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7. ENGLISH LANGUAGE

Results of Primary 3 English Language in Territory-wide
System Assessment 2019

The percentage of Primary 3 students achieving English Language Basic Competency in
2019 is 79.8%.

Primary 3 Assessment Design

The assessment tasks for 2019 P.3 English Language were designed with reference to the
Basic Competency (BC) Descriptors (Tryout Version) for English Language at the end of
Key Stage 1 (Primary 3), the English Language Curriculum Guide (Primary I — 6) (CDC,
2004) and the English Language Education Key Learning Area Curriculum Guide
(Primary I — Secondary 6) (CDC, 2017). The tasks covered the four language skills of
listening, reading, writing and speaking, as well as the learning objectives in three

interrelated strands, i.e. Interpersonal, Knowledge and Experience.

The P.3 written assessment comprised a total of 80 items and 90 score points scattered
through three sub-papers for Listening and three sub-papers for Reading and Writing.
Common items existed in different written sub-papers acting as inter-paper links. The
duration of each Listening sub-paper was approximately 20 minutes, while each Reading
and Writing sub-paper was 30 minutes. The speaking assessment comprised two
components, ‘Reading Aloud and Expression of Personal Experiences’ as well as ‘Picture
Description’, with six sub-papers for each component. The speaking assessment consisted
of twelve sub-papers. The number of items on the various sub-papers is summarised in
Table 7.1a. These numbers include common items that existed in more than one sub-paper
to enable the equating of test scores. The composition of the P.3 written sub-papers is

provided in Table 7.1b and that of the Speaking sub-papers is given in Table 7.1c.
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Table 7.12 Number of Items and Score Points for P.3

No. of Items (Score Points)
Subject
Paper 1 Paper 2 Paper 3 Paper 4 Total*
English Language
Written Assessment
Listening | 19(19) 19(19) 19(19) - 38(38)
Reading | 20(20) 20(20) 20(20) -- 40(40)
Writing 1(6) 1(6) 1(6) - 2(12)
Total | 40(45) 40(45) 40(45) - 80(90)
Speaking Assessment
Reading Aloud 2(4) 2(4) 2(4) -- 6(4)
Expression of Pe'rsonal 2(4) 2(4) 2(4) _ 6(4)
Experiences
Picture Description
(short answers and 2(6) 2(6) 2(6) -- 6(6)
pronunciation)
* Jtems that exist in different sub-papers are counted once only.
Table 7.1b Composition of P.3 Written Sub-papers
Written Assessment
Basic Competency No. of Items (Score Points)
Listent 3EL1 3EL2 3EL3
istenin
S 19(19) 19(19) 19(19)
Readi 3ERWI1 3ERW2 3ERW3
eadin
- 20(20) 20(20) 20(20)
Wit 3ERWI1 3ERW2 3ERW3
ritin
8 16) 16) 16)
Table 7.1c Composition of P.3 Speaking Sub-papers
Speaking Assessment
Basic Competency No. of Items (Score Points)
L2-R-3-P3BC 3ESO1 & 3ES03 3ES05 & 3ES07 3ES09 & 3ESI1
(Reading aloud) 2(8) 2(8) 2(8)
L1-S-3-P3BC 3ESO1 —3ES04 3ES05 —3ES08 3ES09 —3ES12
(Short answers) 4(16) 4(16) 4(16)
_L3-5-1-P3BC 3ES02 & 3ES04 | 3ES06 & 3ES08 | 3ES10 & 3ESI2
(Picture description — 24) 2(4) 2(4)
pronunciation)
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Primary 3 Listening Items

Each student was required to attempt one of the three sub-papers (about 20 minutes), each

of which consisted of three listening tasks. All listening materials were played twice.

Descriptions of the listening assessment tasks are provided in Tables 7.2 and 7.3.

Table 7.2 P.3 Listening: Distribution of Items

Basic Descrintor No. of
Competency P Items
L2-L-1-P3BC Discriminating between common words with a 8

small range of vowel and consonant sounds
L2-L-3-P3BC Using a small range of strategies to understand the 30
meaning of short and simple texts on familiar
topics which are delivered slowly and clearly in
familiar accents
TOTAL 38

Table 7.3 P.3 Listening: Item Description and Question Types

Conll;;:icency Item Description Question Type (SNc(:).r(:aflzf;Ttss)
L2-L-1-P3BC A New Cake Shop Multiple Choice 5(5)
L2-L-3-P3BC 3EL1/3EL3 Part 14
L2-L-1-P3BC Ann’s Class Photo Multiple Choice 5(5)
L2-L-3-P3BC 3EL1/3EL2 Part IB
L2-L-1-P3BC Uncle John’s Pet Dog Multiple Choice 909)
L2-L-3-P3BC 3ELI Part 2
L2-L-1-P3BC Ann Goes Shopping Multiple Choice 5(5)
L2-L-3-P3BC | 3EL2 Part 14
L2-L-1-P3BC The Lost Teeth Multiple Choice 909)
L2-L-3-P3BC | 3£1.2/3EL3 Part 2
L2-L-1-P3BC Ann’s Classmate Multiple Choice 5(5)
L2-L-3-P3BC 3EL3 Part IB
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Primary 3 Reading Items

Each student was required to attempt three reading tasks in one of the three Reading and
Writing sub-papers (30 minutes each). Descriptions of the reading tasks are provided in
Tables 7.4 and 7.5.

Table 7.4 P.3 Reading: Distribution of Items

Basic . No. of Items
Competency Descriptor
L2-R-5-P3BC Using a small range of reading strategies to 40
understand the meaning of short and simple texts
with the help of cues
TOTAL 40

Table 7.5 P.3 Reading: Item Description and Question Types

Basic . . No. of Items
Item Description Question Type

Competency (Score Points)

L2-R-5-P3BC | Favourite Gifts Multiple Choice 5(5)
3ERWI /3ERWS3 Part 1

L2-R-5-P3BC | My Weekend Activities Multiple Choice 7(7)
3ERWI Part 2

L2-R-5-P3BC | Sally’s Baby Sister Multiple Choice 8(8)
3ERWI1 /3ERW?2 Part 3

L2-R-5-P3BC | Class 3A’s Favourite Pets Multiple Choice 5(5)
3ERW?2 Part 1

L2-R-5-P3BC | People I Like Multiple Choice 7(7)
3ERW?2 /3ERW3 Part 2

L2-R-5-P3BC | A Visit to Jane Multiple Choice 8(8)
3ERWS3 Part 3

Primary 3 Writing Tasks

Each student was required to attempt one writing task in one of the three Reading and
Writing sub-papers (30 minutes each). Descriptions of the writing tasks are provided in
Tables 7.6 and 7.7.
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Table 7.6 P.3 Writing: Distribution of Tasks

Basic Descriptor No. of
Competency P Items
L2-W-3-P3BC Writing and/or responding to short and simple 1

texts with relevant information and ideas
(including personal experiences and imaginative
ideas) with the help of cues

