is an interesting way to 
get the reader’s attention, and proceeds to explain how the robot can be 
used to learn English. This paragraph also explains some of the technical 
information using quite specific and accurate vocabulary – code scanner, 
detected 
 

 
 
 
 

Good range and use of topic specific vocabulary – perfect, scan barcodes, 
monitor, display, code scanner, detected, press the button, key elements, 
interactive 
 

 Coherent links throughout the description with some connectives used as 
well – first of all, however, in short 
 

 Some errors in vocabulary/expression have been made, but these do not 
affect meaning and understanding – progrees instead of progress, are 
inputted in the robot instead of is transferred to the robot, one good thing 
of the robot instead of one good thing about the robot, in daily lives instead 
of in their daily lives, learn English with fun instead of and have fun 
learning English/enjoy learning English 
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Description – English Game/Toy Competition (9EW1) - Student Exemplar 4 
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Annotation - Student Exemplar 5 

 An appropriate title is provided for the story – An Adventurous Day in the 
Country Park 
 
The writer has provided an introduction which outlines the start of the 
story.  
 
The conclusion that draws everything neatly together.  
 
The purpose of writing is clear. 
 

 The piece has been formed into paragraphs that make sense and link 
together to form a complete story. 
 
 
 
 
 
 
 
 

 The second paragraph starts with Fine as the weather was… This construct 
is not correct, and doesn’t fit with the rest of the sentence. The writer is 
trying to connect the fine weather with the large number of people at the 
bus stop and should have written something like The weather was fine and 
(as a result) there were lots of people at the bus stop… 
 
The use and meaning of this construct As fine as…was, is usually to match 
a positive with a negative, so used correctly it would have been As fine as 
the weather was, there weren’t lots of people at the bus stop… 
 

 The writer has also effectively integrated simple dialogue into the story. 
 
 

 The writer has used a variety and range of topic appropriate vocabulary 
and expressions – An Adventurous Day, gentle breeze, traditional event, 
annual, comparing the difference, confused, natural habitat, that 
indicated… 
 

 Some mistakes have also been made but these do not affect meaning or 
understanding – hustles and bustles instead of hustle and bustle, breathe 
instead of breath, close up instead of up close, I felt peace instead of I felt 
at peace, the table setting instead of setting the table, curiousity instead of 
curiosity… 
 

 Tense errors – have instead of had, enjoy instead of enjoyed, saw instead of 
see 
 

 Singular instead of plural – 30 minute away instead of 30 minutes away 
 

 

1 
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 Story – Adventure Stories for the School Magazine (9EW2) - Student 
Exemplar 5 
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Annotation - Student Exemplar 5 
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Annotation - Student Exemplar 6 

 This is quite a lengthy speech which provides information about the Quiz 
Society 
 
Introduction to the Quiz Society is provided. 
 
Lots of information is included in the speech but in contrast, the conclusion 
is actually quite short – only one sentence, because the information that 
precedes this sentence is still about the club, its teacher founder, advisors 
and thanking them. 
 

 Paragraphing is evident with a clear introduction, body and conclusion. 
 
In the first paragraph the writer introduces the Quiz Society and this 
continues in the second paragraph where details are provided about where, 
when and how often the club meets. The third paragraph deals with the 
members and the fourth goes on to talk about the aims of the club with this 
continuing in the fifth paragraph. In the next paragraph the writer mentions 
something other than the specific quiz club activities, instead talking about 
other activities that the club members have, like bike rides and an annual 
dinner. 
 

 
 

The writer uses … but as it is a speech this is acceptable as it indicates to 
the writer/speech giver that there is more information that could be 
included here. 
 

 Use of etc. This should not be used in writing a speech and is incorrectly 
used in this case because the listener will not know what other resources 
are stored in the former Music Room unless the speaker informs them – 
such as books, magazines, DVD’s… etc. It would be better to just write 
such as books, magazines, and DVD’s, or something similar. 
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Speech – Speech about your club/society for School Open Day (9EW3) - 
Student Exemplar 6 
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• Students could use various strategies for oral communication. They could maintain 
interaction through a range of communicative strategies, such as posing questions to 
elicit opinions from other group members by asking ‘What’s your opinion?’ and ‘What 
do you think?’ They also encouraged other members to further elaborate their ideas by 
saying things like ‘Can you tell us more about…’ and ‘What do you think…’ They 
were effective group facilitators. 

 

General Comments on Secondary 3 Student 
Performances 
Secondary 3 Listening 
• Students at the Basic Competency level performed well with extracting specific 

information from spoken texts. They could understand conversations supported by 
context, careful or slowed speech, repetitions or rephrasing. They could distinguish 
most common word-order patterns but had difficulty with tense shifts and more 
complex sentence structures. 

• Most students understood simple texts with familiar topics. Generally students could 
work out the meaning of unfamiliar words and expressions when a simple and familiar 
context was given. 

• A considerable number of students were also able to select answers based on contextual 
clues provided as well as connect ideas.  

• Generally students were able to identify the context provided. 

• Students were able to distinguish a speaker’s feelings/reactions from the information 
provided. 

 

Secondary 3 Reading  
• Most students were capable of locating specific information from different text types.  

• Most students were able to identify different text types. 

• Many students could interpret the meaning of unfamiliar words and expressions using 
contextual clues/with meanings and examples provided.  

• Quite a number of students were able to infer meaning from the context provided. 

• Many students were able to understand the connection between ideas and also locate 
information to support or connect ideas. 

• Students could also identify main ideas and details that support a main idea using the 
information provided.  
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Good range and use of topic specific vocabulary – aspects, the former 
Music Room, various resources, selected, several sets, pressing the quiz 
buzzer, broaden the students’ horizons, annual dinner 

 There are minor errors in vocabulary, expression and spelling but they do 
not affect meaning – Don’t be panicked instead of Don’t panic, know more 
instead of learn more, to sign up the application form instead of fill in the 
application form, have joined instead of participated in, different 
knowledge instead of different topics, advise of teachers instead of advice 
of teachers, has been existed instead of has existed, are contributed from 
instead of are the result of, gained interest instead of became interested in 
 

 Singular instead of plural – teen instead of teens, buzzer instead of buzzers, 
their life instead of their lives, meeting instead of meetings, bicycle instead 
of bicycles 
 

 The writer also uses some complex structures – accurate use of 
neither….nor in the first paragraph. 

 
 
Secondary 3 Speaking 
Individual Presentations 

Students with good speaking skills were competent in the following four areas: ‘ideas and 
organisation’, ‘vocabulary and language patterns’, ‘pronunciation and delivery’ and 
‘strategies for oral communication’. 

• Students expressed ideas, information and opinions that were relevant and reasonably 
clear with supporting details.  

• Students were capable of using varied and appropriate language patterns and 
vocabulary to enrich their presentation.  