L2-W-4-P3BC Writing short and simple texts using a small 1
range of vocabulary, sentence patterns and
cohesive devices fairly appropriately with the
help of cues despite some spelling and
grammatical mistakes

TOTAL 2

Table 7.7 P.3 Writing: Task Description

Basic No. of Items
Task Description .
Competency (Score Points)
L2-W-3-P3BC | David’s Dog 72(3)
L2-W-4-P3BC | 3ERWI/3ERW2 Part 4 72(3)
L2-W-3-P3BC Things I Do After School 7(3)
L2-W-4-P3BC 3ERW3 Part 4 %(3)

Primary 3 Speaking Tasks

Two components were designed for P.3 speaking assessment. The first was ‘Reading
Aloud and Expression of Personal Experiences’ (RA & PE) which required students to

read aloud a text of approximately 35 — 40 words in length and then respond to a set of

questions based on the theme of the text. Students were assessed on their reading fluency

and response to the Oral Examiners’ questions. For this task, students were given two

minutes to prepare for the assessment, one minute to read aloud the RA text and two
minutes to respond to the questions for PE. The second component was ‘Picture
Description’ (PD) which required students to respond to the Oral Examiner’s questions
based on a picture or a series of pictures. Students were assessed on the relevancy and

response to the questions as well as their pronunciation. For PD, students were given three

minutes to study the question paper and two minutes to respond to the Oral Examiners’

questions.

Each component represented half of all sub-papers used for the speaking assessment. RA
& PE was comprised of sub-papers 3ES01, 3ES03, 3ES05, 3ES07, 3ES09, 3ES011 and PD
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was comprised of 3ES02, 3ES04, 3ES06, 3ES0S, 3ES10, 3ESI2. A set of four sub-papers
(two RA & PE tasks and two PD tasks) were alternately assessed in an assessment session.
Sub-papers consisted of different topics: Going to School (3ES01), In the School Library
(3ES02), My Toy Car (3ES03), People in Happy Park (3ES04), In the Park (3ES05), A
Picnic (3ES06), Reading (3ES07), At Home (3ES08), My Class (3ES09), On the Street
(3ES10), Shopping (3ES11) and Making a Cake (3ES12). A total of three sessions were
conducted over the 1.5 days of assessment held on 7 and 8 May 2019. Descriptions of the
speaking tasks are provided in Table 7.8.

Table 7.8 P.3 Speaking: Distribution of Tasks

Corll?;::ancy Descriptor Task Description 1I\It(e).n(1)sf
L2-R-3-P3BC | Showing a basic understanding | Reading Aloud 6 (RA +PE)
of short, simple and familiar | 3ES01, 3ES03,
texts by reading aloud the texts | 3ES05, 3ES07,
clearly and comprehensibly 3ES09, 3ES11
L1-S-3-P3BC | Providing short answers to | Expression of
short and simple questions Personal Experiences
3ESO01, 3ES03,
3ES05, 3ES07,
3ES09, 3ES11
L3-S-1-P3BC | Pronouncing  simple  and | Picture Description 6 (PD)
familiar words comprehensibly | 3ES02, 3ES04,
L1-S-3-P3BC | Providing short answers to IES06, SES03,
. : 3ESI0, 3ESI2
short and simple questions

Performance of Primary 3 Students Achieving Basic
Competency in 2019

Primary 3 Listening

Design of Listening Papers

There are three listening sub-papers altogether, namely 3EL1, 3EL2 and 3EL3. In the

sub-papers, there are six listening tasks:

Tasks Text Types
A New Cake Shop Conversation
Ann’s Class Photo Conversation
Uncle John’s Pet Dog Conversation
Ann Goes Shopping Conversation
The Lost Teeth Story
Ann’s Classmate Conversation
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Performance of Primary 3 Students Achieving Basic Competency in Listening Tasks

Students achieving basic competency were able to:

e identify key words on familiar topics or on topics related to daily life experiences with

straightforward verbal and pictorial cues
e understand the connection between ideas using cohesive devices
e understand the causal relationship between ideas

e understand basic differences in intonation and discriminate between common words

with a small range of consonant sounds

Task Name: A New Cake Shop (Conversation)

Task Content: Ann and her mum talked about a new cake shop.

Identifying Key Words on Familiar Topics with Straightforward Verbal and Pictorial

Cues

1. The new cake shop is near the

e Most students were able to identify key words
on a familiar topic about places, with the help

of cues in the spoken text. They were able to

identify ‘supermarket’ as the place which the

new cake shop was near to when they heard:

Mum: ...I bought them this morning at a new

cake shop near the supermarket.

3EL1/3 Part 1A Q.1

Understanding the Connection of Ideas with Causal Relationship

e The majority of students were able to identify
5.  Why does Ann want to eat the lemon cake with Mum?

the reason why Ann wanted to eat the lemon o

A.  The cake shop is new.
: : : @ B The cake is too big for Ann.
cake with Mum when the ideas were linked by cRaBimhiE
O C. Annwants to eat the chocolate cake.
‘because’: O D. The cake is sour.

Ann: ...Mum, let’s eat it together because it’s

too big for me.

3EL1/3 Part 1A Q.5
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Understanding Basic Differences in Intonation

e Most students were able to understand that
the speaker was happy when they heard:

Ann: [ want the lemon cake. I like it because

it’s sour!

Task Name: Ann’s Class Photo (Conversation)

4. How does Ann feel?

e > & .
ve R
o= ,.-I-
AR AW
o a o B
ey >
Al F i
A R H R
Qc e n

3EL1/3 Part 1A Q.4

Task Content: Ann talked to her grandma about her class photo.

Identifying Key Words Related to Daily Life Experiences with Straightforward Verbal

Cues

e The majority of students were able to identify key
words related to daily life experiences, e.g. numbers.
When asked about the number of students in Ann’s
class, students were able to choose ‘31’ as the correct
answer even with distractors built in the spoken text:
Grandma: ...It looks like there are about 40 students.
Ann: No, there are only 31 students.

1. Ilow many students are there in Ann’s class?

O A 30
® D 31
O c 4
O D 41

3EL1/2 Part 1B Q.1
Understanding the Connection between Ideas Using Cohesive Devices

e Most students could understand the connection
of ideas linked by ‘and’. They were able to
identify the picture of Ann’s best friend when
they heard:

Ann: She’s my best friend Jane.
Grandma: Oh, she has short hair and big eyes.

Understanding Basic Differences in Intonation
e Most students were able to understand that

Grandma was surprised when they heard
Grandma saying ‘And who is this boy? He’s so

tall”.

5 Which picture shows Jane?

[ )

[ » §

3EL1/2 Part 1B Q.3

4.  How does Grandma feel when she vees John?

a2 =

@L’

4 = AN

el 14
o B

o cC

LR

3EL1/2 Part 1B Q.4
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Discriminating a Small Range of Initial Consonants

e Most students were able to discriminate initial consonants ‘7”, ‘K’, ‘L’ and ‘Y. They
could identify that Ann’s class teacher was ‘Miss Tam’ from ‘Miss Kam’, ‘Miss Lam’

and ‘Miss Yam’ (3EL1/2 Part 1B Q.2).

Task Name: Uncle John’s Pet Dog (Conversation)

Task Content: Ann talked to Uncle John about his pet dog.

Identifying Key Words Related to Daily Life Experiences with Straightforward Verbal

Cues
e Most students were able to identify key words

related to daily life experiences, e.g. countries.
When asked about where Uncle John was
going for his holiday, students were able to
choose ‘Canada’ as the correct answer even
with distractors built in the spoken text:

Ann: Hi, Uncle John. Where are you going? |
know you like Japan and China.

Uncle John: This time, I'm going to Canada.

O

e
O
0]

A

B
C.
D

. Uncle John 15 going to for a holiday.

China

. Canada

Japan

. Singapore

3EL1 Part 2 Q.1

Understanding the Connection between Ideas Using Cohesive Devices

e Most students could understand the connection
of ideas linked by ‘also’. They were able to
identify the picture of Uncle John’s dog when
they heard:

Ann: Your dog is cute. She has small eyes. She

also has long ears.

4. Which picture shows the dog?

Yy ——. ———
) /o]
i i /r-ﬁ O

[ \

O A O B

7 s

/)
el | [Oeesy)

4 / \

3ELI Part2 Q.4

Understanding the Connection of Ideas with Causal Relationship

e Most students were able to identify the reason
why Uncle John would like Ann to take the
dog for a walk when they heard Uncle John

saying ‘Because she likes to run and play.’.

‘Why does Ann take the dog for a walk?

O A, Ann wants to buy dog food.

O B. Ann wants to buy toys.

O C. The dog likes to go to the pet shop.
@® D. The dog likes to run and play.

3ELI Part2 Q.8
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Understanding Basic Differences in Intonation

e Most students were able to identify that the . o dotw um toels

speaker was excited when they heard Ann

saying ‘Great! Thank you, Uncle John!’.

3ELI Part2 Q.9

Discriminating a Small Range of Initial Consonants

e Most students were able to discriminate initial consonants ‘B’, ‘C’, ‘J" and ‘T". They
could identify the name of Uncle John’s dog as ‘Bo Bo’ from ‘Co Co’, ‘Jo Jo’ and
‘To To’ (3ELI Part 2 Q.3).

Task Name: Ann Goes Shopping (Conversation)
Task Content: Ann talked to her grandpa about her shopping day.

Identifying Key Words on Familiar Topics with Straightforward Verbal and Pictorial

Cues

e Most students could identify key words on 5| Sk G

familiar topics about food items. They were

able to identify what Ann had for lunch with

the verbal cue they heard in the spoken text

and the pictorial cues in the options:

Grandpa: Did you have hamburgers and fries?

Ann: No, we had a big pizza. It was yummy!

O c ® D

3EL2 Part 1A Q.5
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Understanding the Connection between Ideas Using Cohesive Devices

e The majority of students could understand the % SRR Som Reos
connection of ideas linked by ‘and’. They were q
able to identify the picture of the doll which r %

fy the p | 2k ]
Ann bought at the shopping centre when they ® A o B

heard:
Grandpa: Did you buy anything?

Ann: I bought a doll wearing a dress and a pair

o o
o 2, :

O c

of sports shoes. 3EL2 Part 1A Q.4

Discriminating a Small Range of Ending Sounds

e Many students could discriminate ending sounds ‘ick’, ‘ill’, ‘ip’ and ‘it’. They could
identify that Ann went to ‘Hill Toys’ from ‘Hick Toys’, ‘Hip Toys’ and ‘Hit Toys’
(3EL2 Part 14 Q.3).

Task Name: The Lost Teeth (Story)
Task Content: Ann’s mum told Ann a story. It was about Tom and Mary.

Identifying Key Words on Familiar Topics with Straightforward Verbal Cues

e Most students could identify key words on 1. How old is Tom?

familiar topics such as ‘age’ with O A 6yearsold

straightforward verbal cues. They were able to ® B 7yearsold

identify that Tom was seven years old when O C. 8yearsold

they heard: O D. 9yearsold

Mum: Tom is 7 years old.
3EL2/3 Part 2 Q.1

Understanding the Connection of Ideas with Causal Relationship

e The majority of students were able to 3. Tom does not want fo 0 to school becanse

O he is sick

understand the reason why Tom did not want
he does not have hreakfast

A

R
to go to school when they heard: 6 HeliidheelilicBuoy
D

o e O

Mum: He does not want to go to school = bR ganup R eicierk

because he thinks he looks funny. 3EL2/3 Part 2 Q.3
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Understanding Basic Differences in Intonation

The majority of students were able to identify the
picture of Mary being worried when they heard:
Mum: His best friend, Mary, sees him in the
classroom and says, “Are you okay?” .

Task Name: Ann’s Classmate (Conversation)

Task Content: Ann talked to her dad about her classmate.

5. How does Mary fecl when she sees Tom?

3EL2/3 Part 2 Q.5

Identifying Key Words Related to Daily Life Experiences with Straightforward Verbal

and Pictorial Cues

Most students could identify key words related to
daily life experiences, e.g. toys. When asked what
Ann wanted to draw, they could choose ‘a robot’
as the correct answer even with distractors built
into the spoken text:

Dad: What do you want to draw? A doll, an animal
or a toy car?

Ann: [ want to draw a robot. It’s her favourite toy.

3 Whal does Ann want to draw?

O A O B

____-_l ="
Pl

@« O D

3EL3 Part 1B Q.3

Understanding the Connection between Ideas Using Cohesive Devices

Most students could understand the connection of
ideas contrasted by ‘but’. They were able to
identify what Ann wanted to give to her classmate
when they heard:

Ann: [ also want to give her some snacks.

Dad: What about some biscuits, candies or potato
chips?

Ann: Mmm... but she likes cakes, Dad.

Dad: Okay. Let’s get her some cakes tomorrow.

5. What is Ann going to give her elassmate?

3EL3 Part 1B Q.5
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Understanding Basic Differences in Intonation

e Most students were able to identify the picture

2. How does Ann feel?

of Ann being sad when they heard: Q

Ann: [ feel sorry for her. She is not good at

English dictation.

o c ® D

3EL3 Part 1B Q.2

Primary 3 Reading

Design of Reading Papers

There are three reading sub-papers altogether, namely 3ERW1, 3ERW2 and 3ERW3. In

the sub-papers, there are six reading tasks:

Tasks Text Types
Favourite Gifts Notes
My Weekend Activities Diary
Sally’s Baby Sister Story
Class 3A’s Favourite Pets Notes
People I Like Diary
A Visit to Jane Story

Performance of Primary 3 Students Achieving Basic Competency in Reading Tasks

Students achieving basic competency were able to:

e recognise key words on familiar topics/related to daily life experiences
e understand the connection between ideas using cohesive devices

¢ understand the causal relationship of ideas

e understand the connection of ideas in the notes

e understand the connection of ideas by following pronoun references in diaries and
stories

e predict the meaning of unfamiliar words with contextual clues and pictorial cues
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Task Name: Favourite Gifts (Notes)
Task Content: Helen read some notes about gifts her classmates liked.