• They could also speak fluently with few errors in pronunciation and use intonation to 
enhance their presentation.  

• They showed an awareness of their audience by maintaining good eye contact with the 
oral examiners.  

 

Group Interactions 

Students with good speaking skills were competent in conveying ideas intelligibly as well 
as using simple strategies for effective oral communication.  

• Students could respond to relevant ideas with supporting details provided. They 
demonstrated a good range of vocabulary and were reasonably clear in expressing 
opinions. Pronunciation of familiar and unfamiliar words was generally clear and 
accurate. 
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• Capable students also wrote speeches in which they elaborated in detail on their 
club/society and its activities and the benefits for student members. (Student 
exemplar #6 – Speech – Explain your Club/Society) 

• Students, in many instances, misused common words and expressions. They also 
misspelled common words and it was evident that proofreading was not being done. 
It was also evident that some students were hindered by their inability to use simple 
tenses as well as using the singular or plural. Many students also used etc. when they 
should have provided more examples. (Student exemplar #1 – Description – English 
Game/Toy Design Competition, exemplar #2 – Story – Adventure Stories for the 
School Magazine and exemplar #3 – Speech – Explain your Club/Society)  

 
Secondary 3 Speaking 
Overall speaking performance 

• Students were generally able to present relevant ideas clearly, though some had 
difficulties in organising their ideas coherently. 

• Although some students used limited vocabulary, basic sentence structures or 
inaccurate grammatical structures, they understood the tasks and made a good attempt 
to share their ideas logically. 

Individual Presentation 

• Most students could support their ideas with adequate examples and deliver their 
presentation using simple language patterns and familiar vocabulary. Some of them, 
however, relied heavily on the given prompts and could not elaborate their ideas. 

• Some students were unfamiliar with some key words and made errors in their 
pronunciation, for example, ‘pocket money’, ‘technology’, ‘society’, ‘environment’, 
‘snacks’, ‘convenience’,  ‘addiction’, and ‘chef ’. 

• Some students also confused ‘pocket money’ with ‘red packets’.  

• Some weaker students read directly from their notes and did not make eye contact with 
their audience as well as relying on memorised phrases.  

Group Interaction 

• Although most students could express and respond to ideas that were relevant to the 
topics, some of them failed to elaborate their ideas in greater detail. Some weaker 
students managed to join the discussion with the help of more capable students or the 
prompts provided. 

• Students could generally use limited range of formulaic expressions to respond to others, 
for example, ‘I agree with you’, ‘That’s very good. .. I think that’.  
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• Many students were able to work out simple rhymes when reading a poem. 

• Students were also able to work out the sequence of events. 
 

Secondary 3 Writing 
• Students writing well-organised paragraphs and providing additional details for their 

ideas scored 3 and 4 for Content and Language. 
• Students scoring 2 or 1 for Content and Language tended to provide few ideas and 

generally based their writing on the prompts.  
• Off-topic writing passages were awarded 0 for Content and Features and did not score 

more than a 2 for Organisation and Language. 
• Using a wider range of vocabulary with fewer grammatical errors, capable students 

could provide more supporting details to their main ideas in their writing. (Student 
exemplar #4 – Description – English Game/Toy Design Competition and exemplar #5 – 
Story – Adventure Stories for the School Magazine and exemplar #6 – Speech – 
Explain your Club/Society) 

• Although students could write well-organised paragraphs, few could elaborate in great 
detail on the topic and generally based their comments on the prompts/pictures provided. 
(Student exemplar #1 – Description – English Game/Toy Design Competition and 
student exemplar  #2 – Story – Adventure Stories for the School Magazine)  

• Students with better writing skills could develop well-organised paragraphs and could, 
for instance, provide detailed information about the toy or game, commenting on the 
design, what had prompted the design, features of the toy/game, and suitability as well 
as give reasons to support their design choices. They elaborated on the prompts 
provided and also added their own information about their adventure. Students also 
used their own personal knowledge to write informative speeches providing 
information about what their society or club did, the activities that were run and teacher 
advisors and location of meetings. (Student exemplar #4 – Description – English 
Game/Toy Design Competition, exemplar #5 – Story – Adventure Stories for the 
School Magazine and exemplar #6 – Speech – Explain your Club/Society) 

• When writing the story students generally used simple vocabulary and language 
patterns and their ideas generally lacked elaboration or connection to the topic – for 
example, the focus seemed to be on the picture prompts. Errors in spelling and grammar 
were evident and comprehension was sometimes hindered. Generally students also 
avoided using dialogue or just included very simple dialogue in their stories. (Student 
exemplar #2 – Story – Adventure Stories for the School Magazine) 
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• Capable students also wrote speeches in which they elaborated in detail on their 
club/society and its activities and the benefits for student members. (Student 
exemplar #6 – Speech – Explain your Club/Society) 

• Students, in many instances, misused common words and expressions. They also 
misspelled common words and it was evident that proofreading was not being done. 
It was also evident that some students were hindered by their inability to use simple 
tenses as well as using the singular or plural. Many students also used etc. when they 
should have provided more examples. (Student exemplar #1 – Description – English 
Game/Toy Design Competition, exemplar #2 – Story – Adventure Stories for the 
School Magazine and exemplar #3 – Speech – Explain your Club/Society)  

 
Secondary 3 Speaking 
Overall speaking performance 

• Students were generally able to present relevant ideas clearly, though some had 
difficulties in organising their ideas coherently. 

• Although some students used limited vocabulary, basic sentence structures or 
inaccurate grammatical structures, they understood the tasks and made a good attempt 
to share their ideas logically. 

Individual Presentation 

• Most students could support their ideas with adequate examples and deliver their 
presentation using simple language patterns and familiar vocabulary. Some of them, 
however, relied heavily on the given prompts and could not elaborate their ideas. 

• Some students were unfamiliar with some key words and made errors in their 
pronunciation, for example, ‘pocket money’, ‘technology’, ‘society’, ‘environment’, 
‘snacks’, ‘convenience’,  ‘addiction’, and ‘chef ’. 

• Some students also confused ‘pocket money’ with ‘red packets’.  

• Some weaker students read directly from their notes and did not make eye contact with 
their audience as well as relying on memorised phrases.  

Group Interaction 

• Although most students could express and respond to ideas that were relevant to the 
topics, some of them failed to elaborate their ideas in greater detail. Some weaker 
students managed to join the discussion with the help of more capable students or the 
prompts provided. 

• Students could generally use a limited range of formulaic expressions to respond to 
others, for example, ‘I agree with you’, ‘That’s very good. .. I think that’.  
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• Many students were able to work out simple rhymes when reading a poem. 

• Students were also able to work out the sequence of events. 
 