Eavourite Gifts

L% 1)
Peter's Favounite Gift: Toy Car Jenmy's Favousite Gaft. Music Box
* blue » whate
» from Grandma i = from Mum .
* it can po very fast m * the music 15 wee g2

D L
Mary’s Favourite Gift: Warch Ann’s Favounte Gaft; Bag
= pmk and while + rad and yellow
= from Dad . * from Uncle John R
® it is heautiful g * ithasabipstaronitm |

Recognising Key Words on Familiar Topics

familiar topics such as ‘people’. By referring
to the notes about favourite gifts, students

Most students could recognise key words on

2. Mary’s gift was from
O A Grandma
O C. Uncle Jolm

were able to tell Mary’s gift was from Dad.

O B. Mum
® D Dad

3ERW1/3 Part 1 Q.2

Understanding the Connection between Ideas Using Cohesive Devices

The majority of students could understand
the connection of ideas linked by ‘and’ in the

notes. They were able to identify the colours 2

Mary’s Favourite Gift: Watch
pink and white

1) red
yellow

of Mary’s watch by referring to the notes: 3) white

4) pink

@ O O O
g n w p

4. What colour is the watch?

1and2
1and3
2 and 4
. 3and 4

3ERW1/3 Part 1 Q.4

Task Name: My Weekend Activities (Diary)

Task Content: Helen wrote about her weekend activities in her diary.

th Qs
11" March 2019 (Monday) _/Q\\_
On Saturday morning at 9 am, Mum and I went to
Super Restaurant for dim sum. At 6 pm, we went to
Grandma's house. I cooked chicken with Grandma.

It was yummy.

I went to Lovely Music Centre on Sunday at 10 am.
My teacher is Miss Lau. She is kind. I sang songs
with Miss Lau and my friend, Judy. We were happy.
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Recognising Key Words Related to Daily Life Experiences

The majority of students could recognise key
words related to daily life experiences, e.g.
time. They could tell when Helen went to
Grandma’s house by recognising the key
words ‘6 pm’ in the diary.

zZ

‘When did Helen go to Grandma's house?

o A
® C

9 am O B. 10am

6 pm O D 11pm

3ERWI Part2 Q.2

Understanding the Connection between Ideas Using Cohesive Devices

The majority of students could understand
the connection of ideas linked by cohesive
devices in a diary. They were able to identify
the people who sang songs with Helen by
referring to the diary ‘I sang songs with Miss
Lau and my friend, Judy.” when the ideas

were linked by ‘and’

7. Helen sang songs with

@)
@)
@)

Judy and Miss Lau
B. Judyand Mum
C. Miss Lau and Grandma
D. Mum and Grandma

3ERWI1 Part 2 Q.7

Understanding the Connection of 1deas by Following Pronoun References in a Diary

The majority of students could understand
the connection of ideas by following
pronoun references in a diary. They were
able to interpret ‘It’ as ‘the chicken’ by
reading ‘I cooked chicken with Grandma. It

was yummy.’ in the diary.

Task Name: Sally’s Baby Sister (Story)

4.

Read line 5. The word *1t’ refers to
® A, the chicken QO B. Super Restaurant
O C. Saturday O D. Grandma's house

Task Content: Helen read a story about Sally’s baby sister.

Sally's Baby Sister

to look at them.

stories to her.

home and gives Alice a big kiss.

takes out her dance shoes and dances again.

Sally likes dancing. She goes to Star Dance School. Sally
works very hard in her dance class, but she is sad because
she cannot dance well. Sally does not want to dance again.

She hides her dance shoes under her bed. She dees not want

Sally helps Mum look after her baby sister, Alice. She is
one year old. Sally loves her. She plays with Alice and reads

Alice learns to walk. She stands up and tries to walk. She
falls and tries to walk again. Alice falls many times, but she is
cheerful. She always laughs. Sally thinks Alice is brave. She

In the dance class today, Sally dances well. She goes

3ERWI Part 2 Q.4

10
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Recognising Key Words on Familiar Topics

The majority of students could recognise key
words on familiar topics such as ‘names’. By
referring to the story, students were able to
tell that Sally went to Star Dance School.

1. Sally goes to Dance School.

O A Baby
O B. Brave
O C. Times
® D Star

3ERW1/2 Part 3 Q.1

Understanding the Connection between Ideas with Causal Relationship

The majority of students could understand
the connection of ideas linked by ‘because’
in a story. They were able to identify the
reason why Sally was sad by referring to the

story ‘...she is sad because she cannot

dance well.’

2. Sally 1s sad because

O A. she does not like dancing
B. she cannot dance well

C. she has to lock after Alice

cC o e

D. Alice is one year old

3ERW1/2 Part 3 Q.2

Understanding the Connection of Ideas by Following Pronoun References in a Story

Many students could understand the
connection of ideas by following pronoun
references in a story. They were able to
interpret ‘her’ as ‘Alice’ by reading ‘Sally
helps Mum looks after her baby sister, Alice.

She is one year old. Sally loves her.’.

4. Read line 8. The word ‘her’ refers to

O A Mum O B. Sally
O C. Helen ® D Alice

3ERW1/2 Part 3 Q.4

Predicting the Meaning of Unfamiliar Words with Contextual Clues and Pictorial Cues

Many students could predict the meaning of
unfamiliar words in the story with the help of
contextual clues and pictorial cues. They
could predict the meaning of the unfamiliar
word ‘hides’ correctly with the help of the
contextual clues ‘under_her bed’ and ‘She

does not want to look at them.’ as well as

the pictorial cues given in the options.

3. Read hmes 4 - 6. Sally does not want lo dimee agam. What does she do?

Dance school l
O B

3ERWI1/2 Part 3 Q.3
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Task Name: Class 3A’s Favourite Pets (Notes)

Task Content: Helen read some notes about Class 3A’s favourite pets.

Class 3A™s Favourite Pets
9 L
Ten's Favousite Pet Car Helen's Favourise Pe: Rabbir
* thin body = fat body and long cars
* food meat and biscuits * food: carmots
* il is beautiful o ® ilis quset g l‘
® f 1%
Jack's Favousite Pet: Bird Gigi's Favounite Per- Dog
* cmall ayes = lomp leps and short tasl
= food: bread = food: meat and biseusts
* it senps well 5 * 1t ans fast @O

Recognising Key Words on Familiar Topics

e  Most students could recognise key words on

J . ¢ N . 1. What is Jack’s pet?

familiar topics such as ‘pets’. By referring to
O A acat O B. arabbit

the notes about favourite pets, students were S s kil & b, b

able to tell Jack’s pet was a bird.

3ERW2 Part 1 Q.1

Understanding the Connection between Ideas

e The majority of students could understand

5. pets cat meat and biscuits.
the connection of ideas in the notes. They Sk R $ B Bacadis
were able to identify that Ben’s and Gigi’s Qinke Fulckzl Her's O T saghomi Bl

pets ate meat and biscuits by referring to the

information in the notes: 3ERW2 Part 1 Q.5

© ®
Ben's Favounte Pet: Cat Gigi’s Favouritc Pet: Dog
* thin body * long legs and short tail
* food: meat and biscuits * food: meat and biscuits
* itis beautiful & * it runs fast o)

Task Name: People I Like (Diary)

Task Content: Helen wrote about the people she liked in her diary.

23™ May 2019 (Thursday)

My aunt Ada is a P.E. teacher. Her hobby is dancing._She is
tall and strong.

Jenny is my best friend. She is pretty. She can play

basketball and sing well. Her favourite subject is Chinese. |5

Anne is my helper at home. She is kind. She speaks good
English. She does not like to sweep the floor, but she

enjoys cooking.
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Recognising Key Words Related to Daily Life Experiences

e Many students were able to recognise key 1
words related to daily life experiences, e.g.
hobbies. They could choose ‘dancing’ as
Ada’s hobby by recognising the key words
‘Her hobby is dancing.’ in the diary.

What is Ada’s hobby?

O c O D

3ERW2/3 Part 2 Q.1

Understanding the Connection between Ideas Using Cohesive Devices

e The majority of students could understand

7.

the connection of ideas contrasted by ‘but’ in
a diary. They were able to identify that Anne
liked to cook by referring to the diary ‘She

does not like to sweep the floor, but she

enjoys cooking.’.

What does Anne like to do?
® A cook

C B. sing

O €. sweep the floor
C D. play basketball

3ERW2/3 Part 2 Q.7

Understanding the Connection of 1deas by Following Pronoun References in a Diary

e The majority of students could understand

the connection of ideas by following &
pronoun references in a diary. They were o)
able to interpret ‘She’ as ‘Anne’ by reading .
o
‘Anne is my helper at home. She is kind.” in

the diary.
Task Name: A Visit to Jane (Story)

Task Content: Helen read a story about Tom.

A Visit To Jane

Tom visits his friend, Jane, in winter. Jane iz a polor
bear. She lives in a very cold place. Tom goes there by plane.

Jane takes Tam to her home. Tom feels hungry. Mother
Bear cosks soup for him. I¥ iz yumary. AY night, Tom iz very
cold. Father Bear makes a big fire. Tom feels comfortable
They sing songs.

The next day, Tom and Jane go to a river. They catch
some fish and cook them for lunch. Afrer lunch, Tom and
Jane play faatball and bashetball. They are hapgry.

It is time for Tom to go hame. Jane gives Tom a scarf
He wears it on his neck He feels warm. Tam wants ts visit
Jane again becouse he hod a good time

6. Read line 6. The word *She’ refers to

A Ada

B. Jenny
C. Anne
D

. Ilelen

3ERW2/3 Part 2 Q.6

10
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Recognising Key Words Related to Daily Life Experiences

Most students were able to recognise key
words related to daily life experiences

about public transport. They could identify

how Tom went to visit Jane with the key

word ‘by plane.’ in the story.

2 Tom

goes to visit Jane by

—

3ERW3 Part 3 Q.2

Understanding the Connection between Ideas with Causal Relationship

The majority of students could understand
the connection of ideas linked by ‘because’
in a story. They were able to identify the
reason why Tom wanted to visit Jane again
by referring to the story ‘Tom wants to visit

Jane again because he had a good time.

8. Why does Tom want to visit Jane agamn?

O

@)
e
O

A_  He likes winter.

B. He wants to make a fire.
C. Hehad a good time.

D. The soup is yummy.

3ERW3 Part 3 Q.8

Understanding the Connection of Ideas by Following Pronoun References in a Story

The majority of students could understand
the connection of ideas by following
pronoun references in a story. They were

able to interpret ‘They’ as ‘Tom and Jane’

by reading °...Tom and Jane go to a river.

They catch some fish..." in the story.

O A

5. Read line 8. The word “They’ refers to

Tom and Mother Bear

. Tom and Jane

® B
Qo C
O D

Mother Bear and Father Bear

. Jaue aud Falher Bear

3ERW3 Part 3 Q.5

Predicting the Meaning of Unfamiliar Words with Contextual Clues and Pictorial Cues

With the help of contextual clues and
pictorial cues, most students were able to
predict the meaning of unfamiliar words in
the story. They could predict the meaning of
the unfamiliar word ‘scarf’ correctly with the

help of the contextual clue ‘He wears it on

his neck. He feels warm.” and the pictorial

cues given in the options.

7.  What does Jane give Tom?

Q A

3ERW3 Part 3 Q.7

(=€) Q
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Primary 3 Writing

Design of Writing Papers

There are two writing tasks in the three writing sub-papers:

Tasks Text Types

David’s Dog Story

Things I Do After School Personal Description

Performance of Primary 3 Students Achieving Basic Competency in Writing Tasks

In general, students understood the task requirements in the writing tasks. For ‘David’s

Dog’, students were able to provide a factual account of the story based on the pictures

with almost no supporting details. For ‘Things I Do After School’, students were able to

provide relevant ideas using the prompts. In terms of language, students were able to use a

limited range of vocabulary, sentence patterns and/or cohesive devices fairly appropriately,

with some grammatical and spelling mistakes in both writing tasks.

David’s Dog (3ERW1 /3ERW?2 Part 4)

In this writing task, students were asked to write a story about what happened when David

went to the park with his dog based on the given pictures.

Part 4

Yow are writing a story about David and his dog.

Look at the pictures and write the story in abowt 30 words.
*  You may use the words in the boxes to help you.

+ Whal happens in the end? Frmsh the story.

play badminton / throw ! mn

cannod see /' find |
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Student Exemplar 1

[ V?@ (Z{}UJ Dﬁ;,; a;( sl'l_f)ﬂ j‘ }?;"I?V B/de/

~ A
Oj@’ﬁ’ <:_AI [ Duwi () | 01.5{ jjjﬂ,t y ba 4 Ly o) Thip

Content:

1| Provides a factual account of the story based on the pictures

2 | Anending is given to the story

Language:

= Uses a limited range of vocabulary: go, car

**** Writes short and simple sentences: They cannot find the dog. They find the dog in the
car.
—— Uses a limited range of cohesive devices: and

A Makes some grammatical mistakes: One day David and my dad go to Joy Park play.
David and dad play badminton throw run...
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Student Exemplar 2

n#:}f:t..m .bc?J Arb@ Dewxd’s rtm mfe.n+$
‘ifa?\‘%‘iﬂgi [ﬁt'f’ Hﬂé and D&u‘?d tf;wc": iz Amg;] zfe

Provides a factual account of the story based on the pictures
An ending is given to the story

Language:

&—& Uses a limited range of vocabulary: missing, found

**** Writes short and simple sentences: David and his dog went to joy park...David's
dog ran after a ball.

= Uses a limited range of cohesive devices: and

A Makes some grammatical mistakes: David and his dog went to joy park Dad Dad
and David....