Secondary 3 Writing 
• Students writing well-organised paragraphs and providing additional details for their 

ideas scored 3 and 4 for Content and Language. 
• Students scoring 2 or 1 for Content and Language tended to provide few ideas and 

generally based their writing on the prompts.  
• Off-topic writing passages were awarded 0 for Content and Features and did not score 

more than a 2 for Organisation and Language. 
• Using a wider range of vocabulary with fewer grammatical errors, capable students 

could provide more supporting details to their main ideas in their writing. (Student 
exemplar #4 – Description – English Game/Toy Design Competition and exemplar #5 – 
Story – Adventure Stories for the School Magazine and exemplar #6 – Speech – 
Explain your Club/Society) 

• Although students could write well-organised paragraphs, few could elaborate in great 
detail on the topic and generally based their comments on the prompts/pictures provided. 
(Student exemplar #1 – Description – English Game/Toy Design Competition and 
student exemplar  #2 – Story – Adventure Stories for the School Magazine)  

• Students with better writing skills could develop well-organised paragraphs and could, 
for instance, provide detailed information about the toy or game, commenting on the 
design, what had prompted the design, features of the toy/game, and suitability as well 
as give reasons to support their design choices. They elaborated on the prompts 
provided and also added their own information about their adventure. Students also 
used their own personal knowledge to write informative speeches providing 
information about what their society or club did, the activities that were run and teacher 
advisors and location of meetings. (Student exemplar #4 – Description – English 
Game/Toy Design Competition, exemplar #5 – Story – Adventure Stories for the 
School Magazine and exemplar #6 – Speech – Explain your Club/Society) 

• When writing the story students generally used simple vocabulary and language 
patterns and their ideas generally lacked elaboration or connection to the topic – for 
example, the focus seemed to be on the picture prompts. Errors in spelling and grammar 
were evident and comprehension was sometimes hindered. Generally students also 
avoided using dialogue or just included very simple dialogue in their stories. (Student 
exemplar #2 – Story – Adventure Stories for the School Magazine) 
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• Most students were able to sustain the discussion. Although some students responded 
very well to others’ ideas before adding their own points, many of them responded 
mechanically or unnaturally to others with limited eye contact and continued by making 
their own ‘individual presentations’, evidencing limited interaction strategies or 
knowledge of how to continue. Greater amounts of ‘fixed’ turn-taking (ie one student 
after another and this fixed order would be followed by the students instead of turn-
taking being determined by those with ideas to contribute) were evident and 
conversations were stilted and unnatural as a result. Students also used ‘I agree’ but 
failed to add anything more as an explanation of why they agreed with what had been 
said – again evidence of limited understanding of interaction strategies or knowledge of 
how to interact to keep the discussion going naturally. Others just paraphrased what 
other students had said, contributing little to the conversation.  

 

Overview of Student Performances in English Language 
at Secondary 3 Territory-wide System Assessment 2015-
2017 
The percentage of S.3 students achieving Basic Competency in 2017 was 69.7 %. The 
percentage for the year 2016 was 69.6 % as shown in Table 7.29.  

Table 7.29 Percentages of S.3 Students Achieving English Language Basic 
Competency in 2015-2017 

Year % of Students Achieving English Language Basic Competency 
2015 69.4 
2016 69.6 
2017 69.7 

 
An overview of Student Performances in English Language at S.3 Territory-wide 

System Assessment 2015-2017 provides useful information on how teachers can help 

students improve their skills. Table 7.30 summarises such an overview.  

39 



S3 ENGLISH LANGUAGE

281

S3
 E

N
G

LI
SH

 L
A

N
G

U
A

G
E 

Ta
bl

e 
7.

30
   

O
ve

rv
ie

w
 o

f S
tu

de
nt

 P
er

fo
rm

an
ce

s i
n 

En
gl

ish
 L

an
gu

ag
e a

t S
.3

 T
er

ri
to

ry
-w

id
e 

Sy
st

em
 A

ss
es

sm
en

t 2
01

5-
20

17
  

Y
ea

r 
R

ea
di

ng
 

20
15

 
20

16
 

20
17

 
R

em
ar

ks
 

St
re

ng
th

s 
   

• 
A

 h
ig

h 
pe

rc
en

ta
ge

 o
f s

tu
de

nt
s c

ou
ld

 
ge

ne
ra

lly
 

us
e 

str
at

eg
ie

s 
to

 
de

te
rm

in
e 

th
e 

m
ea

ni
ng

 
of

 
te

xt
s 

w
rit

te
n 

on
 fa

m
ili

ar
 to

pi
cs

 a
nd

 c
ou

ld
 

id
en

tif
y 

ge
ne

ra
l 

an
d 

sp
ec

ifi
c 

in
fo

rm
at

io
n.

 
• 

M
an

y 
stu

de
nt

s 
w

er
e 

ca
pa

bl
e 

of
 

di
sti

ng
ui

sh
in

g 
vi

ew
s 

th
ro

ug
h 

co
nt

ex
tu

al
 c

lu
es

 in
 fa

m
ili

ar
 to

pi
cs

.  
• 

M
an

y 
of

 
th

e 
stu

de
nt

s 
co

ul
d 

un
de

rs
ta

nd
 l

an
gu

ag
e 

fe
at

ur
es

 a
nd

 
co

rre
ct

ly
 

id
en

tif
y 

th
e 

va
rio

us
 

rh
ym

es
 in

 th
e 

po
em

. 
• 

St
ud

en
ts 

w
er

e 
al

so
 a

bl
e 

to
 id

en
tif

y 
th

e 
fe

at
ur

es
 o

f 
va

rio
us

 t
ex

t 
ty

pe
s 

us
ed

.  
• 

M
an

y 
stu

de
nt

s 
w

er
e 

ab
le

 
to

 
id

en
tif

y 
de

ta
ils

 t
ha

t 
su

pp
or

te
d 

a 
m

ai
n 

id
ea

. 
 

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
un

de
rs

ta
nd

 
la

ng
ua

ge
 

fe
at

ur
es

 
an

d 
co

rre
ct

ly
 

id
en

tif
y 

th
e 

va
rio

us
 r

hy
m

es
 i

n 
th

e 
po

em
. 

• 
M

an
y 

of
 th

e 
stu

de
nt

s 
w

er
e 

ab
le

 to
 

lo
ca

te
 

an
d 

id
en

tif
y 

ge
ne

ra
l 

an
d 

sp
ec

ifi
c 

in
fo

rm
at

io
n.

  
• 

St
ud

en
ts 

co
ul

d 
ge

ne
ra

lly
 

us
e 

str
at

eg
ie

s t
o 

de
te

rm
in

e 
th

e 
m

ea
ni

ng
 

of
 te

xt
s w

rit
te

n 
on

 fa
m

ili
ar

 to
pi

cs
.  

• 
M

an
y 

st
ud

en
ts

 
w

er
e 

ab
le

 
to

 
co

nn
ec

t 
id

ea
s 

an
d 

w
or

k 
ou

t 
in

fe
re

nc
es

.  
• 

St
ud

en
ts 

w
er

e 
al

so
 a

bl
e 

to
 id

en
tif

y 
th

e 
fe

at
ur

es
 o

f 
va

rio
us

 t
ex

t 
ty

pe
s 

us
ed

.  
 

• 
M

an
y 

of
 th

e 
stu

de
nt

s 
w

er
e 

ab
le

 to
 

lo
ca

te
 

an
d 

id
en

tif
y 

ge
ne

ra
l 

an
d 

sp
ec

ifi
c 

in
fo

rm
at

io
n.

  
• 

M
an

y 
stu

de
nt

s 
co

ul
d 

un
de

rs
ta

nd
 

la
ng

ua
ge

 
fe

at
ur

es
 

an
d 

co
rre

ct
ly

 
id

en
tif

y 
th

e 
va

rio
us

 r
hy

m
es

 i
n 

th
e 

po
em

. 
• 

M
an

y 
stu

de
nt

s 
w

er
e 

ab
le

 
to

 
co

nn
ec

t 
id

ea
s 

an
d 

w
or

k 
ou

t 
in

fe
re

nc
es

. 
• 

M
an

y 
stu

de
nt

s 
w

er
e 

ab
le

 t
o 

w
or

k 
ou

t s
eq

ue
nc

es
 o

f e
ve

nt
s. 

• 
St

ud
en

ts 
w

er
e 

al
so

 a
bl

e 
to

 id
en

tif
y 

va
rio

us
 

te
xt

 
ty

pe
s 

an
d 

th
ei

r 
fe

at
ur

es
.  

 

• 
Pe

rfo
rm

an
ce

 i
n 

th
e 

po
em

 
se

ct
io

n 
in

di
ca

te
s 

stu
de

nt
s 

ar
e 

be
co

m
in

g 
fa

m
ili

ar
 

w
ith

 a
nd

 a
bl

e 
to

 i
de

nt
ify

 
th

e 
va

rio
us

 f
ea

tu
re

s 
of

 a
 

po
em

. 
• 

St
ud

en
ts 

ar
e 

ab
le

 to
 w

or
k 

ou
t 

ge
ne

ra
l 

an
d 

sp
ec

ifi
c 

in
fo

rm
at

io
n 

in
 

fa
m

ili
ar

 
to

pi
cs

, h
ow

ev
er

, e
xp

os
ur

e 
to

 
a 

w
id

er
 

ra
ng

e 
of

 
cu

rre
nt

/to
pi

ca
l 

an
d 

un
fa

m
ili

ar
 to

pi
cs

 m
ay

 h
el

p 
to

 st
re

ng
th

en
 th

ei
r s

ki
lls

 in
 

id
en

tif
yi

ng
 

ge
ne

ra
l 

an
d 

sp
ec

ifi
c 

in
fo

rm
at

io
n 

an
d 

al
so

 w
or

ki
ng

 o
ut

 c
on

te
xt

s 
an

d 
co

nn
ec

tin
g 

id
ea

s. 
 

• 
St

ud
en

ts 
ne

ed
 

to
 

be
 

ex
po

se
d 

to
 a

 v
ar

ie
ty

 o
f 

fa
m

ili
ar

 
an

d 
un

fa
m

ili
ar

 
to

pi
cs

 a
nd

 v
oc

ab
ul

ar
y 

so
 

th
at

 
th

ey
 

ar
e 

ab
le

 
to

 
un

de
rs

ta
nd

 th
e 

co
nt

ex
t a

nd
 

al
so

 w
or

k 
ou

t t
he

 m
ea

ni
ng

 
of

 u
nf

am
ili

ar
 w

or
ds

 a
nd

 
ex

pr
es

sio
ns

. 
• 

St
ud

en
ts 

sh
ou

ld
 n

ot
 t

hi
nk

 
of

 in
fo

rm
at

io
n 

in
 is

ol
at

io
n,

 
ra

th
er

 a
s 

a 
pi

ec
e 

m
ad

e 
up

 
of

 
di

ffe
re

nt
 

pi
ec

es
 

of
 

in
fo

rm
at

io
n 

th
at

 a
re

 li
nk

ed
 

to
ge

th
er

. 
Th

is 
w

ill
 

th
en

 
en

ab
le

 t
he

m
 t

o 
de

te
rm

in
e 

co
nn

ec
tio

ns
 b

et
w

ee
n 

id
ea

s 
an

d 
w

or
k 

ou
t 

th
e 

m
ai

n 

W
ea

kn
es

se
s 

   

• 
St

ud
en

ts 
fo

un
d 

it 
di

ffi
cu

lt 
to

 
id

en
tif

y 
m

ai
n 

id
ea

s 
de

sp
ite

 p
ic

tu
re

 
pr

om
pt

s b
ei

ng
 p

ro
vi

de
d.

 
• 

Ev
en

 
w

ith
 

pi
ct

ur
e 

pr
om

pt
s 

pr
ov

id
ed

 
stu

de
nt

s 
sti

ll 
fo

un
d 

it 
di

ffi
cu

lt 
to

 u
nd

er
sta

nd
 th

e 
m

ea
ni

ng
 

of
 

un
fa

m
ili

ar
 

w
or

ds
 

an
d 

ex
pr

es
sio

ns
 

as
 

w
el

l 
as

 
so

m
e 

co
nt

ex
tu

al
 c

lu
es

. 

• 
St

ud
en

ts 
fo

un
d 

it 
di

ffi
cu

lt 
to

 
id

en
tif

y 
m

ai
n 

id
ea

s 
de

sp
ite

 p
ic

tu
re

 
pr

om
pt

s /t
itl

es
 

an
d 

ot
he

r 
in

fo
rm

at
io

n 
be

in
g 

pr
ov

id
ed

. 
• 

Ev
en

 
w

ith
 

pr
om

pt
s 

su
ch

 
as

 
di

ct
io

na
ry

 
de

fin
iti

on
s 

an
d 

se
nt

en
ce

s 
pr

ov
id

in
g 

di
ffe

re
nt

 
ex

am
pl

es
 o

f 
w

or
d 

us
ag

e 
stu

de
nt

s 
sti

ll 
fo

un
d 

it 
di

ffi
cu

lt 
to

 u
nd

er
sta

nd
 

th
e 

m
ea

ni
ng

 o
f 

un
fa

m
ili

ar
 w

or
ds

 
an

d 
ex

pr
es

sio
ns

 a
s 

w
el

l 
as

 s
om

e 
co

nt
ex

tu
al

 c
lu

es
.  