O Makes one spelling mistake: than (then)
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Things | Do After School (3ERW3 Part 4)

In this writing task, students were asked to write about the things they did after school with

the help of prompts.

BT Ty eremmp——

-y r'”‘ﬂ

i ®

Things 1 Do @ T
After School | = =
9
.

)
5D

Student Exemplar3 .. -

f} ﬁﬁ

/ What time du\
you leave | | \\-lrrrd

ll\\ schoal? / '. afte rwhm]
_ How do you feel”

ot

4 a_ dinner-

'%QB%CP Nhen _L

3 | ‘1 ~|
with m\lx 0o |y ‘(‘?%i&‘

Content:

1 | Provides brief and relevant ideas to the questions

Language:
+—¢ Uses a limited range of vocabulary: went, together

*+** Writes short and simple sentences: After school in 3:30 I went to the swimming
pool...I felt happy.
= Uses a limited range of cohesive devices: and, Then

A Makes some grammatical mistakes: I got ther by bus and swim ther with my
firend...Then I had a dinner with my family together.

O Makes some spelling mistakes: ther (there), firend (friend)
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Student Exemplar 4

P ——r |

- — .

/ What time du\ N
\ you leave | Where do you go ]
\ school? / \arter school? /

et - —

A 2

o
3
E’gﬁ
%\E
iq
\N
o
3]
'C:;
?_,

vv------- TP VT T T T T ST T e T i e e reee e i e e e Feeeeeeeeeeiee

— 1 _ _
L lecveng school, T will oo £ ar’k] .

‘(%&V Y [T - _A“;q JTm A«e }DM/JT,L,
/

0000000000000 00000000000 1

N

<m 5:5%:41.; wilT 20 homeldN\,

Q/D
N

eg ] -
ﬁ, .'II :iﬂ_ \\’hat acmmes

e | do you do after

school?
e 3
‘_ |' o
& | ‘
:{u.\ .'I

Content:

1| Provides brief and relevant ideas to the questions

Language:

+—¢ Uses a limited range of vocabulary: on foot, jogging

*+++ Writes short and simple sentences: I leave my school at 3:05 p.m...I go to there
on foot.

—— Uses a limited range of cohesive devices: When

A Makes some grammatical mistakes: When I leave my school, I will go to park...I
jogging in the park.
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Primary 3 Speaking

Students were randomly selected to participate in the speaking assessment. Given the small
sample size, no attempt was made to report results of schools in terms of the percentage of
students achieving basic competency in speaking. That said, a descriptive summary of the
overall performance levels of students is available in the ‘General Comments on Primary 3
Student Performances’ Section.

Good Performance of Primary 3 Students in 2019
Primary 3 Listening

Good Performance in Listening Tasks

Students with good performance were able to:

e discriminate a small range of vowel sounds

For task contents, please refer to the ‘Performance of Primary 3 Students Achieving Basic
Competency in Listening Tasks’ Section.

Discriminating a Small Range of Vowel Sounds

2 [5] [3 b

e The more able students were able to discriminate vowel sounds ‘a’, ‘i’, ‘o’ and ‘u’.
They could identify the name of Tom’s primary school as ‘Fan Wa Primary School’
from ‘Fin Wa Primary School’, ‘Fon Wa Primary School’ and ‘Fun Wa Primary
School’ (3EL2/3 Part 2 Q.2).

Primary 3 Reading

Good Performance in Reading Tasks

Students with good performance were able to:
e recognise key words related to daily life experiences
e understand the connection between ideas using cohesive devices

For task contents, please refer to the ‘Performance of Primary 3 Students Achieving Basic

Competency in Reading Tasks’ Section.

Recognising Key Words Related to Daily Life Experiences

° The more able students were able to 4. How does Tom feel when Father Bear makes a fire?

recognise key words related to daily life ® A comfortable
experiences about feelings. When asked O B. hungry
how Tom felt when Father Bear made a big O € cold
) O D. happy
fire, the students could recognise the key
word ‘comfortable’ in the story. 3ERW3 Part 3 Q.4
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Understanding the Connection between Ideas Using Cohesive Devices

e The more able students could understand the
connection of ideas linked by ‘and’ in a
story. They were able to identify that Sally
kissed Alice when she went home by
referring to the story ‘She goes home and
gives Alice a big kiss.’.

Primary 3 Writing

8. Read lines 14— 15. What does Sally do when she goes home?

O
Q
O

SHEIE S

She kiszes Alice.
She reads a book to Alice.
She learns to walk

She takes out her dance shoes.

3ERW1/2 Part 3 Q.8

For ‘David’s Dog’, students with good writing skills were able to provide a factual account

of the story based on the pictures with some supporting details. The description was clear

and coherent. For ‘Things I Do After School’, students were able to provide relevant ideas

to the questions with some supporting details. The ideas were clear and coherent. In terms

of language, students were able to use a small range of vocabulary, sentence patterns and

cohesive devices appropriately with minor, few or no grammatical and spelling mistakes.

187



ENGLISH LANGUAGE

David’s Dog (3ERW1 /3ERW2 Part 4)

Student Exemplar 5

> ||

hww&@&wdﬂweﬂ e
' W:] . | i
digh) and Tom Lot Wit (TChel)

7, . 7 -
LT had  sardd) bl )

f . j:.w.\,\@— l
[WLLIT e [ rest, | hey Lound Mok ; ¥ i
" . g ey 1 .

Content:

|l 1 |Provides a story with some supporting details
l 2 | Provides an ending to the story

Language:

&—& Uses a small range of vocabulary: Yesterday, hit, high, found

*+++ Uses a small range of sentence patterns: Yesterday, David and his dad went to Joy

Park to play... “Very good, Tom”, Dad said..., they found that Davids dog had
gone away.

—— Uses a small range of cohesive devices: and, when

A Makes a few grammatical mistakes: ... Dad hit very high and Tom can hit it... When
they rest...
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Student Exemplar 6

Joy fark +9 WM( @M(WM’?L@M-.]

’Oh?a Clﬂx{ Dact D@wa( e, his o[aq W@hﬁﬁ@\g;

D@,vol,s Ao mm EU/\

1 sE| 0

Ll %% a‘sf STL‘W’%E o p[ = "8“’

ﬂa?élg‘ theu Het-to wcho’f
AL lgst  they %%m@l the doq_tn fhel

-

vishg W'W’/g wont %m&m@l

Content:

1

2

Provides a story with some supporting details

Provides an ending to the story

Language:
+—¢ Uses a small range of vocabulary: notice, anywhere, bushes, happily

<+ Uses a small range of sentence patterns: ...When they just started to play,

—— Uses a small range of cohesive devices: and, When, so

A

David's dog ran away and they didn t notice... At last, they found the dog in the
grass bushes...