• 
St

ud
en

ts 
te

nd
ed

 to
 s

ee
 in

fo
rm

at
io

n 
in

 is
ol

at
io

n 
an

d 
fo

un
d 

it 
di

ffi
cu

lt 
in

 
so

m
e 

in
sta

nc
es

 t
o 

co
nn

ec
t 

id
ea

s 
an

d 
an

al
ys

e 
an

d 
in

te
gr

at
e 

re
le

va
nt

 

• 
St

ud
en

ts 
fo

un
d 

it 
di

ffi
cu

lt 
to

 
id

en
tif

y 
m

ai
n 

id
ea

s 
de

sp
ite

 p
ic

tu
re

 
pr

om
pt

s /t
itl

es
 

an
d 

ot
he

r 
in

fo
rm

at
io

n 
be

in
g 

pr
ov

id
ed

  
• 

Ev
en

 
w

ith
 

pr
om

pt
s 

su
ch

 
as

 
di

ct
io

na
ry

 
de

fin
iti

on
s 

an
d 

se
nt

en
ce

s 
pr

ov
id

in
g 

di
ffe

re
nt

 
ex

am
pl

es
 o

f 
w

or
d 

us
ag

e,
 s

tu
de

nt
s 

sti
ll 

fo
un

d 
it 

di
ffi

cu
lt 

to
 u

nd
er

sta
nd

 
th

e 
m

ea
ni

ng
 o

f 
un

fa
m

ili
ar

 w
or

ds
 

an
d 

ex
pr

es
sio

ns
 a

s 
w

el
l 

as
 s

om
e 

co
nt

ex
tu

al
 c

lu
es

.  
• 

St
ud

en
ts 

fo
un

d 
it 

di
ffi

cu
lt 

to
 

pr
ed

ic
t 

co
nt

en
t 

be
ca

us
e 

th
ey

 s
aw

 
th

e 
in

fo
rm

at
io

n 
in

 is
ol

at
io

n 
an

d 
ha

d 
no

t t
ho

ug
ht

 to
 g

o 
be

yo
nd

 w
ha

t w
as

 

40
 

S3 ENGLISH LANGUAGE 

• Most students were able to sustain the discussion. Although some students responded 
very well to others’ ideas before adding their own points, many of them responded 
mechanically or unnaturally to others with limited eye contact and continued by making 
their own ‘individual presentations’, evidencing limited interaction strategies or 
knowledge of how to continue. Greater amounts of ‘fixed’ turn-taking (ie one student 
after another and this fixed order would be followed by the students instead of turn-
taking being determined by those with ideas to contribute) were evident and 
conversations were stilted and unnatural as a result. Students also used ‘I agree’ but 
failed to add anything more as an explanation of why they agreed with what had been 
said – again evidence of limited understanding of interaction strategies or knowledge of 
how to interact to keep the discussion going naturally. Others just paraphrased what 
other students had said, contributing little to the conversation.  

 

Overview of Student Performances in English Language 
at Secondary 3 Territory-wide System Assessment 2015-
2017 
The percentage of S.3 students achieving Basic Competency in 2017 was 69.7 %. The 
percentage for the year 2016 was 69.6 % as shown in Table 7.29.  

Table 7.29 Percentages of S.3 Students Achieving English Language Basic 
Competency in 2015-2017 

Year % of Students Achieving English Language Basic Competency 
2015 69.4 
2016 69.6 
2017 69.7 

 
An overview of Student Performances in English Language at S.3 Territory-wide 

System Assessment 2015-2017 provides useful information on how teachers can help 

students improve their skills. Table 7.30 summarises such an overview.  
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ex
t a

nd
 p

ur
po

se
 in

 w
rit

in
g 

 

• 
In

 
ge

ne
ra

l, 
stu

de
nt

s 
co

ul
d 

co
m

m
un

ic
at

e 
id

ea
s, 

in
fo

rm
at

io
n 

an
d 

op
in

io
ns

 
ap

pr
op

ria
te

 
to

 
th

e 
co

nt
ex

t 
an

d 
pu

rp
os

e 
in

 w
rit

in
g,

 i
n 

pa
rti

cu
la

r 
w

he
n 

w
rit

in
g 

ab
ou

t 
a 

fa
m

ili
ar

 to
pi

c 
- h

ow
 to

 m
ak

e 
sc

ho
ol

 
lif

e 
ea

sie
r. 

Th
ey

 w
er

e 
ab

le
 to

 g
iv

e 
th

ei
r p

er
so

na
l o

pi
ni

on
s 

an
d 

pr
ov

id
e 

id
ea

s 
ab

ou
t w

ha
t c

ou
ld

 b
e 

do
ne

 to
 

im
pr

ov
e 

th
e 

sit
ua

tio
n.

 
• 

In
 m

os
t c

as
es

 s
tu

de
nt

s 
w

er
e 

ab
le

 to
 

pr
ov

id
e 

so
m

e 
de

ta
ils

 
to

 
su

pp
or

t 
m

ai
n 

id
ea

s. 
• 

M
an

y 
stu

de
nt

s 
co

ul
d 

w
rit

e 
w

el
l-

or
ga

ni
se

d 
pa

ra
gr

ap
hs

 w
ith

 c
oh

er
en

t 
lin

ks
. 

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ab

le
 to

 u
se

 th
e 

co
rre

ct
 o

pe
ni

ng
 fo

r t
he

 e
m

ai
l. 

 

• 
In

 
ge

ne
ra

l, 
stu

de
nt

s 
co

ul
d 

co
m

m
un

ic
at

e 
id

ea
s, 

in
fo

rm
at

io
n 

an
d 

op
in

io
ns

 
ap

pr
op

ria
te

 
to

 
th

e 
co

nt
ex

t 
an

d 
pu

rp
os

e 
in

 w
rit

in
g,

 i
n 

pa
rti

cu
la

r 
w

he
n 

w
rit

in
g 

ab
ou

t 
a 

fa
m

ili
ar

 
to

pi
c 

– 
th

e 
sc

ho
ol

 
cl

ub
/so

ci
et

y.
 T

he
y 

w
er

e 
ab

le
 to

 u
se

 
th

ei
r 

pe
rs

on
al

 
ex

pe
rie

nc
e 

an
d 

pr
ov

id
e 

de
ta

ile
d 

in
fo

rm
at

io
n 

ab
ou

t 
th

e c
lu

b/
so

ci
et

y 
an

d 
ac

tiv
iti

es
. 

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
w

rit
e 

w
el

l-
or

ga
ni

se
d 

pa
ra

gr
ap

hs
 w

ith
 c

oh
er

en
t 

lin
ks

. 
• 

In
 m

os
t c

as
es

 s
tu

de
nt

s 
w

er
e 

ab
le

 to
 

pr
ov

id
e 

so
m

e 
de

ta
ils

 
to

 
su

pp
or

t 
m

ai
n 

id
ea

s. 
 

• 
Pr

oo
fre

ad
in

g 
is 

al
w

ay
s 

an
 

iss
ue

. 
A

 d
ist

in
ct

 l
ac

k 
of

 
pr

oo
fre

ad
in

g 
is 

ev
id

en
t, 

re
su

lti
ng

 
in

 
m

iss
pe

lli
ng

s 
of

 w
or

ds
 w

hi
ch

 c
an

 a
ffe

ct
 

m
ea

ni
ng

.  
• 

St
ud

en
ts 

sh
ou

ld
 

try
 

to
 

ex
pa

nd
 

on
 

th
e 

pr
om

pt
s 

pr
ov

id
ed

 a
nd

 in
cl

ud
e 

th
ei

r 
ow

n 
id

ea
s a

nd
 o

pi
ni

on
s. 

• 
La

ck
 

of
 

a 
de

ta
ile

d 
vo

ca
bu

la
ry

 
m

ea
ns

 
th

at
 

so
m

e 
stu

de
nt

s 
fin

d 
it 

di
ffi

cu
lt 

to
 

ex
pr

es
s 

th
em

se
lv

es
 

in
 

an
yt

hi
ng

 
ot

he
r t

ha
n 

sim
pl

e 
co

nc
ep

ts 
us

in
g 

on
ly

 
sim

pl
e 

se
nt

en
ce

s. 
A

 w
id

er
 r

an
ge

 
of

 
vo

ca
bu

la
ry

 
an

d 
kn

ow
le

dg
e 

of
 t

op
ic

 b
as

ed
 

vo
ca

bu
la

ry
 w

ou
ld

 s
ee

 a
n 

im
pr

ov
em

en
t 

in
 

th
e 

co
nt

en
t 

of
 

stu
de

nt
s’

 
w

rit
in

g.
 

• 
Im

ag
in

at
iv

e 
w

rit
in

g/
st

or
y 

te
lli

ng
 w

as
 n

ot
 a

 s
tro

ng
 

po
in

t, 
w

ith
 

m
an

y 
st

ud
en

ts
 

no
t 

be
in

g 

W
ea

kn
es

se
s 

   

• 
A

 la
ck

 o
f t

op
ic

 s
pe

ci
fic

 v
oc

ab
ul

ar
y 

hi
nd

er
ed

 
so

m
e 

stu
de

nt
s 

fro
m

 
ex

pr
es

sin
g 

th
ei

r 
id

ea
s 

lo
gi

ca
lly

 
an

d/
or

 
flu

en
tly

 
an

d 
th

ey
 

re
lie

d 
pr

ed
om

in
an

tly
 

on
 

th
e 

pi
ct

ur
e 

pr
om

pt
s p

ro
vi

de
d.

  
• 

Th
e 

le
ng

th
 o

f 
so

m
e 

pa
ss

ag
es

 w
as

 
to

o 
sh

or
t 

an
d 

di
d 

no
t 

al
lo

w
 f

or
 

m
uc

h,
 if

 a
ny

 e
la

bo
ra

tio
n.

  

• 
A

 la
ck

 o
f t

op
ic

 s
pe

ci
fic

 v
oc

ab
ul

ar
y 

hi
nd

er
ed

 
so

m
e 

stu
de

nt
s 

fro
m

 
ex

pr
es

sin
g 

th
ei

r 
id

ea
s 

lo
gi

ca
lly

 
an

d/
or

 
flu

en
tly

 
an

d 
th

ey
 

re
lie

d 
pr

ed
om

in
an

tly
 

on
 

th
e 

pi
ct

ur
e 

pr
om

pt
s p

ro
vi

de
d.

  
• 

A
 la

ck
 o

f i
m

ag
in

at
io

n 
al

so
 h

in
de

re
d 

stu
de

nt
s 

fro
m

 w
rit

in
g 

im
ag

in
at

iv
e 

sto
rie

s 
an

d 
ex

pr
es

sin
g 

th
ei

r 
id

ea
s. 

• 
A

n 
in

cr
ea

sin
g 

nu
m

be
r 

of
 s

tu
de

nt
s 

w
ro

te
 o

ff 
to

pi
c 

sc
rip

ts 
an

d 
in

 a
 

m
aj

or
ity

 o
f 

ca
se

s 
th

e 
co

nt
en

t 
w

as
 

hi
gh

ly
 i

na
pp

ro
pr

ia
te

, 
as

 
w

as
 t

he
 

la
ng

ua
ge

 u
se

d.
 

• 
D

es
pi

te
 

pi
ct

ur
e 

pr
om

pt
s 

be
in

g 
pr

ov
id

ed
, 

stu
de

nt
s 

la
ck

ed
 

th
e 

im
ag

in
at

io
n 

to
 c

om
bi

ne
 th

e 
pi

ct
ur

es
 

to
ge

th
er

 t
o 

fo
rm

 a
 c

oh
er

en
t 

sto
ry

. 
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• 
M

iss
pe

lli
ng

 o
f 

sim
pl

e 
vo

ca
bu

la
ry

 
af

fe
ct

ed
 

m
ea

ni
ng

 
as

 
w

el
l 

w
ith

 
m

an
y 

no
t b

ei
ng

 a
bl

e 
to

 sp
el

l s
im

pl
e 

to
pi

c 
ba

se
d 

vo
ca

bu
la

ry
, 

fo
r 

ex
am

pl
e, 

th
e 

vo
ca

bu
la

ry
 a

ss
oc

ia
te

d 
w

ith
 t

he
 t

rip
 t

o 
th

e 
th

em
e 

pa
rk

, 
ex

am
 

re
vi

sio
n 

an
d 

en
d-

of
-y

ea
r 

ac
tiv

iti
es

. 
• 

So
m

e 
stu

de
nt

s 
di

d 
no

t 
us

e 
th

e 
ap

pr
op

ria
te

 o
pe

ni
ng

 a
nd

 c
lo

sin
g 

in
 

th
e 

em
ai

l 
an

d 
so

m
e 

ne
gl

ec
te

d 
to

 
in

cl
ud

e 
ex

pl
an

at
or

y 
pa

ra
gr

ap
hs

 i
n 

th
ei

r 
sp

ee
ch

 a
nd

 a
rti

cl
e 

to
 l

et
 t

he
 

re
ad

er
 

kn
ow

 
w

ha
t 

th
ey

 
w

er
e 

w
rit

in
g 

ab
ou

t. 
 

So
m

e 
stu

de
nt

s 
al

so
 

fo
un

d 
it 

di
ffi

cu
lt 

to
 e

xp
re

ss
 in

 t
he

ir 
w

rit
in

g 
w

ha
t t

he
y 

ar
e 

ab
le

 to
 im

ag
in

e.
 T

hi
s 

re
su

lte
d 

in
 s

im
pl

e 
sto

rie
s 

ab
ou

t t
he

 
tri

p 
in

to
 s

pa
ce

 b
as

ed
 s

ol
el

y 
on

 th
e 

pr
om

pt
s, 

w
ith

 
lit

tle
 

de
ta

il 
or

 
in

di
vi

du
al

 
in

pu
t/e

la
bo

ra
tio

n 
of

 
stu

de
nt

s’
 id

ea
s. 