Makes a few grammatical mistakes:...They can't see his dog a anywhere, so
they must went to find it.
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Things | Do After School (3ERW3 Part 4)

Student Exemplar 7

/

Tow do you get
there'?

Things I Dy / w@ Schoo|

”\6 ﬂltnas L Ao after Qdmf 05 o’amu Aomemfk [I

as o Ye park apd play Fhirt

X EXEEREEEEEEE (R -.....
ﬁ ﬂ»quartei' IDast theee O 1ﬂ
- ]

es%0ne | Lt ye
]g}ue\l ' ||

How do you feel?
Why?

-----

I P.dI:>
L

be 15¢ L can olp W AL L

Nappu

Content:
1

Provides relevant ideas to the questions with some supporting details

Language:
+—& Uses a small range of vocabulary: travel, parents, thirty minutes

«+«+ Uses a small range of sentence patterns: Before I do homework, I go to the park
and play thirty minutes...I’'m very happy because I can do what I love.

—— Uses a small range of cohesive devices: and, because

A Makes a few grammatical mistakes: The things [ do after school is doing
homework. I travel MTR to home with my parents......

O Makes one spelling mistake: Wenesday (Wednesday)

T
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Student Exemplar 8

-~ "\\
/W‘hat time do >

‘ -~ (At . We\D chek, J_Lg,
de, 4o leave. ¥ 80/000[ JL W
w cama ~back. home, rhe, my
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US-] -Ha ook a0 has 10 Te e a v
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Content:

1 | Provides relevant ideas to the questions with some supporting details

Language:

+—+¢ Uses a small range of vocabulary: it is time, little, helper, fun

* Uses a small range of sentence patterns: We took a bus to the park... When it was
time to leave, I thought today was a happy day.

—— Uses a small range of cohesive devices: When, and

A Makes a few grammatical mistakes: When I came back home, me, my little sister
and my helper went to the park with us.

O Makes one spelling mistake: twevle (twelve)
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Primary 3 Speaking
Students with good performance demonstrated competence in the following areas:

Reading Aloud

e Students with good performance were able to read a short text fluently and clearly
with appropriate pausing and intonation. They made very few or no pronunciation

mistakes. Students could also express appreciation, admiration, emotions and

enjoyment when reading these texts:
My classmates are nice too! (3ES01)
It can go very fast! (3ES03)
Reading is fun! (3ES07)

It is yummy! (3ES11)

Expression of Personal Experiences

e Students with good speaking skills could provide relevant answers to most of the
questions. Some elaboration on their answers was given. Students were able to respond
naturally and readily to the questions.

Picture Description

e Students with good performance could provide relevant answers to most of the
questions naturally and readily with some elaboration. They were able to speak clearly
and readily with very few pronunciation mistakes.

General Comments on Primary 3 Student Performances

Primary 3 Listening

e Students could identify key words in both conversations and stories. They were able
to follow the conversations between speakers and the development of the story.

e Students were able to identify key words on familiar topics (e.g. places). They could
also identify key words related to daily life experiences (e.g. toys).

e Students were able to understand the connection between ideas using cohesive
devices such as ‘and’ and ‘but’. They could also understand ideas in the spoken texts
linked by ‘because’.

e Students were able to understand basic differences in intonation when speakers were
happy, surprised, excited, sad and worried.

e Students were able to discriminate words with a small range of consonant sounds.
Primary 3 Reading

e Students were able to recognise key words on familiar topics (e.g. people, pets) and
those related to daily life experiences (e.g. hobbies, public transport). With the help of
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straightforward contextual clues and pictorial cues, students were able to get the

correct answers.

Students were generally able to understand the connection between ideas using
cohesive devices such as ‘and’ and ‘but’. They could understand the causal

relationship of ideas. Students could also understand the connection of ideas in notes.

Students could understand the connection between ideas by following pronoun

references in diaries and stories.

With the help of straightforward contextual clues and pictorial cues, students could

predict the meaning of unfamiliar words in stories.

Primary 3 Writing

There were two writing tasks in the three sub-papers. For ‘David’s Dog’, students
were given word prompts ‘play’, ‘badminton / throw / run’ and ‘cannot see / find’ for
the three pictures and were asked to write a story about what happened when David
went to Joy Park with his dog. They were also asked to provide an ending to the story.

Students were generally able to write a factual account of the story with an ending.

The description was quite clear. Students were familiar with the topic ‘in the park’

and provided relevant ideas related to the pictures.

In “Things I Do After School’, students were asked to write about what they did after
school. Question prompts were given to help students write: ‘What time do you leave
school?’, ‘Where do you go after school?’, ‘How do you get there?’, ‘What activities
do you do after school?’ and ‘How do you feel? Why?’. Students were in general able

to respond to the questions with relevant ideas. The ideas provided by the students

were quite clear. However, some students provided irrelevant ideas in their writing:
Tom go to school by bus. He felt happy in the school. Tom play football. This
indicated that they did not understand the writing topic correctly.

David’s Dog
Providing Ideas Based on the Pictures and Word Prompts

Students were in general able to write a short story based on the pictures using the

word prompts ‘play’, ‘badminton’ and ‘cannot see / find’: David is with his Dad and
his dog They are going to Joy Park. Then, David and his dad played badminton.
Someone throw a ball and the dog ran. In the end, David and his dad cannot see or

find the dog. They were sad. The description was quite clear.

The more capable students were able to provide some supporting details to the ideas

relevant to the topic:

» Today, Peter and his father went to Joy Park to play. They also brought their dog,
Daniel...They played badminton and other played volleyball. After two hours,
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they cannot see Daniel! They find everywhere but they can'’t find Daniel.
Suddenly, Daniel came back!...Lastly, they went home happily.

Providing an Ending to the Story

Students were able to provide a brief ending to the story:

We lose the dog.
We go to the dog. We are happy.

Dog go to home.

They can't find the dog. David feel unhappy.

YV V VYV V V

The dog ran back with ball. They are happy.

The more capable students were able to end the story with some supporting details.

For example:

»  Our dog was in our home! We were so surprised and happy.

» Then Dad followed some footprints and went to a slide. At last, they found the
dog and they were happy.

» The next day, the police called us said, ‘Hello, we have find your dog. Please go
to Joy Park to get him back’. We were very happy.

Using Word Prompts in the Pictures

Some students used the word prompts given in the first picture to write the story: One

day, David and his dog went to Joy Park to play badminton.