• 
Pr

oo
fre

ad
in

g 
re

m
ai

ns
 a

n 
iss

ue
 w

ith
 

m
an

y 
sim

pl
e 

w
or

ds
 

be
in

g 
m

iss
pe

lle
d 

an
d/

or
 

in
ac

cu
ra

te
ly

 
us

ed
. 

• 
So

m
e 

stu
de

nt
s 

di
d 

no
t 

us
e 

th
e 

ap
pr

op
ria

te
 o

pe
ni

ng
 a

nd
 c

lo
sin

g 
in

 
th

e 
em

ai
l 

an
d 

so
m

e 
ne

gl
ec

te
d 

to
 

in
cl

ud
e 

ex
pl

an
at

or
y 

pa
ra

gr
ap

hs
 i

n 
th

ei
r 

re
vi

ew
 a

nd
 s

to
ry

 t
o 

le
t 

th
e 

re
ad

er
 

kn
ow

 
w

ha
t 

th
ey

 
w

er
e 

w
rit

in
g 

ab
ou

t a
nd

 w
hy

. 
 

O
fte

n 
th

e 
sto

ry
 

w
as

 m
or

e 
of

 a
 

re
te

lli
ng

 o
f e

ve
nt

s. 
A

dd
in

g 
di

al
og

ue
 

w
ou

ld
 

ha
ve

 
he

lp
ed

 
m

ak
e 

th
e 

ad
ve

nt
ur

e s
to

ry
 m

or
e i

nt
er

es
tin

g.
 

• 
A

 la
ck

 o
f t

op
ic

 s
pe

ci
fic

 v
oc

ab
ul

ar
y 

m
ea

nt
 th

at
 st

ud
en

ts 
w

er
e 

no
t a

bl
e 

to
 

ex
pl

ai
n 

th
ei

r 
to

y/
ga

m
e 

in
 

gr
ea

t 
de

ta
il.

 
• 

M
iss

pe
lli

ng
 o

f 
sim

pl
e 

vo
ca

bu
la

ry
 

af
fe

ct
ed

 
m

ea
ni

ng
 

as
 

w
el

l 
w

ith
 

m
an

y 
no

t b
ei

ng
 a

bl
e 

to
 sp

el
l s

im
pl

e 
to

pi
c 

ba
se

d 
vo

ca
bu

la
ry

, 
fo

r 
ex

am
pl

e, 
th

e 
vo

ca
bu

la
ry

 a
ss

oc
ia

te
d 

w
ith

 th
e 

ad
ve

nt
ur

e 
sto

ry
. 

fa
m

ili
ar

 w
ith

 th
e 

ge
nr

e 
or

 
its

 f
ea

tu
re

s 
at

 a
ll 

– 
m

an
y 

stu
de

nt
s 

w
rit

in
g 

th
e 

ad
ve

nt
ur

e 
di

d 
so

 w
ith

 n
o 

di
al

og
ue

. 
D

ia
lo

gu
e 

w
ou

ld
 

m
ak

e 
th

e 
st

or
y 

co
m

e 
al

iv
e 

an
d 

ad
d 

an
ot

he
r l

ay
er

 to
 e

le
va

te
 it

 
to

 a
 p

ro
pe

r 
st

or
y,

 r
at

he
r 

th
an

 j
us

t 
a 

re
te

lli
ng

 o
f 

ev
en

ts
. 

  
Y

ea
r 

L
is

te
ni

ng
 

20
15

 
20

16
 

20
17

 
R

em
ar

ks
 

St
re

ng
th

s 
   

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
ex

tra
ct

 
sp

ec
ifi

c 
in

fo
rm

at
io

n 
fro

m
 s

im
pl

e,
 

cl
ea

r a
nd

 sl
ow

er
 sp

ok
en

 te
xt

s. 
 

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ad

ep
t 

at
 

co
nn

ec
tin

g 
id

ea
s. 

A
 c

on
sid

er
ab

le
 

nu
m

be
r 

of
 s

tu
de

nt
s 

co
ul

d 
in

te
rp

re
t 

an
d 

ev
al

ua
te

 
in

fo
rm

at
io

n 
in

 
di

al
og

ue
s u

sin
g 

co
nt

ex
tu

al
 cl

ue
s. 

• 
St

ud
en

ts 
w

er
e 

ab
le

 t
o 

ap
pl

y 
th

ei
r 

ow
n 

kn
ow

le
dg

e 
of

 t
he

 w
or

ld
 t

o 
va

rio
us

 
to

pi
cs

 
an

d 
co

rre
ct

ly
 

de
te

rm
in

e 
th

e 
an

sw
er

s. 
• 

Th
e 

m
aj

or
ity

 o
f 

th
e 

stu
de

nt
s 

co
ul

d 
co

rre
ct

ly
 i

de
nt

ify
 t

he
 t

on
e 

of
 a

n 
in

di
vi

du
al

s c
om

m
en

t. 
 

• 
M

an
y 

stu
de

nt
s 

co
ul

d 
ex

tra
ct

 
sp

ec
ifi

c 
in

fo
rm

at
io

n 
fro

m
 s

im
pl

e,
 

cl
ea

r a
nd

 sl
ow

er
 sp

ok
en

 te
xt

s. 
 

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ad

ep
t 

at
 

id
en

tif
yi

ng
 c

oh
es

iv
e 

de
vi

ce
s 

us
ed

 
to

 c
on

ne
ct

 i
de

as
. 

A
 c

on
sid

er
ab

le
 

nu
m

be
r 

of
 s

tu
de

nt
s 

co
ul

d 
in

te
rp

re
t 

an
d 

ev
al

ua
te

 
in

fo
rm

at
io

n 
in

 
di

al
og

ue
s u

sin
g 

di
sc

ou
rs

e 
m

ar
ke

rs
. 

• 
St

ud
en

t 
pe

rfo
rm

an
ce

 i
n 

th
e 

po
em

 
se

ct
io

n 
in

di
ca

te
s 

th
at

 m
os

t s
tu

de
nt

s 
ar

e 
fa

m
ili

ar
 w

ith
 th

e 
ge

nr
e 

an
d 

ab
le

 
to

 a
de

qu
at

el
y 

id
en

tif
y 

rh
ym

es
 a

nd
 

al
so

 
co

nn
ec

t 
id

ea
s 

us
in

g 
bo

th
 

co
he

siv
e 

de
vi

ce
s 

an
d 

di
sc

ou
rs

e 

• 
Th

e 
m

aj
or

ity
 o

f 
th

e 
stu

de
nt

s 
co

ul
d 

co
rre

ct
ly

 i
de

nt
ify

 t
he

 t
on

e 
of

 a
n 

in
di

vi
du

al
’s

 c
om

m
en

t. 
 

• 
St

ud
en

t 
pe

rfo
rm

an
ce

 i
n 

th
e 

po
em

 
se

ct
io

n 
in

di
ca

te
s 

th
at

 m
os

t s
tu

de
nt

s 
ar

e 
fa

m
ili

ar
 w

ith
 th

e 
ge

nr
e 

an
d 

ab
le

 
to

 a
de

qu
at

el
y 

id
en

tif
y 

rh
ym

es
 a

nd
 

al
so

 
co

nn
ec

t 
id

ea
s 

us
in

g 
bo

th
 

co
he

siv
e 

de
vi

ce
s 

an
d 

di
sc

ou
rs

e 
m

ar
ke

rs
.  

• 
M

an
y 

stu
de

nt
s 

w
er

e 
ad

ep
t 

at
 

id
en

tif
yi

ng
 c

oh
es

iv
e 

de
vi

ce
s 

us
ed

 
to

 c
on

ne
ct

 i
de

as
. 

A
 c

on
sid

er
ab

le
 

nu
m

be
r 

of
 s

tu
de

nt
s 

co
ul

d 
in

te
rp

re
t 

an
d 

ev
al

ua
te

 
in

fo
rm

at
io

n 
in

 

• 
Pr

oo
fre

ad
in

g 
w

as
 a

n 
iss

ue
 

in
 

th
e 

m
ee

tin
g 

no
te

s 
se

ct
io

n 
of

 
M

O
O

V
 

TV
, 

re
su

lti
ng

 
in

 
th

e 
m

iss
pe

lli
ng

 
of

 
sim

pl
e 

w
or

ds
, 

nu
m

be
rs

 
an

d 
m

on
th

s. 
Th

is 
in

di
ca

te
s t

ha
t 

stu
de

nt
s 

w
ou

ld
 

be
ne

fit
 

fro
m

 
re

vi
sio

n 
of

 
sim

pl
e 

fo
un

da
tio

n 
le

ve
l a

nd
 to

pi
c 

ba
se

d 
vo

ca
bu

la
ry

. 
Th

ey
 

w
ou

ld
 a

lso
 b

en
ef

it 
fro

m
 

ex
po

su
re

 
to

 
an

d 
de

ve
lo

pm
en

t 
of

 a
 

w
id

er
 

ra
ng

e 
of

 
to

pi
c 

ba
se

d 
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• 
Q

ui
te

 a
 n

um
be

r 
of

 s
tu

de
nt

s 
w

er
e 

ab
le

 
to

 
co

m
pr

eh
en

d 
an

d 
m

ak
e 

pl
au

sib
le

 
co

nc
lu

sio
ns

 
ab

ou
t 

th
e 

m
ea

ni
ng

s o
f u

nf
am

ili
ar

 e
xp

re
ss

io
ns

 
or

 w
or

ds
.  

 

m
ar

ke
rs

.  
• 

Th
e 

m
aj

or
ity

 o
f 

th
e 

stu
de

nt
s 

co
ul

d 
co

rre
ct

ly
 i

de
nt

ify
 t

he
 t

on
e 

of
 a

n 
in

di
vi

du
al

s c
om

m
en

t. 
 

 

di
al

og
ue

s u
sin

g 
di
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S3 ENGLISH LANGUAGE 

Comparison of Student Performances in English 
Language in Primary 3, Primary 6 and Secondary 3 in 
2017 

This was the twelfth year that Secondary 3 students participated in the Territory-wide 
System Assessment at the end of Key Stage 3. The percentage of S.3 students achieving 
Basic Competency in 2017 was slightly higher than the percentage for the year 2016 as 
shown in Table 7.31.   

Table 7.31   Percentage of Students Achieving English Language Basic Competency 

Year 

Level 

 

% of Students Achieving English Language Basic Competency 

2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

P.3 75.9 78.8 79.4 79.5 79.3 # 79.2 79.8 79.7 80.4 80.3 80.4 81.1∆ 81.1∇ 

P.6 -- 70.5 71.3 71.3 71.5 # 71.6 71.7 ^ 72.4 ^ 72.0 ^ 72.3 

S.3 -- -- 68.6 69.2 68.9 68.8 69.2 69.2  69.1 69.5 69.3 69.4 69.6 69.7 

#    Due to Human Swine Influenza causing the suspension of primary schools, the TSA was cancelled and no 
data has been provided. 

^   The 2012, 2014 and 2016 P.6 TSA were suspended. As participation in the 2012, 2014 and 2016 P.6 TSA 
was on a voluntary basis, not all P.6 students were involved and hence no territory-wide data is provided 
in this report. 

∆  The 2016 P.3 level assessment was conducted as part of the 2016 Tryout Study. The BC attainment rate 
was calculated using the data from some 50 participating schools. 

∇  The 2017 P.3 level assessment was conducted as part of the 2017 Research Study, which was extended to 
all primary schools in the territory. 

 

 

The following table compares Student Performances in English Language in Primary 3, Primary 
6 and Secondary 3 in 2017:
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S3 ENGLISH LANGUAGE 

Comparison of Student Performances in English 
Language in Primary 3, Primary 6 and Secondary 3 in 
2017 

This was the twelfth year that Secondary 3 students participated in the Territory-wide 
System Assessment at the end of Key Stage 3. The percentage of S.3 students achieving 
Basic Competency in 2017 was slightly higher than the percentage for the year 2016 as 
shown in Table 7.31.   

Table 7.31   Percentage of Students Achieving English Language Basic Competency 

Year 

Level 

 

% of Students Achieving English Language Basic Competency 

2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

P.3 75.9 78.8 79.4 79.5 79.3 # 79.2 79.8 79.7 80.4 80.3 80.4 81.1∆ 81.1∇ 

P.6 -- 70.5 71.3 71.3 71.5 # 71.6 71.7 ^ 72.4 ^ 72.0 ^ 72.3 

S.3 -- -- 68.6 69.2 68.9 68.8 69.2 69.2  69.1 69.5 69.3 69.4 69.6 69.7 

#    Due to Human Swine Influenza causing the suspension of primary schools, the TSA was cancelled and no 
data has been provided. 

^   The 2012, 2014 and 2016 P.6 TSA were suspended. As participation in the 2012, 2014 and 2016 P.6 TSA 
was on a voluntary basis, not all P.6 students were involved and hence no territory-wide data is provided 
in this report. 

∆  The 2016 P.3 level assessment was conducted as part of the 2016 Tryout Study. The BC attainment rate 
was calculated using the data from some 50 participating schools. 

∇  The 2017 P.3 level assessment was conducted as part of the 2017 Research Study, which was extended to 
all primary schools in the territory. 

 

 

The following table compares Student Performances in English Language in Primary 3, Primary 
6 and Secondary 3 in 2017:
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