Using a Limited Range of Vocabulary, Sentence Patterns and Cohesive Devices

194

Students used a limited range of vocabulary in the story. The vocabulary was

generally related to the topic: ‘Today’, ‘happy’, ‘running’, ‘ball’, ‘where’, ‘find’,

‘unhappy’, ‘lose’. The sentences given were short and simple, e.g. ‘Today, I, my dad

and my dog play in the Joy Park...’.

Students were able to use cohesive devices to link ideas (e.g. and, because).

Students made some grammatical mistakes in their writing (e.g. subject-verb
disagreement, errors in tenses, incorrect expressions). Incorrect usage of prepositions,
pronouns, singular and plural nouns was common among students. They also

misspelled some common words.

The more capable students used a small range of vocabulary, sentence patterns and

cohesive devices:

» Today, David and his dad take their dog to Joy Park and want to play badminton.
They go in there and start to play badminton. David throws the badminton. Their

dog runs away. In the evening, dad says, ‘David, we should go now.’ Dad, 1
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cannot see our dog...At last, they find it in the grass. Dad and David say,
‘Naughty doggy!’ and they go home.

Things I Do After School

Providing Ideas Based on the Question Prompts

Some students were able to write about what they did after school. They were familiar
with the topic and could provide relevant ideas to the questions. The ideas were quite
clear. They were able to tell the time they left school and where they went and what
they did after school. They could also write about how they felt when doing the

activities. Relevant and brief ideas were given:

» I go home do homework, then I went to the park by bus. I play football in the park.
1 feel very happy because It is fun and have a new friend.

The more capable students were able to provide ideas relevant to the topic with some

supporting details. The ideas were clear and coherent. For example: ‘I usually leave

school at half past three. I usually go back home, but sometimes to drawing class. I go
there by car...1 feel free when I go back home, and delighted when I go to drawing

class because I really like drawing. I love the time after school.’.

Using a Limited Range of Vocabulary, Sentence Patterns and Cohesive Devices

Students in general used a limited range of vocabulary in their writing. The

vocabulary was related to the topic: ‘doing homework’, ‘go to the park’, ‘swimming

class’, ‘happy’, ‘draw pictures’, ‘play football’ and ‘like’. The sentences written by

students were short and simple, e.g. ‘I get there by bus.’, ‘I go park afier school.’, ‘I

feel happy because I can play with friends.”. Some students were able to link ideas

using ‘and’ and ‘because’: ‘I will goes home and do my homework and play piano.’,

‘I feel happy because I have a fun day.’.

Students made some grammatical mistakes in tenses (e.g. subject-verb disagreement,
errors in tenses, incorrect expressions). There were some errors in the usage of
prepositions, singular and plural nouns by students. They also made some spelling

mistakes in their writing.

The more capable students used a small range of vocabulary, sentence patterns and

cohesive devices:

» [ usually go to the park but sometimes I go swimming. If it is raining, I stay at
home and draw. I can also play board games with my sister.
» My activity is drawing after school. I also watched YouTube in my i-pad and

played some video games. 1 feel excited when I go home!

195



196

ENGLISH LANGUAGE

Primary 3 Speaking
Reading Aloud

Many students were able to read the texts aloud fluently and clearly. They made very
few mistakes in pronunciation. Students were familiar with the topics. However,

pausing and intonation were relatively weak for some students.

Some common mistakes were found in students. They dropped end consonants in
‘games’, ‘lessons’, ‘best’, ‘milk’ and ‘bread’. They were unable to pronounce blends
in ‘classmates’, ‘blue’, ‘flowers’ and ‘friends’. When reading the texts aloud, some
students also mispronounced words such as ‘nice’, ‘classmates’, ‘Then’, ‘beautiful’,
‘shoes’, ‘shopping’, ‘breakfast’, ‘drawing’, ‘every’ and ‘free’. Some students were

unable to read words such as ‘star’ and ‘Grandma’.

Some students mispronounced ‘kind’ as ‘king’, ‘play’ as ‘pay’, ‘bread’ as ‘break’,

‘milk’ as ‘mike’, ‘Ann’ as ‘Annie’, ‘car’ as ‘can’ and ‘Lee’ as ‘Lo’.

Expression of Personal Experiences

Many students were able to provide relevant responses to the questions from the oral
examiners. The topics were related to their daily life experiences. Students were
generally able to provide relevant answers to Wh-questions (e.g. ‘Who is your best

friend at school?’, ‘What is your favourite toy?’, ‘When do you read?”’).

Some students had difficulty in answering some questions. They did not have the
vocabulary to express their ideas. When asked ‘What do you like to buy when you go
shopping?’ in 3ES11 (Shopping), some students were unable to provide an answer.
Some students also hesitated when answering the questions ‘What do you do at
school?’ in 3ESOI1 (Going to School), ‘When do you play with it?” in 3ES03 (My Toy
Car) and ‘What is he/she good at?’ in 3ES09 (My Class).

Only the more able students could provide elaboration on their answers to questions
such as ‘What is your favourite subject? Why?’ in 3ES01 (Going to School), ‘What do
you like to do with your best friend?’ in 3ES09 (My Class) and ‘Do you like to go
shopping? Why / Why not?’ in 3ES11 (Shopping).

Some students could not distinguish question words like ‘Where’ and ‘When .

Picture Description

Students were in general able to provide natural and relevant responses based on the
pictures. The topics were familiar to them. They were able to answer Wh-questions
despite a few mistakes in pronunciation (e.g. ‘What is the girl doing?’, ‘How does the

old man feel?’, ‘Where are John and his mum?’, ‘What time does Mum come home?’).

Some students experienced difficulty in answering questions which asked for their

opinions on an action (e.g. ‘Is it right to do that? Why / Why not?’). When asked
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‘What is the girl doing?’ and ‘Is it right to do that? Why / Why not?’ in 3ESO8 (At
Home), students were unable to tell why it was not right for the girl to play with water
in the kitchen.

e Students did not have the vocabulary to describe actions. Some were unable to respond
to questions like ‘What is the man doing?’ in 3ES04 (People in Happy Park), they did
not know how to say that the man was throwing the can on the ground due to a lack of

vocabulary.

e Students also used inappropriate vocabulary items when answering questions. For
example, when asked ‘What is the girl doing?’ in 3ES02 (In the School Library), some
students said the girl was ‘looking a book’ instead of ‘reading a book’.

e  Only the more able students could provide elaboration on their answers. For example,
when asked ‘What is the boy doing?’ and ‘Is it right to do that? Why / Why not?’ in
3ES10 (On the Street), the more able students could tell why it was not right for the boy

to play computer games when crossing the road.

Overview of Primary 3 Student Performances in English
Language in 2017-2019

The percentage of students achieving Basic Competency in the last three years is provided

in Table 7.9. Table 7.10 summarises the comparison.

Table 7.9 Percentage of Students Achieving English Language
Basic Competency in 2017-2019

Year % of Students Achieving English Language Basic Competency
2017 81.1
2018 80.8
2019 79.8
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